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CHAPTER I 
INTRODUCTION AND PRESENTATION OF THE PROBLEM 
Counseling has become one of the basic considerations of 
our present-day educational program. It is inevitable that 
specialists and citizens will increase and deepen their inter-
est in counseling as a technique for solving problems con-
cerned with the growth and development of children. Counsel-
ing is acknowledged as having positive educational, cultural, 
and citizenship values, and authorities are agreed that educa-
tion must assume the responsibility of providing up-to-date 
counseling centers staffed by qualified people. 
One of the striking features of contemporary life is the 
growing range and complexity of tasks on which our social or-
ganization depends. This coupled with the exploding birth 
rate and predicted population trends demands immediate research 
in counseling and the development of techniques to handle 
large groups of students. Critical manpower shortages in the 
field of psychotherapy have forced attention abruptly on the 
need for group counseling. The complications are so serious 
that many psychotherapists do not have the benefits of research 
and many research studies have little effect on present group 
psychotherapy practices. 
This investigation is concerned with the seven stages of 
personality change developed by Rogers1 as they apply to 
group therapy. The ultimate measure of the quality of this 
study will depend on the establishment of a technique for in-
creasing psychotherapy services to students through the medium 
of group therapy. 
Group-centered psychotherapy is a relatively new field in 
counseling. Traditionally it has been assumed that groups re-
ceiving therapeutic treatment need more direction than would 
be given normally in a client-centered group approach. 
Group and individual procedures have frequently been con-
trasted and many different types of group counseling have been 
used as a substitute for individual counseling. Leaders in 
the field of counseling are continually encouraging studies 
which justify old theories and validate the new. 
Group-centered psychotherapy is one type of counseling 
which needs to be better understood. Should a high school 
counselor be engaged in counseling students who give evidence 
of having disturbing personal problems? Can they benefit from 
group-centered therapy? Is one method better than another in 
helping students solve their problems? These and other ques-
tions seem to be unanswered. In this study an attempt has 
been made to find answers to some of these questions. 
1carl R. Rogers, Richard A. Rablen, and Alan M. Walker, 
"Development of a Scale to Measure Process Change in Psycho-
therapy," Unpublished Paper, University of Wisconsin, 1958. 
2 
Statement of the Problem 
The purpose of this study is to test the following hy-
pothesis: The stages of personality change identified by 
Rogers as being present in client-centered psychotherapy are 
also identifiable in varying degrees in individual members of 
a small group of sophomore high school students participating 
in group-centered psychotherapy. 
Definition of Terms 
In this study "Group-centered Therapy" refers to the ap-
plication of that process of counseling advocated by Carl R. 
Rogers and recognized as "Client-centered Psychotherapy" to 
counseling with several people concurrently rather than with 
one individual. 
The term "Therapy" in connection with groups rather than 
the term "Counseling" has been used. Generally, the descrip-
tions of counseling and therapy would be equally applicable to 
the process of personality change. However, in this study it 
was felt necessary to use some term which referred to a group 
and to the interaction that occurs among members of the group, 
including the leader, rather than to the interaction between 
two people, counselor and client. 
Concerning the use of the two terms, counseling and 
therapy, Arbuckle says: 
Group counseling is another term that is sometimes 
used instead of group therapy, but it would be unaccept-
able to the author, at least, since counseling concerns 
only two individuals, together, in a unique and highly 
3 
personal relationship. To paraphrase •two's company, 
three's a crowd,' the author would feel that •two's 
counseling, three's a group.•l 
Background ana Need for the Study 
In an unpublished paper, "A Process Conception of Psycho-
therapy," University of Wisconsin, 1958, Rogers reports that 
he spent many hours listening to recorded client-centered 
therapeutic interviews. His purpose was to see what elements 
were significant in personality change. The outcome of his 
search was the "Seven-stage Process Conception of Psycho-
therapy." The following are brief descriptions of the dif-
ferent stages arrived at in his study,* 
State I Fixity ana remoteness are present in this stage. 
Problems are not recognized or perceived by the 
client. In this stage there is no desire to change, 
Stage II When the person feels he is fully received as he is, 
then a slight loosening ana flowing of symbolic ex-
pression occurs. Problems are perceived as external 
to self and no sense of personal responsibility is 
recognized. 
Stage III Further loosening ana flowing of symbolic expression 
is felt with little acceptance of feelings, Recog-
nition of contradictions in experiencing are be-
ginning to be met, Personal choices are often seen 
as ineffective. 
Stage IV When the client's feelings are understood, welcomed 
ana received, a gradual loosening of constructs 
occurs, Feelings are described as objects in the 
present and some acceptance of feelings is manifest 
in the present. 
1 Dugald s. Arbuckle, Guidance ana Counseling in the 
Classroom (Boston: Allyn and Bacon, Inc,, 195'(), p. 329. 
*A more complete review of his study is presented in 
Appendix A for the interested reader. 
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.. Stage V 
• Stage VI 
Stage VII 
Feelings are close to being fully received in this 
stage, Feelings are expressed freely as in the 
present. Added desire for ownership of self feel-
ings are present. 
Feelings which have previously been "stuck" are ex-
perienced with immediacy now, Feelings flow to 
their fullest result in this stage, The self as an 
object tends to disappear. 
New feelings are experienced with immediacy and 
richness both in and out of therapy. Experiences 
are interpreted in their newness and not in the past, 
Rogers recognizes that these different stages are only hy-
pothetical at the present time, as the following statement in-
dicates: 
The next step has been to take these observations 
and low-level abstractions and formulate them in such a 
way that testable hypotheses can readily be drawn from 
them. This is the point I have reached. I make no apol-
ogy for the fact that I am reporting no empirical inves-
tigations of these formulations. If past experiences are 
any guide, I may rest assured that if the formulations I 
am about to present check in any way with the subjective 
experience of other therapists, then a great deal of re-
search will be stimulated, and in a few years there will 
be ample evidence of the degree of truth and falsity in 
the statements ••• ,1 
HyPOthetical Statements and Expected Outcomes 
It is evident from Rogers' writing that continual research 
is necessary to understand more completely what is going on in 
the counseling process. Continuous research is necessary to 
justify many of the present assumptions made by therapists. 
The following represent some of these assumptions as they re-
·. late to the study: 
1carl R. Rogers, "A Process Conception of Psychotherapy," 
American Psychologist (1958), 13:142-149. 
5 
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1. That sophomore high school students who are disturbed 
can benefit from therapeutic group counseling. Further, it is 
believed that disturbed high school students can work ef-
ficiently together in solving common and related problems when 
given the opportunity to engage in group-centered therapy. 
Should the study prove this to be true, group therapy tech-
niques would then constitute an invaluable time-saver to the 
overloaded school counselor. 
2. That judges could assess individual responses made by 
group members during group therapy as to their position on the 
"Seven Point Scale" identified by Rogers in client-centered 
psychotherapy. and are indicative of personality change. 
3. That the stages of personality change which are ob-
served in client-centered psychotherapy are also observable in 
group-centered psychotherapy. 
4. That some of the group members would not respond well 
to group-centered psychotherapy and would therefore withdraw 
from their group or remain in the group without making any 
observable progress. 
5. That some members of the group would request indi-
vidual counseling and at the same time desire to remain in the 
group. 
~« 
6. That if a member, group, or individuals within a group 
should wish to discontinue therapy, provisions to facilitate 
voluntary withdrawal must be recognized without jeopardizing 
the study. 
6 
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7. That due to individual differences, members would not 
all start at the same place on the process scale and would re-
spond with varying degrees of change. 
Rogers supports this statement when he says: 
••• a client might start therapy at about stage two 
and end at stage four with both client and therapist being 
quite legitimately satisfied that substantial progress has 
been made.l 
8. That should a student reach stage four during therapy 
he would be recognized as having made significant progress. 
9. That if even one member of a group made significant 
progress it could be concluded that this type of therapy is 
just as efficient as individual counseling in terms of the use 
of the counselor's time. Should two members of a group pro-
gress significantly this would imply a substantial increase in 
efficiency over individual counseling. Should additional mem-
bers of a group make satisfactory progress, this would suggest 
even greater increase in efficiency over individual counseling 
with respect to the use of the counselor's time. 
10. That if the results of the study were negative, this 
would not necessarily disprove the hypothesis. Additional 
studies with other groups could produce different results. 
Methods and Procedures 
The primary purpose of this study was to determine whether 
the seven stages of personality change identified by Rogers in 
1Rogers, op. cit. 
7 
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client-centered psychotherapy were present in varying degrees 
in group-centered psychotherapy. The study was initiated by 
selection of a committee of eight people from the faculty of 
the Wellesley Senior High School, Wellesley Hills, Massachu-
setts. They were requested to nominate students from the 
sophomore class to participate in the study. The committee 
included a teacher from each of the following departments: 
Girl's Physical Education, Boy's Physical Education, History, 
and Science. Other members of the committee were the Vice-
Principal, Director of Guidance, School Nurse, and the writer. 
Members of the committee were briefed regarding the pur-
pose of the study. The types of students desired as members 
of groups were described to them. This was done well in ad-
vance of the selection date in order to allow the committee 
members time to observe the students elosely. Some of the be-
havior tendencies they were instructed to look for were: 
negativism, tendency to be argumentative, arrogance, with-
drawal, anxiety, and underachievement. 
Fifty-two students were nominated by the committee. The 
counselor then evaluated each potential member on the basis of 
availability for therapy during the school day. Subsequent 
screening reduced the potential number of members to twenty-
one. These students were contacted individually to ascertain 
their suitability for and willingness to participate in the 
study. Thirteen students were selected as meeting these re-
quirements. 
··-=============== 
.-::----- _.,_~-~~ .. 
Previous studies of this type indicated that therapeutic 
groups work best with about six members. As a precaution 
against the possible withdrawal of members from the group which 
would leave fewer than six by the end of the counseling ses-
sions, a range of six to eight members was established as a 
favorable working doncition. 
Two students who accepted were not included due to a 
change in time schedule. Three of the students contacted de-
clined membership for the stated reason that they were not in-
terested. One member who had been nominated by the committee 
but not chosen as a final candidate by the therapist approached 
the therapist on her own and asked for membership. She was ad-
mitted to a group. Included in the study were the following: 
group one, oonsisting of six boys, and group two• consisting 
of four boys and three girls. 
All of the members of the two groups had participated pre-
viously in larger group sessions with the therapist during an 
orientation program for the sophomore class. These larger 
groups numbered about fifteen each. In the orientation group 
sessions the members of the two groups in the study had gained 
some degree of awareness concerning group processes. During 
orientation mention was made that it would be desirable to 
organize smaller groups during the year where those who were 
interested could discuss any problem they might like to raise. 
Before the beginning of the group therapy sessions, an in-
dividual interview was held with each member. The principal 
9 
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pUrpOSe of this interview was to structure the conditions 
under which the group sessions would be conducted and to fur-
ther acquaint each member with the role of the therapist. The 
interview included a discussion of the following topics: 
reason for recording the sessions (to analyze the progress of 
the group), privilege of members to speak freely about their 
feelings and attitudes, the matter of keeping confidential the 
feelings expressed in the group, and the time and place for 
the group sessions, It was understood by the groups that the 
actual group sessions would begin in January, 1959, and auto-
matically discontinue at the close of the school year. A 
schedule was established to allow for not less than 15 and not 
more than 20 sessions with each group. 
The therapy sessions followed the client-centered thera-
peutic approach of Carl. R. Rogers. The therapist was ac-
ceptant and permissive, and attempted to limit his remarks to 
the reflection and clarification of feelings. He tried to 
create an atmosphere in which each member could develop con-
fidence that the therapist and each other member were under-
standing and acceptant. 
It was originally intended that both groups would be in-
eluded in the study, After further consideration and approval 
of the writer's advisory committee it was decided that one 
group would provide sufficient evidence to test the hypothesis 
of the study, In view of this, the writer decided to continue 
therapy with both groups as previously outlined and to decide 
....... == 
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later which group would be used. This was fortunate since 
group one, aade up of only boys, chose to discontinue after 
fourteen sessions. One meaber had left school and two other~ 
had been absent £rom a number o£ sessions because they had 
been expelled £roa school by the principal. Therefore, grouJ 
one was not used in testing the hypothesis o£ the study. Twc 
of the sessions of this group were transcribed and evaluated 
by the therapist. Important implications drawn from these 
sessions along with other obserYations of group dynamics were 
highly significant and are presented in Appendix c as aaking 
a contribution to the study. 
At the completion o£ therapy with group two, six ses-
sions were selected for analysis. They were transcribed and 
presented to five judges who were asked to rate as many o£ 
the statements as possible in terms o£ seven stages described 
by Rogers. 
The five judges selected by the therapist and approved 
by the committee were: 
John o. Gawne, Ed.D., Columbia University. Dr. Gawne 
is Director o£ the Counseling Service, Boston University. 
Alan M. Walker, Ph.D., University of Michigan, Post-
Doctoral Research Fellow, University o£ Wisconsin, during 
which time he worked with Carl R. Rogers, Ph.D., and Richard 
A. Rablen, Ph.D., in writing the manual, "Development o£ a 
Scale to Measure Process Change in Psychotherapy," which 
11 
concerns itself with the stages of change used in this study 
Dr. Walker is currently a social psychologist at Goddard 
College, Plainsfield, Vermont. 
June E. Holmes, Ed.D., Boston University. Dr. Ho~es 
is Assistant lrofessor of Education, Boston University. 
Her special field of study has been Guidance and Counseling. 
Lawrence Litwack, Ed.D., Boston University. Dr. Lit-
wack is a Guidance Counselor and Assistant Professor of 
Education, Boston University. 
Bill L. Kell, Ph.D., University of Chicago. Dr. Kell 
is Professor of Psychology and head of the Counseling 
Center, University of Michigan. 
Each of the above was an experienced therapist trained 
at the doctorate level and each was representative of a 
different therapeutic orientation. They responded readily 
to the task of judging the materials. 
1 
In a study reported by Rogers, Rablen, and Walker 
dealing with the development of the process scale it was fo 
that sampling protocols from early interviews and oomparing 
1Rogers, Rablen, and Walker, op. cit. 
12 
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them with later interviews, selected in such a way as to pre-
clude bias, proved to be a reliable method of evaluating per-
sonality change. This method of sampling was employed in the 
study. In order to acquaint the judges with established pro-
cedures and techniques of rating, sample recorded sessions 
were made available to them prior to their rating of the 
sessions included in the study. 
In any group process there iS a great deal of "small 
talk", which seems to relieve tensions and help the group get 
underway. Because of this it was deemed expedient to give 
instruction to the judges regarding what should be recognized 
as a rateable and non-rateable response. For example, it was 
predetermined that stage one was a non-rateable response in 
group-centered psychotherapy and consequently not reported in 
the study. 
Six sessions were selected and transcribed and placed 
before the judges for rating. These were the verbatim trans-
criptions of sessions one, four, eight, twelve, sixteen, and 
twenty. In order to guard against any possible bias, each 
transcription was given a code number krlown only to the 1ibette.-
pist. In order for any response to be used in the study it 
was necessary that at least three judges agree on its rating. 
The recorded results of the judges• ratings were statis-
tically analyzed. 
A descriptive analysis was provided which included group 
and individual profiles. When incidents in the opinion of the 
--·--:-;=--:::.=··· 
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therapist had particular significance to the study they were 
reported. The verbatim transcription of the six sessions and 
the ratings agreed upon by the judges used in the study are 
recorded in Appendix B. It was recognized that limiting the 
number of group sessions may have affected the results. 
Delimitations of the Study 
It was not the purpose of the study to evaluate the 
counseling techniques of the therapist. 
It was not the purpose of the study to determine whether 
or not Rogers' seven stage process of psychotherapy is a 
valid measure of change in psychotherapy. 
It was not the purpose of the study to evaluate the per-
manence of change of group members. through follow-up studies. 
It was not the purpose of the study to attempt homo-
geneous groupings. 
While it was recognized that each member had many dif-
ferent personal characteristics, this study concerned itself 
only with selected characteristics of members such as: mani-
festation of personal problems, willingness to participate and 
availability. 
It was not the purpose of the study to compare the rela--
tive effectiveness of individual vs. group therapy. 
14 
CHAPTER II 
REVIEW OF LITERATURE 
Introduction and Background 
The search for literature pertaining to group-centered 
:; psychotherapy has been somewhat unrewarding. Little has been 
done as far as this writer has been able to find which deals 
directly with the 11 Rogerian 11 approach to group counseling or, 
' more specifically, group-centered psychotherapy. There are, 
'. however, numerous writings now available regarding other types 
of group therapy. 
Arbuckle has contributed an excellent summary of the char-
i' acteristics of a group: 
,J 
1. A group is an assemblage consisting of three or 
more persons. 
2. The individuals comprising the group must have 
some common interest, aim, purpose, or objective. A mob 
in this respect is a group, although it might be conceiv-
able that the children in a poorly conducted classroom 
would not be a group. Even in this situation, however, 
the children would probably have a common goal in their 
desire to get out of the classroom as soon as possible! 
3. Each member of the group feels some sort of re-
sponsibility or relationship to some other members of 
the group. Thus it is often the task of the teacher to 
help the child who is an isolate, so that he may become 
a member of the group rather than remain an outsider 
trying vainly to break in. 
4. There must be some sort of a productive inter-
action among those persons comprising the group. Thus a 
number of individuals, together, could hardly be referred 
16 
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1; to as a group if there is no product as a result of 
their being together.l 
Cartwright has presented a number of factors which he 
feels help to motivate group dynamics: 
1. The sense of belonging to a group. 
2. The influence of the attractiveness of the group 
to its membership. 
3. Behavior is most readily changed if attitudes are 
relevant to the group attraction. 
4. Membership prestige is important. 
5. Agreement on the necessity of change facilitates 
change.2 
Group guidance is a term used today, particularly in high 
:! schools, to refer to a procedure by which students are given 
uspecial information to help them solve problems relating prin-
11 cipally to their vocational and social achievement. Arbuckle 
:·points out that there is a distinct difference between group 
;'guidance and group therapy. Among other things, he quotes 
,Slavson to the effect that: 
The underlying aim of group therapy is to introduce 
therapeutic activity designed to direct the individual's 
efforts toward useful undertakings, and to clarify the 
psychological conflicts that may be transformed into a 
normal way of living.3 
Arbuckle then enumerates in the following fashion the 
,characteristics which he feels distinguish group guidance from 
1Arbuckle, op. cit., p. 326. 
. 
2D. Cartwright, "Achieving Change in People: Some Applica-
., tions of Group Dynamics Theory," Human Relations (November 4, 
1951), 381-382. 
3Arbuckle, op. cit., p. 328. 
-" 
,. 
! ~ 
'· !! 
,, 
~I 
!1 
group therapy, Of group guidance he says: 
1. The group usually has some common purpose. 
2. The discussion is usually intellectual in nature 
and quite frequently impersonal, or related to some topic 
that may have intellectual significance to the group, but 
no particularly personal significance to the individual 
in the group. 
3. The emphasis and stress are usually on the con-
tent of the discussion. 
4. The group itself--its welfare, its learning--is 
of importance. 
5. There may sometimes be some criticism and dis-
approval expressed by the leader, who may function in an 
evaluative and judgmental role. 
6. The attitudes of the members of the group toward 
each other do not usually change to any marked extent. 
7. An increase in knowledge and understanding is a 
prime objective of the group session. 
8, The sessions are usually leader-centered and 
leader-dominated, 
9. The session may follow a somewhat formal and 
structured pattern. 
10. The guidance group may be quite large in numbers. 
In contrast, the following are characteristic of group 
therapy: 
1. The purpose and goal of the individual member of 
the group is of importance, rather than the purpose or 
goal of the group as a whole, 
2. The discussion is usually of an emotional and 
feeling nature, and the problems discussed and felt are 
personal problems~ 
3. The emphasis is on the process rather than the 
content of the discussion, 
4. The group itself is little more than a tool; at-
tention is centered on the individual. 
17 
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' 5. The atmosphere is one of complete freedom, so 
that anxiety may be lessened, and the individual member 
of the group may come to feel free to express any feel-
1j ings, no rna t ter how negative or threatening they may be. 
6. Members of the group usually tend to become more 
supportive toward each other. 
7. A greater acceptance and understanding of the 
self, so that changes may possibly take place, is a 
prime objective of the session, and an increase in formal 
knowledge is of no great importance. 
8. The sessions usually tend to be more client-
centered and client-dominated. 
9. The $SSions usually follow a more informal and 
unstructured pattern. 
10. The therapy group must be small in numbers. 1 
Until recently, group psychotherapy has been regarded as 
, serving the function of expedience in the economy of time and 
'' conservation of personnel. Gradually group therapy has become 
;1 known as a technique having inherent advantages and one which 
:: can be regarded as a therapeutic technique in its own right • 
.' Blackman2 has indicated that "A setting is provided where the 
,, 
patient finds it possible to re-evaluate his concepts." 
The changing functions of group therapy have been ex-
:: pressed by Foulkes3 and can be summarized as follows: (a) 
: group therapy as a time-saving device in dealing with patients; 
(b) as a substitute for individual therapy; (c) as a new method 
1Arbuckle, op. cit., pp. 328-329. 
'' 
2N. Blackman, "Ward Therapy; A New Method of Group Psycho-
\) therapy," Psychiatric Quarterly (1942}. 16:660-666. 
!! of 
3s. H. Foulkes, "On Group Analysis," 
Psychoanalysis (1946), 27:46-51. International Journal 
i! 
ti in therapeutic treatment. 
Recent writings in the field of group psychotherapy have 
J! added greatly to the understanding of the therapeutic group 
::process. Ackerman points out that one of the internal feelings 
d ,, 
iiand activities of a mixed group of adolescents is their desire 
' ![ 
'I to complete their incomplete selves. They are caught between 
,, conformity and defiance. Thus they indicate a considerable 
amount of irritability, showing itself most vividly in the re-
·lations between the sexes. He says: 
'I 
I~ l 
•: 
Two related dynamic trends stand out sharply: the 
adolescent's reactions to shifting images of self, pro-
pelled from within by the physiological processes of 
maturation, and from without by the demands of the out-
side world. On the one hand, they must accommodate to 
the pressures of seKual need, to changes in physique and 
appearance; on the other hand, they must accommodate to 
what others expect of them. In this last respect, they 
are influenced in two ways: by their beliefs as to what 
the opposite sex wants of them, and what members of the 
same sex, particularly those whom they admire and wish to 
emulate, expect of them. The adolescent personality is 
squeezed between these several conflicting pressures. 
This is the pivot around which much of the therapeutic 
interaction in the group proceeds. On this stage of con-
flict are reflected the confusions and anxieties relating 
to sexual identity; the feelings of inferiority associ-
ated with awareness of physical difference, the compen-
sating aggressive reactions to anxiety. On this stage, 
too, emerge responses of guilt and shame, guilt deriving 
particularly from conflicted sexual temptation and aggres-
sive impulses, and shame deriving from exhibitionistic 
urges, preoccupations with shortcomings and failure to 
live up to the idealized image of self. In this connec-
tion, the dread of ridicule and humiliation is often 
intense.1 
); 
,------
;! lNathan w. Ackerman, "Group Psychotherapy with a Mixed 
': Group of Adolescents," International Journal of Psychotherapy 
'I (1955), 5:249-269. 
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For ten years Ackerman observed the reactions of adoles-
::cents of 
,, 
both sexes in weekly group therapeutic sessions. The 
:i weekly sessions were a supplement to individual therapy. At-
,i tendance was purely voluntary. No pressure was applied for 
>[attendance, no explanation asked for in the case of absence. 
'I 
' i!The group worked best with eight to ten members in attendance. 
! 
Diagnostically, a wide range of personality and type of 
!emotional disturbances were included, excepting psychosis. 
Two types of responses predominated in the group. Fear 
or recoil and a willingness or enthusiastic attitude prevailed. 
:, Fear seems to be the most common reaction of group members. 
:I 
Here Ackerman feels that: 
••• the common denominators of all forms of psycho-
therapy [are] mainly the following: the establishment of 
an emotional relationship between patient and therapist, 
with a continuous process of interchange between them, 
the emotional support the patient derives from this rela-
tionship, the release of pent-up feelings, and conflicted 
urges, the processes of reality testing, which bring a 
diminution of anxiety and guilt, and patients• interpre-
tation of experience. • • • The psychotherapist must 
modify his techniques accordingly. To carry out his 
role effectively it is encumbent upon him to have dis-
ciplined knowledge at three levels: the group as a 
social system, with a specific social structuring of its 
own; the processes of emotional integration of an indi-
vidual into the group, which involves the dynamic rela-
tions of personality and group role; and the intrapsychic 
mechanism of individual personality.l 
Schilder has recognized that, "In a group the patients 
realize with astonishment that the thoughts which have seemed 
'i--------:1 1Ackerman, op. cit., p. 260. 
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'i to isolate them are common to all of them. 11 
d Powdermaker and Frank, in their report of a group psycho-
therapy research project of the United States Veterans Admin-
istration, state that the group creates a fertile field in 
i· 
:i which clients can come to better self-understanding and self-
management. They have the following to say about the inter-
action between group members: 
Group therapy more easily elicits a wider range 
of emotions than individual therapy because there are 
more persons to whom the patients react. Hostility 
between patients can frequently be turned to thera-
peutic use.Z 
Symonds suggests that the interpersonal activity of the 
group lends itself to the establishment of positive and neg-
ative transferences toward the leader and other members of the 
il group, which helps to facilitate the therapeutic process. 
i; Group members may provide eager support to each 
other. As they relate their feelings and attitudes 
they make it possible for other members of the group 
to feel and express their attitudes, which, without 
support, might seem dangerous and which might have to 
be repressed. Groups, therefore, make therapy possible 
to some clients who would be too threatened by the face-
to-face situation. For instance, if a prospective 
client is so suspicious of the therapist as a possible 
authority figure similar to parents that he cannot ac-
cept therapy, it is possible that he might respond to 
the mutual encouragement and acceptance of a group. 
Groups also make possible an easier emotional release 
than is frequently the case in the dual relationship. 
lp. Schilder, "Introductory Remarks on Groups," The Jour-
i! nal of Social Psychotherapy (New York: Columbia University 
d Press, 1955). 
1: 
2Florence B. Powdermaker and Jerome D. Frank, Group Psy-
chothera Studies in Methodolo of Research and Thera 
Cam ridge: Harvard University Press, 1 • 
21 
Members of a group may make it possible for other members 
of the group to dare to inhibit impulses which ordinarily 
their weakened egos cannot keep under control. Members 
of a group may also help to re-enforce transference to 
the therapist. Trust and confidence to other members, on 
the other hand, when one member of the group dares to 
criticize the therapist, this may be the signal for re-
lease of hostile feelings from other members of the group 
through the identification of the group members with one 
another. This arousal of sibling transference has a num-
ber of valuable therapeutic outcomes such as mutual sup-
port, the eliciting of guilt feelings, and the possible 
confession in order to reduce guilt. 
The group situation then shortens the time both for 
the establishment of positive and negative transferences 
toward the leader, and this facilitates the therapeutic 
process through abreaction.l 
Klapman has observed that transferences are vastly impor-
tant in any type of therapy and states that, "One of its 
' [group therapy 1 s] principal effects is to quicken and expedite 
'~ 
' 
the appearance of transference to the therapist and in a com-
mensurate measure also between the various members of the 
group."2 
Slavson, 3 who has worked extensively with groups, believes 
that negative transferences expressed toward the leader are 
necessary and desirable, yet recognizing that in any group 
setting the negative feelings toward the therapist may reach 
a dangerous peak. 
1Percival M. Symonds, Pynamics of Psychotherapy (New York: 
Grune & Stratton, 1957), pp. 2o8-2o9. 
2J. w. Klapman, Group Pslchotherapy: Theory and Practice 
.. (New York: Grune & Stratton, 946). 
3s. R. Slavson (ed.), The Practice of Grou} Therapy 
'' (New York: International University Press, 1947 • 
Cameron and Margaret have indicated some of the components 
:involved in the personal interaction between groups and their 
· therapist: 
••• for, as we have seen throughout our whole dis-
cussion, behavior develops always in a social setting, 
where family constellations, the peer culture and the 
expectations of adult society outline the direction of 
social learning. And when behavioral development devi-
ates from the group norm so severely as to become patho-
logical, it is again the patient's social community which 
provides both the setting for his pathology, and the 
norms against which the severity of his illness is gauged. 
It is, therefore, not surprising that a great many thera-
pists find the group situation a favorable environment 
for that social relearning which constitutes therapy. 
The same characteristics which facilitate recovery 
through individual therapist-patient interaction are to 
be found also in treatment involving groups of partici-
pants.! 
These authors further indicate that: 
1. The therapeutic group is essentially a neutral, 
permissive situation. 
2. In the therapeutic group, the patient's anxi-
eties may be utilized to further social learning. 
3. In the therapeutic group, the patient can formu-
late his own reactions and share them in a social com-
munication.2 
One of the best and oldest laboratories for the study of 
:human pathological behavior has been the hospital. Increas-
ingly, hospitals have been built to care exclusively for pa-
::-
tients with behavior disorders. The use of restraint as a 
means of controlling the aggressive patients has slowly 
1Norman Cameron and Ann Margaret, Behavior Pathology 
(Boston: Houghton Mifflin Company, 1951), pp. 5bl-5~2. 
2Ibid., P• 582. 
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''diminished and has gradually given way to therapeutic treat-
.[ment. The reactions of nurses and attendants to patients con-
;, stitute important ther~peutic procedures as does the patient-
i ~ 
., 
• therapist relationship. The hospital staff is fast becoming 
an organized team for the benefit of the patients. 
The therapeutic hospital provides protection to the pa-
tient from himself and from others. It tries to reduce the 
patient's anxieties, and provides routines of living which 
favor the reorganization of a patient's behavior. Further, it 
; provides social interaction among patients and staff members. 
Patients have the opportunity to take meals together, assume 
responsibility for many ward tasks, play games, attend con-
certs 1 movies, and, insofar as possible, engage in the normal 
activities which people do outside the hospital. 
Recently great interest has been given to the organizing 
, of small groups of carefully selected patients who meet regu-
. larly with a therapist. The planned therapeutic group pro-
cedures include lectures and situations in which the therapist 
plays the role of a participant rather than that of a leader. 
1 Group leader techniques are important. Foulkes advocates 
a minimum of instruction during the early sessions, which he 
. feels provides an atmosphere wherein freedom of self-expression 
:i is made possible. 
1s. H. Foulkes, Introduction to Group Analytic Psycho-
therapy {London: William Heinemann Medical Books, Ltd., 1948). 
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The amount of participation the leader in group therapy 
; should engage in is one of the greatest problems facing group 
~ 1 
psychotherapy. If the leader participates extensively, inter-
personal interaction between members of the group may be lim-
ited and therefore may take on the conditions of individual 
' psychotherapy. Should the leader choose to participate very 
little verbally, the sessions may take on the form of a "bull 
session" with little sympathetic understanding between members 
of the group, 
Baruch1 suggests that it is best to turn leadership over 
gradually to the members as the number of the sessions in-
1, creases, He recognizes that after a number of sessions group 
members become more able to meet and discuss their problems 
· with each other. 
The pause presents a problem to the group therapist. Not 
much has been written in the literature about the pause, 
Foulkes2 reasons that the pause has many meanings, among which 
are resistance, apprehension, expectation, or the release of 
tension. Further, he feels that pauses will cause no harm if 
the leader is not apprehensive or anxious, 
Slavson points out that even though there are differences 
expressed by therapists concerning methods and procedures, 
there are also many things in common: 
1D. W, Baruch, "Description of a Project in Group Therapy," 
Journal of Consulting Psychology (1945), 9:271-280, 
2s, H. Foulkes, Introduction to Group Analytic Psycho-
therapy (London: William Heinemann Medical Books, Ltd,, 1948). 
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A striking observation that forces itself on one is 
that despite the variation in methods employed in the so-
called different •schools' of psychotherapy, favorable 
results are obtained by them all. Three possibilities 
come to mind that may explain this incongruity or para-
dox. One is the suitability of a given method to the 
skill and temperament of the therapist; a second is that 
the nature and dynamics of the problems in different pa-
tients are such that one method evokes a better response 
than another; the third is that there are common and 
basic elements in all of the •schools' of psychotherapy, 
which are overlooked because of the preoccupation with 
the differences rather than with the similarities. It 
is of utmost importance for the further development of 
psychotherapy generally, and for its increased usefulness 
in the future, than an effort be made to identify the 
common elements among these various •schools' and to 
establish, on a research basis, the suitability of any 
given type of treatment to a specific type of patient. 
The common elements in all sound psychotherapies--
and this may explain the reason for their effectiveness, 
even though the therapies differ in some of their as-
sumptions--are five in number. Present also in analytic 
group psychotherapy, these are: (1) relation (trans-
ference), (2) catharsis, (3) insight, and/or ego-
strengthening, (4) reality testing, and (5) sublimation. 
The presence of all, or a majority of these dynamics in 
the different 1schools 1 of psychotherapy accoUnts, in our 
opinion, for successes in treatment by what are seemingly 
diverse and even antagonistic approaches, in all of the 
more acceptable techniques, at least the first three of 
these elements are present. Individual psychotherapy 
does not supply reality testing and sublimation as a part 
of the treatment situation. The patient constantly 
tests himself, however, against the realities of his own 
life, and these tests he employs in his recovery. In the 
world in which he lives he finds for himself either ful-
fillment or sublimation of his impulses and cravings. 
Groups, on the other hand, are a tangible reality and 
supply possibilities for sublimations as well.l 
Cornyetz advances the S$me conclusion presented by Slav-
son in which he recognizes that group members must yet test 
their new understandings and attitudes in the real life situa-
ls. R. Slavson, Analytic Group Psychotherapy (New York: 
Columbia University Press, 1950). 
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tion. He states: 
Thus crucial situations in the sessions of psycho-
therapy, whether this be non-directive counseling, psycho-
analysis, or psychodramatics, may enable the individual 
person to discover and discard, in word and deed, whole 
aspects of those problems solving attempts which are 
termed psychoneurotic and psychotic because of their 
inner emotional contradictions. However beneficial in 
the immediate sense such a single and even crucial sit-
uation may be, it is difficult to see that two or three 
such events can be sufficiently effective to be con-
sidered a complete psychotherapy. Despite the Promethian 
dimensions of such emotional eruptions, the patient has 
to follow them up with the reality-testing of his roles 
in the involvements of real life. Thomas French and 
Franz Alexander, of the Chicago Institute of Psycho-
analysis, point out to others that the real psychotherapy 
does not take place during the analytic hour but in the 
role-testing in real life.l 
. History of Group Therapy 
A comprehensive history of group counseling and thera-
2 ; peutic activities has been made by John M. Hadley and is 
summarized here • 
. ( 
: ~ Group activities have undoubtedly existed ever since 
people first came together to accomplish things for the major-
ity. The earliest recorded recognition of group influence in 
treatment of psychiatric disorders was in 1904 by Jean Camus 
·• and Phillippee Pagniez, when they became aware that patients 
in large wards were more cheerful than those in private rooms. 
·. However, the most systematic group work was likely begun by 
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J. H. Pratt, who organized group meetings to teach tubercular 
patients personal hygiene. He found that they enjoyed the 
society of other patients. Pratt became interested in the 
:! writings of a French neurologist, Joseph J. Dejerine, who had 
:, recognized that psychomatic disorders were due to emotional 
!I 
ii 
maladjustment. He finally worked out a lecture type of group 
therapy. This type of group work was frequently called "re-
pressive-inspirational" and was used at the medical clinic of 
the Boston Dispensary with patients whose physical symptoms 
:· indicated functional nervous disorders. 
By 1909 group techniques with medical patients had been 
successful enough that ettempts were made to use group methods 
in the treatment of mental patients. L. UOdy Marsh was among 
;; the first to use such methods but he did little to publicize ,, 
,, 
his work until 1931. His methods included therapeutic classes, 
·with lectures on mental hygiene, a type of role playing by the 
! patients, song services, and music. In many cases he assigned 
.. 
' the reading of selected books. His approach seemed to be 
more social and educational than medical. He felt that through 
group procedures many more patients were being reached and 
that when psychiatric treatment was employed they were more 
able and willing to respond. 
In 1911 Jacob Moreno in Vienna began using spontaneity 
H !! plays with children. The children were allowed to play out 
,. 
their own particular problems as a method of emotional release. 
Later he applied the same method to adults with successful re-
28 
sults. 
,, 
:; 
In 1924 Moreno came to America and employed his principles 
it il of sociometric group analysis in institutional work. In 1931 
I' 
:J he christened his group techniques "group psychotherapy." 
,, 
I~ About this time a leader at Elizabeths Hospital in Washington, 
\1 D. c. showed interest in his new method of treatment. In 1931 
, a theater ,t:or psychodrama was built at Beacon, New York, and ~~ 
in 1936 another theater was established at St. Elizabeths 
i:i' 
Hospital, Washington, D. C. 
It was in 1929 that Louis Wender began reporting his ex-
,1 periences with group therapy at the Hastings Hillside Hospital, 
:j 
ii New York. He noted that patients discussed their problems 
!f 
'\ 
r
1 
more readily among themselves in small groups than they would 
,, 
!i 
!I 
:: 
I] 
:; 
,, 
I ,, 
with their physician. It was learned that through group 
meetings patients seemed to be better able to discuss their 
problems freely. Through this method they became better able 
to deal successfully with their emotional selves. 
Abraham Low, director of the Psychiatric Institute, 
University of Illinois Medical School in Chicago, was an ex-
ponent of the "self help" method. He advocated regular 
meetings of members who would describe and discuss any recent 
disturbances they might have had. The aim of these groups was 
to decrease the chance for relapses in mental disorders. The 
i'; i! main idea of this theory is to help the patient discipline 
himself and assume responsibility for himself. This process 
I 
is somewhat similar to Alcoholics Anonymous, which began about 
l! 
29 
this time. The patient is shown the way to recovery, and can 
if 
1 accept or reject it--it is his choice to make. 
;l The need for treatment of large numbers of men during 
~i 
H 
1l World War II promoted group treatment. Such techniques as 
i! 
:: psychodrama, music, audio-visual aids, puppetry, and others 
:1 
i' 
11 were used and found effective in dealing with different levels 
,I 
and kinds of disturbances. Not only did group therapy prove i ~ 
useful in these situations but it also aroused the interest 
of people who have carried on in the development of group 
techniques in counseling. 
Hadley has classified five well developed group methods 
under the following headings: Lecture-Discussion Technique, 
Activity Group Procedures, Psychodrama, Analytically Oriented 
,: Group Procedures, and Group-Centered Psychotherapy. They are 
i, 
summarized below. 
Lecture-Discussion Technique 
The greatest exponents of this technique are Klapman, 
Pratt, and Lazell, who made first use of the lecture type of 
treatment. 
Generally speaking, experience has shown that groups 
ranging from six to ten members are most successful. The 
' groups are referred to as classes and members understand that 
i! 
'l the classes constitute part of their treatment. The leader 
;l 
[\ 
l! generally begins this type of treatment with a talk. He will 
discuss a topic which relates to the make-up of the person-
" ali_~}'_·=· Visual aids are employ;d _a.s often as possible. It is 
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felt that intellectual grasp of the mental mechanism forms 
i\ part of the goal of treatment. Members of the group are 
il 
,, helped to see that emotional disorders are scientifically 
.. 
'• 
understandable, that the leader understands and knows about 
them, and that other patients suffer from them as well. 
" li At the close of his presentation or talk the leader en-
' 
courages group discussion. After the group members have over-
come resistance by "fringe area talk" they are then able to 
speak freely about the things that are bothering them. 
Klapman has outlined a series of twenty-four lectures 
that are basic to his system. Members are invited and even 
persuaded to read and study the lessons. He has divided the 
patients in institutions into four groups or forms ranging 
from patients with psychosis associated with neurological and 
organic disorders, to those with most recent psychiatric on-
set, patients whose personalities are still organized at op-
'i timum levels. These are the more intelligent, the most ;j 
'i treatable patients. 
Activity Group Procedures 
Connected with the Jewish Board of Guardians in New York 
City, Samuel R. Slavson developed his system of activity group 
counseling. Each of his groups is composed of five or six 
children. Activities consist of such things as leather work, 
clay modeling, carpentry, painting, and so forth. Each group 
works with a social worker as an individual counselor. They 
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go on trips, to movies, and on·hikes, and each session ends 
with the serving of refreshments to each other. 
A permissive relationship is established by the counselor 
which is designed to give the young clients a new conception 
of what adults represent. 
refusing to give praise. 
·' does things for the group. 
The counselor punishes only by 
Praise is given only when the client 
Restraint is made of a child 1 s 
.. 
d 
! 
ii 
behavior only if he is about to do bodily harm to another 
group member or to himself. This type of counseling allows 
for a great amount of 11 acting out 11 behavior by the clients. 
Fighting with one another or stealing of one another's tools, 
etc., are not interfered with by the leader. The client is 
left on his own to adjust to group activity and become crea-
tive in his own way. 
Slavson indicates that the chief difficulty encountered 
among his clients is not weak super-ego but overintense super-
ego, since the conflict between the needs of the child and his 
super-ego results in anxiety which may be resolved by anti-
social acts or by withdrawal. The aim of the activity pro-
gram is to enable the child to release his tensions in a per-
missive atmosphere. 
Psychodrama 
Jacob L. Moreno's desire for people to find themselves 
through spontaneity in group psychodrama has developed into 
a fascinating program. His theories call for the types of 
activity which he first observed in the play of children and 
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11 in their ability to role play. By such a method patients are I; 
i• brought to express themselves as they feel, through words ,, 
Ji and gestures. Hadley summarizes the patient's activities in 
! 
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this type of therapy in the following manner: 
The participant first starts with himself (in the 
director's presence) and lives through situations that 
are part of his daily life. Later he enacts the roles 
of other people who are emotionally tied to him. Pre-
sentations may relate to experiences in any period of 
the individual's life, and he is helped by staff mem-
bers in getting started. These are the techniques of 
self-representation. Techniques of spontaneous im-
provisation are used when the participant acts out 
fictitious, imagined roles. He is instructed in doing 
this to keep his personal character from interfering 
with the fictitious character. In this way his ego 
is presumed to be free to watch and record what goes 
on. The technique of soliloquy reflects the private 
reactions of players to their roles. These are spoken 
as asides. Warming up techniques are used to induce 
spontaneous states. Motions, thoughts, feelings, 
images, and alcohol are utilized. The director may 
enter as a participant-actor, 1using his psychiatric knowledge to guide the drama. 
Analytically Oriented Procedures 
Paul Schilder was among the first to use analytical 
procedures. In this type of therapy clients are given in-
dividual instruction in techniques of free association and 
dream interpretation. They are then asked to write detailed 
autobiographies. Group sessions are then conducted in a 
similar manner to that of individual analysis. 
Another approach to psychoanalysis of groups has been 
advocated by Wolfe. Dream analysis and free association were 
lHadley, op. cit., pp. 235-238. 
- !!"-
I~ 
i 
I! 
li 
I 
i 
I 
, 
, 
[! 
" 
,: 
I 
I, 
i 
I' I 
i 
L 
I' 
his major concerns. He felt that the family setting was the 
real cause for the disturbance of his clients. He excluded 
from his groups psychopaths, morons, psychotics, and hyper-
maniacs, feeling that they were incapable of working sue-
cessfully in a group setting. One of Wolfe's major points 
was that he felt diagnosis was absolutely necessary for group 
dynamics and proper construction of the group. He felt that 
the personal history of the client was only of value as it 
related directly to the present difficulty. 
The analytically oriented leader is principally con-
cerned with how unconscious wishes and defenses make them-
selves manifest in the group. 
Group-Centered Psychotherapy 
The group-centered approach to psychotherapy has pri-
marily been associated with the client-centered approach of 
Carl R. Rogers. Hadley reviews the work of Nickolas Hobbs 
who, he states, is representative of the group-centered 
therapists. 
The basic assumption of Rogers is that the individual 
has within himself both the ability to solve his own prob-
lems and a growth impulse that makes mature behavior more 
satisfying than immature behavior. In this type of coun-
seling the counselor is permissive and acceptant of each 
client in the group. He accepts the client for what he is 
at the moment. He limits his participation in the group to 
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clarification of ideas and feelings, An acceptant feeling 
and relationship must be present so that members may freely, 
at their own pace, express feelings without any judgment on 
the part of the counselor or, as far as possible, by group 
members, 
Hobbs reports that most of the work done with groups has 
been from a select population of University students who felt 
they were unable to gain from life the satisfactions they 
desired, They were normal but troubled people. He reports 
that there have been other groups studied, but to a limited 
extent, Some of these other groups are: veterans with 
multiple sclerosis, disturbed people with chronic headaches, 
clinic out-patients with psychiatric diagnoses of schizo-
phrenia. However, in the main, studies have been with the 
"average" man, who shows evidence of being disturbed, 
Hobbs further reports in his chapter in Rogers• book 
"Client-Centered Therapy" that the work of the group-thera-
pist is a most difficult one as the following indicates: 
In the single client-therapist relationship, these 
crucial attitudes can usually be assured, for the 
entire training of the therapist has stressed the im-
portance of these principles and his momentary con-
centration is directed toward communicating them to 
his client. But in the group others are present, and 
they are not likely at first to be able to express 
such feelings. They are too bound up within themselves, 
and they are probably little aware of the importance 
of much else beyond a need to find relief from their 
own distress. This difficulty is something of a para-
dox in group therapy, being at once a source of weak-
ness and of strength, If these important attitudes 
do not develop in a group, the undertaking is likely 
to be of little benefit, and the therapy a failure. 
-··-------··-~· 
-- . -~-- ~---
35 
i 
ii il 
If, however, they are nurtured by the therapist and 
reinforced by the affirmative feelings of the members 
of the group, they are likely to be significantly more 
effective in the group situation that in individual 
therapy. It is one thing to be understood and ac-
cepted by a therapist, it is a considerably more 
potent experience to be understood and accepted by 
several people who are also honestly sharing their 
feelings in a joint search for a more satisfying 
way of life. More than anything else, this is the 
something added that makes group therapy a qualita-
tively different experience from individual therapy. 
A characteristic of individual therapy that one 
would not expect to find in group therapy is the 
feeling of direction and singleness of purpose. The 
individual problems of six individuals could reason-
ably be expected to exert a centrifugal effect on 
the group. But in fact this does not seem to happen. 
In both content and feeling, groups grow to a re-
markable cohesiveness that parallels the unity evident 
in individual therapy. For one thing, diverse as 
symptoms and situations are, there are only a few 
kinds of problems that people can have. Time and time 
again, the breakdown of interpersonal relations and 
the attendant feelings of self-worthlessness provide 
the content for group discussions. But perhaps more 
important than similarity of contlnt is the unity that 
comes from a sharing of feelings. 
Hobbs suggests that many of the statements used by the 
therapist in individual counseling can also be used in the 
group setting. 
Essentially, what the therapist attempts to do is 
to reconstruct the perceptual field of the individual 
at the moment of expression, and to communicate this 
understanding with skill and sensitivity. The various 
terms that have been used to describe the kinds of 
statements that the therapist makes in individual 
therapy--such as clarification of feeling, reflection 
of feeling, restatement of content, simple acceptance, 
structuring, and so on--are appropriate to the group 
lcarl R. Rogers, Client-Centered Therapy (Bost·an: 
Houghton Mifflin, Co., 1951), pp. 287-288. 
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situation as well, and there are other similarities 
that should be mentioned in passing. The concern with 
diagnosis is minimal, interpretation is not relied on 
as a therapeutic instrument, insight is not considered 
to be an essential change-agent in the process of 
learning, transference attitudes are handled just like 
all other affect-laden expressions, and the most ef-
fective predictor or possible gain from the therapy is 
considered to be the experience itself.l 
One of the questions often asked is, how does a group 
get under way? Hobbs answers by saying, 
The inquirer senses a possible awkwardness in the 
coming together of a number of strangers with the pur-
pose of working on personal problems, and he wonders 
what the therapist can do to get things rolling. To 
respond to the last concern first, the therapist pro-
ceeds with the assumption that the group can get 
started and work out directions without his guidance. 
He generally says something to the effect that the 
objectives of the group are known to everyone and that 
the group can develop and follow its own leads. There 
may be some uncertainty at first, but the best remedy 
for the uncertainty seems to be the establishment of 
the group's responsibility for its direction. Many 
different patterns are evident in the initial meetings. 
Some groups have a hard time getting started; there 
are tentative statements followed by withdrawal, or 
there is a nervous humor which gives time to develop 
security in the group. Other groups get right at 
their business, with no delay, starting with as much 
involvement as one finds in individual therapy when 
the client is heavily burdened with anxiety and des-
perately in need of communicating his distress. A 
fairly typical pattern is for the various members of 
the group to tell something about themselves and to 
describe their problems, doing this informally and 
without pressure. Though beginnings vary, and later 
modes of expression show differences from group to 
group, themes characteristic of a particular group 
emerge and are developed in an identifiable process. 2 
Two particular studies, one by E. L. Hoch, a Ph.D. 
libid., p. 289. 
2~., pp. 294-295. 
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thesis at Columbia University, 1950, and the other by H. 
Peres, a Master's thesis at the University of Chicago, 1947, 
and presented by Hobbs, have shown that group-centered 
psychotherapy has common elements even when groups have dif-
ferent therapists. Hobbs reports the following cases.l 
Hoch 1 s study showed that three different groups, each 
with a different therapist, had a remarkably similar over-
all pattern, with intercorrelation of .84, .86, and .87, 
respectively. Thus it was assumed that each group working 
separately spent their respective sessions in very similar 
atmospheres with respect to the verbal behavior taking place. 
Yet even with this similarity, there was still room for in-
dividual differences of members of the groups. 
He further identified other characteristics common to 
the three groups such as: statements showing positive 
planning, insight, positive attitudes toward the self, posi-
tive attitudes toward others clearly increased from meeting 
to meeting. It was found in his study that negative 
feelings reach their peak toward the middle sessions of a 
twenty-session series. It was further learned that indi-
viduals who gained most were those who went beyond the usual 
intellectual discussion. 
The findings of Hoch confirmed readily the earlier 
study of H. Peres. Peres, working with a group of seven 
graduate students meeting for nine sessions, found that when 
1~., pp. 302-304. 
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the group was divided into a "benefited" group and a "non-
benefited" group there were real differences. 
The benefited group showed that they had many more 
statements which dealt with understanding and insight. They 
gave evidence of making plans and proposed actions for the 
future. The non-benefited group engaged in more interac-
tional and "prodding" statements. It seemed evident that 
the non-benefited group placed more attention upon other 
members than they did upon themselves and their own 
feelings. Follow-up studies indicated that the benefited 
group, three months after the conclusion of therapy, had 
taken positive steps as an outgrowth of their experience in 
counseling. 
Hobbsl outlines the role of the therapist in group-
centered psychotherapy in the following manner: 
Experience in client-centered therapy seems to be the 
best preparation for group work. The difference is merely 
a matter of technique. The therapist must respond to a 
number of people rather than just one. He must be able to 
handle the cross currents that inevitably occur. The most 
important job of the therapist in group work is to help re-
lease the therapeutic potential of the group. The thera-
pist•s job is to try and understand what a group member may 
be trying to say and what he is feeling. 
1~., p. 305. 
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Earl Telschow was able to isolate factors dealing with 
the group therapist in his Ed.D. project, Teachers College, 
Columbia University, 1950. His thesis has been summarized 
by Hobbs, and some of the findings are presented here. 
A finding of his research that goes somewhat con-
trary to expectation is that restatement of content, by 
the therapist, is therapeutically somewhat more ef-
fective than either simple acceptance or clarification 
of feeli~. The superiority over simple acceptance 
("Um-hmm,n "I see," "I understand," and the like) is 
not surprising but reflection of feeling has long been 
considered a most helpful kind of therapist response. 
Its relative inadequacy may lie in the extent to which 
reflections of feeling are interpretive, going beyond 
the perceptual field of the individual at the moment. 
Telschow examines this possibility further and de-
monstrates that individuals who did not gain from the 
group therapy experience responded most frequently to 
clarification of feeling by statements of a distinc-
tively defensive character ("ambivalent acceptance of 
interpretation, rejection of clarification, expressions 
of confusion, defensive remarks, and deflection of 
topic being discussed"). They apparently perceived the 
reflections of feeling as being threatening to them-
selves and responded in a fashion to proteet their 
current self-organizations. The issues need further 
examination1 both in individual and group therapy si tua ti ons. 
The recent gains made in group-centered psychotherapy 
have been rewarding. However, there is much to be done to 
assess its effectiveness as a therapeutic process. It is 
hoped that the present study will add in some way to this 
much-needed research. 
1~ •• pp. 308-309. 
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CHAPTER III 
FINDINGS AND ANALYSIS 
Introduction 
This study was designed to test the following hypothesis: 
The stages of personality change identified by Rogers as being 
present in client-centered psychotherapy are also identifiable 
in varying degrees in individual members of a small group of 
sophomore high school students participating in group-centered 
psychotherapy. 
In keeping with the plan of the study, a group of sopho-
more students, selected on the basis of their need for therapy 
and their willingness to participate, experienced twenty group 
' therapy sessions. 
:: 
Six sessions--numbers one, four, eight, twelve, sixteen, 
and twenty--were transcribed verbatim from tape recordings and 
presented to five judges who represented different therapeutic 
orientations. The judges worked independently, rating the in-
dividual responses of group members as to whether or not their 
responses were representative of the stages in the "process of 
change." 
It was found that the judges were able to assess indi-
vidual responses of group members with a satisfactory degree 
of accuracy on the process scale as is represented by the 
intercorrelation of the judges' ratings. 
Reliability of Ratipgs 
1 In an earlier study reported by Rogers, the interrate 
reliability of two judges' independent ratings of protocols 
from individual counseling material resulted in coefficients 
of correlation of .83 and .84, which are significant at the 
1 per cent level. In the same study cited, additional reli-
ability between the two judges' ratings were established. 
Their judgments as to the eight high, eight medium, and eight 
low segments were compared on a twenty-four-segment study. 
There was 75 per cent exact agreement, 25 per cent one-step 
disagreement, and 0 per cent two-step disagreement. 
In the present study intercorrelations of the judges' 
ratings are shown in the following table with an average cor-
relation of .62, which is significant at the 1 per cent level. 
TABLE I 
JUDGES' [NWBRCORRELATIONS 
Judges 
1 
2 
3 
4 
2 3 
• 38 .09 
.68 
4 5 
.16 • 28 
.57 .56 
• 84 • 65 
.62 
The securing of average correlations is explained by 
2 McNamar, who states that by computing a series of correlations 
1 Rogers, Rablen, and Walker, op. cit., p. 7. 
~Quinn McNamar, Ps~chological Statistics (New 
Wiley and Sons, Inc., 1 57}, pp. 148-149. York: John 
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into Z transformations and then by the average weighting of 
the Z transformations, one can convert the average Z trans-
. formations back to an average correlation which is a reliable 
statistic. 
It should be noted in Table I that when the rated re-
sponses of Judge 1 were correlated with the rated responses of 
each other judge a consistently lower correlation resulted. 
This indicates that Judge 1 was not recognizing the same thing 
in his ratings of response as were the other four judges. An 
average correlation of .69 was secured when Judge 1 was not 
included, showing that four of the five judges were rating the 
responses quite consistently. 
Further reliability was evident when a tabulation of the 
number of judges agreeing in their rating of individual re-
sponses by group members was made. The following presents 
this finding: 
Per cent agreement on all responses 
rated the same by two or more judges 
Number of 
Judges Agreeing 
5 • 
4 . 
3 • 
2 • 
• • • • • • • • • 
• • • • • • • • • 
• • • • • • • • • 
• • • • • • • • • 
Per cent 
3 
26 
41 
30 
It can be observed that there is a respectable agreement 
between the judges rating the same responses at tae same stage. 
Further, it should be noted that three or more judges had to 
agree on the rating of a single response for that response to 
43 
44 
- -- ----------- --·------------
be included. 
c 
Forty-one per cent of the ra~ed responses were agreed 
I 
-- ------- ------------·--
upon by three judges, 26 per cent \.by four judges, and 3 per 
cent by five judges. Therefore, 7Qper cent of the judged re-
sponses were rated the same by three Gr more judges. 
A chi-square statistic was applied to~~etermine whether 
or not there was an increase in higher order responses (higher 
order responses represent movement of individual group member 1 s 
judged responses from a lower position on the process scale at 
the beginning of therapy to a high position at the end of 
therapy) during later sessions in the group studied, The re-
sults are shown in Table II. 
TABLE II 
INCREASE IN HIGHER ORDER RESPONSES DURING LATER SESSIONS 
AS COMPARED TO EARLIER SESSIONS 
Observed Freguencies 
Sessions 
1 4 8 12 16 20 TR 
4 9 6 16 31 
3 10 5 24 34 24 17 114 
2 28 79 59 34 24 30 254 
TR 38 84 83 77 54 63 399 
(concluded on next page) 
==--
TABLE II (concluded) 
Expected Frequencies 
Sessions 
1 4 8 12 16 20 TR 
4 3.0 6.5 6.4 6.0 4.2 4.9 31 
3 10.9 24.0 23.7 22.0 15.4 18.0 114 
2 24.2 53.5 52.8 49.0 34.4 40.1 254 
TR 38.1 84.0 82.9 77.0 54.0 63.0 399 
x2 
= 93-52 
df = 10 
p :> .001 
It is observed that a table of frequencies such as that 
found in this case would occur in fewer than one out of a 
thousand cases. It is appropriate, then, to reject the hypoth-
esis that the proportion of higher order responses does not in-
crease with the number of therapy sessions. 
It is evident from this analysis that progress was made 
during therapy, that the rated responses of the group were much 
lower on the process scale at the beginning than at the end of 
therapy. Therefore, it can reasonably be concluded that the 
. stages of personality change identified by Rogers in individual 
. 
counseling were also identified in members of the group studied. 
Since one member of the group supplied 217 of the total 
,, 399 rated responses, another chi-square was computed excluding 
'this one member. This evaluation was made to determine if the 
remaining 182 group members' rated responses indicated signif-
:: 
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icant change from a lower position on the process scale at the 
. beginning of therapy to a higher position at the end of 
<:therapy. The results are indicated in Table III. 
., 
4 
3 
2 
TR 
4 
3 
2 
TABLE III 
INCREASE IN HIGHER ORDER RESPONSES DURING LATER 
SESSIONS AS COMPARED TO EARLIER SESSIONS, WHEN 
ONE MEMBER SUPPLYING MORE THAN HALF OF THE RATED 
RESPONSES WAS EXCLUDED. 
Observed Frequencies 
Sessions 
1 4 8 12 16 20 TR 
3 3 8 14 
2 3 20 9 14 13 61 
8 19 36 15 9 20 107 
10 22 56 27 26 41 182 
Expected Frequencies 
Sessions 
1 4 8 12 16 20 TR 
6.7 7.3 14 
10.8 18.8 9.0 8.7 13.7 61 
5.9 12.9 32.9 15.9 15.3 24.1 107 
182 
x2 
= 26.5 
df = 5 
P> .001 
It should be noted that due to the small number of rated 
, responses found in stage four, and in stage three in 
! ~ 
sessions 
;, 
:; one and four, it became necessary to pool the expected fre-
i quencies for these sessions and stages to insure a valid result. 
" 
.. 
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It is recognized that the null hypothesis was rejected 
and that the six group members• rated responses {excluding the 
i most verbal member 1 s responses) still showed adequate progress 
:i from lower-order responses on the process scale at the begin-
!1 
jning of therapy to higher-order responses in later sessions. 
i! 
;I 
:: The results provide further evidence that the stages of 
I 
' 
: personality change identified by Rogers in individual counsel-
i 
: ing were also identifiable in the group studied. 
:, Percentage of Rated Responses 
I 
The following chart represents a frequency distribution 
of responses made by each member per session and the number of 
these responses rated by three or more judges as being at one 
! of the stages in the process of change. 
Observation of Table IV indicates that during later 
sessions most of the group members were responding with a 
ihigher per cent of rateable responses than in earlier sessions. 
ij 
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TABLE IV 
PERCENTAGE OF RATED RESPONSES 
Group Members 
DRU HAP COB ROD BABS SAL 
'0 '0 '0 '0 '0 
Q) Q) Q) Q) Q) 
.p .p .p .p .p 
<II <II <II <II <II 
IX: IX: IX: IX: IX: 
Q) Q) Q) Q) Q) Q) 
Ill Q) Ill Ill Q) Ill Ill Q) Ill I'Jl Q) Ill I'Jl Q) Ill Ill Q) 
s:: Ill Q) s:: I'Jl Q) s:: I'Jl Q) s:: Ill Q) s:: Ill Q) s:: Ill 
0 s:: Ill 0 s:: I'Jl 0 s:: I'Jl 0 s:: I'Jl 0 s:: I'Jl 0 s:: 
0. 0 s:: 0. 0 s:: 0. 0 s:: 0. 0 s:: 0. 0 s:: 0. 0 
Ill 0. 0 Ill 0. 0 Ill 0. 0 I'Jl 0. 0 Ill 0. 0 Ill 0. 
Q) Ill 0. Q) Ill 0. Q) Ill 0. Q) Ill 0. Q) Ill 0. Q) Ill 
IX: (]) Ill IX: (]) Ill IX: (]) Ill IX: (]) Ill IX: (]) Ill IX: &! s:: IX: (]) ><: &! IX: (]) IX: (]) IX: (]) 0 ..... IX: ..... ..... IX: ..... IX: ..... IX: ..... 
..-! 0 '0 0 '0 0 '0 0 '0 0 '0 0 '0 Ill (]) ..... (]) ..... (]) ..... (]) ..... Q) ..... Q) 
Ill • .p 0 • .p 0 • .p 0 • .p 0 • .p 0 • .p Q) 0 <II 0 <II 0 <II 0 <II 0 <II 0 <II 
Cll z IX: ~ z IX: ~ z IX: ~ z IX: ~ z IX: ~ z IX: 
20 38 22 58 5 2 40 12 8 67 1 1 100 7 5 70 31 18 
16 56 28 50 33 5 16 Absent 4 4 100 1 0 0 15 12 
12 99 50 51 26 6 23 24 8 33 6 3 67 10 6 60 15 4 
8 72 27 38 26 2 8 Absent 2 0 0 11 5 45 37 30 
4 116 62 53 38 5 13 67 15 22 5 2 40 8 0 0 1 0 
1 41 28 68 23 5 22 23 3 13 3 1 33 2 0 0 4 0 
Totals 1422 217 51 151 25 17 126 34 27 2lll 53 39 16 41 103 64 
~; 
•.•• : .•••• .:...;...:..;. :o-c; c ··:....-.-::.:.:~·-· ····-- . 
CLAR TOTALS 
'0 '0 ·~ 
Q) Q) .p 
.p .p <II 
<II <II ><: 
IX: IX: 
Q) I'Jl I'Jl 
Ill Ill Q) Ill Q) Q) 
Q) s:: Ill Q) I'Jl Ill 
Ill 0 s:: Ill s:: s:: 
s:: 0. 0 s:l 0 0 
0 Ill 0. 0 0. 0. 
0. (]) I'Jl 0. Ill Ill 
Ill IX: (]) Ill (]) (]) (]) IX: &! IX: IX: IX: ..... 
0 '0 rl rl 
..... (]) ..... <II <II 
0 • .p 0 .p .p 0 <II 0 0 
~ z IX: ~ E-< E-< 
58 8 7 87 102 61 
80 6 5 83 115 54 
26 Absent 180 77 
81 33 19 57 181 83 
0 1 0 0 236 84 
0 3 1 33 99 38 
62 51 32 65 1913 399 
ct 
~J 
IX: Q) I 
..... :g . 
o o I' 0. ~Ill 
(]) 
rill:: 
<II 
.p 
0 
E-< 
I 
59 1 
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!I i Individual Profiles 
Search for an appropriate statistic to sho>'l the changes of 
li 
:: individual members during therapy, as well as the presence of 
stages on the process scale, were unrewarding. Due to the 
/1 small numbers involved, statistical measures did not readily 
,I i: 
!· apply. It was decided after much experimentation that indi-
i! 
: vidual profiles showed most accurately the relative positions 
I! of each individual member in the process of change. 
I~ 
I il 
" li 
I• 
Accompanying the profiles which follow, an analysis by 
the therapist of the findings in each case, together with his 
:, observations, is reported. 
Stages one, five, six, and seven were not included in 
presenting the group members' profiles, since stage one was not 
readily distinguishable to the judges from "incidental talk" 
in the group setting. Stages five, six, and seven were not 
recognized by any of the judges as being present during the 
sessions judged. It should be recalled, as stated earlier in 
the study, that these stages are not likely to be reached by 
people in therapy in a short twenty-session period. The number 
I' of responses recorded in each case represents agreement on the 
! part of three or more judges that each response is representa-
tive of the stage indicated. 
References to Table II indicate that progress was made by 
the group as a whole during the period of therapy, with 44 per 
cent of the total responses being rated by three or more 
judges. A majority of the rated responses were at the second 
- ~ p .• 
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I! and third stages, with a substantial number during the later 
I! sessions being rated at stage four. It will be seen later by 
I• 
/: observing the individual profiles that one member of the group 
,. 
I; domina ted the verbal output, supplying 217 of the 399 rated 
i' 
II responses. It should also be noted that 17 of the 31 responses 
i! 
ll rated at stage four were made by this member. 
I Group two responded much differently from group one.* 
Members of group two, for the most part, were more serious 
i! 
'· I! about their group experience. They showed evidence of desiring 
1: II 
" il 
! 
! 
and wanting self-understanding as indicated by their progress 
I! on the scale. 
They were grouped differently from group one. 
This may have been due to a number of factors. 
Group one was 
i! 
: felt to be too homogeneous for group-centered therapy. These 
six boys regarded themselves as borderline delinquents, a role 
they seemingly needed to maintain with each other. Group two 
i· 
:' was made up of four boys and three girls. Two of the four boys 
' ,, 
in the group could have been classified with group one as hav-
ing delinquent tendencies. The third boy, a quite timid fellow 
who had very little to say, made only 11 rateable responses 
during the six sessions. The fourth seemed to express through 
r his actions in the group, as Well as through hiS verbal re-
I 
I sponses, the feeling that he was beneath his class intellectu-
It was also evident that he was having li ally and socially. 
If trouble at home and that he was underachieving in his school 
work. !: 
1:--------
l! 
~-
*An analysis of group one may be found in Appendix c. 
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Two of the girls seemed to have many things in common and 
they spent much time together during the school day. They 
li gave 
j) 
evidence of being uncomfortable unless they were sitting 
i: close to each other during the group sessions. One of this 
i' 
I j; pair requested individual counseling but wished to continue 
" II 
.
1
.J the group sessions. This was acceptable according to the plan 
" of the study. During one of the individual sessions she stated 
that she felt dominated by the other girl in most all of her 
I 
li 
I• 
activities and expressed a desire to break away from this de-
manding relationship. Later in the group sessions it was 
" I >" 
! noticeable that she was trying to do this, but was unsuccess-
!i ful. 
The third girl had come to the United States with her 
parents following the Second World War. She was recognized by 
the selection committee as being a school isolate. Her abil-
ity to do well in her academic subjects seemed to carry her 
along in the school setting and by choice she left the school 
group at this point. All of her social activities were with 
people of her own nationality in another community. 
It seemed to the therapist that because there were these 
differences, a wider variety of subjects and ideas was con-
sidered by the group. They seemed willing to help a fellow 
I group member attack his problem without intimidating him for 
!1 the feelings he expressed. There was evidence of concern for 
I! the other person and his viewpoint. 
I! i It was evident on a number of occasions that the girls in 
I; 
~-
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!1 the group experienced the feeling of being left out of the 
I' 
ii verbal exchange engaged in by the boys. Yet they seemed to 
'I 
I 
ji follow intently the discussions entered into by the boys. An 
" I! example of their feelings on this point is shown by an excerpt 
II 
' j from session twenty: 
' 
i 
I' 
li 
Sal 
Dru 
Sal 
Yeah, sometimes you get started on a subject 
that might not interest the girls at all and 
you just go talking away. What are we supposed 
to do? 
Well, why don 1 t we---
I do enough talking myself. I mean, I don•t just sit here. But quite often there is 
nothing I can join in on---
Dru ---start something new--- Well, we talk a blue 
streak about something. 
Th Interestingly, I have seen this happen a number 
of times that when the girls were carrying the 
discussion you boys would just start another 
discussion by yourselves. (Girls readily 
agree.} 
Babbs Maybe if they didn't talk so much it would 
give the girls a chance, too---
Dru Well, let•s let the girls talk--- (laughter} 
It was noticeable to the therapist that the boys did not 
want to get involved in girls 1 talk. They wanted to control 
the situation at all times. 
The therapist concurs with the findings of the study made 
by Simon, Aaron, and Saxe, and reported by Hadley, to the ef-
feet that: 
••• there is evidence that passive (nonartioulate) 
participation can be as emotionally intense and as thera-
peutic as active (articulate} participation in the group 
situation. In other words, group members may profit from 
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the group activities and discussion even if they do not 
themselves engage in the activities.l 
From observing the profiles it is evident that some of the 
members did not make significant gains as represented by move-
ment through the stages of change. It should be recognized 
that it was not the purpose of the study to test every area 
which might show change during group therapy; rather, it was 
i. the purpose to see if the stages hypothesized by Rogers as 
' I 
I
' being present in client-centered psychotherapy are also present 
,i in small-group-centered psychotherapy. The study indicates 
i! 
!; 
' that some members did show significant evidence of change in 
this group setting. 
Observation by the therapist of the individual profile 
:: 
1: which follows suggests that a longer period of therapy would 
I' 
be profitable with groups similar to the one under study. Had 
therapy continued, it is believed that a greater growth would 
have occurred. 
TABLE V 
DRU 1S PROFILE 
Significant progress, continuous activity 
in stage three, marked activity in stage four. 
1. 
1 4 
Ill 4 
<V 
bO 3 8 2 ('(! 
.p 
2 20 60 rJl 
TR 28 62 
lHadley, OJ2• 
II li:--
~.· cit., . . ,_ 
' 
Sessions 
8 12 16 20 TR 
6 3 8 17 
4 25 10 4 53 
23 19 15 10 147 
27 50 28 22 217 
p. 229. 
------- ~ --------
. -····-- . 
_. .. 
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i i Dru made significant progress during the group sessions, 
I' 
/las indicated in Table V. He was slightly built, just turning 
,. 
lisixteen years of age. He first came to the attention of the 
lr 
/'therapist early in the school year. His biology teacher had 
,. 
[.sent him to the therapist's office with a note stating that he 
/!was a "pain in the neck," "rude," and "fresh" in his talk. The 
' I 
11 teacher gave an ultimatum that Dru be removed from the class or 
//return only after having received counseling with a guarantee 
li of better behavior. 
J. The counselor's approach was client-centered, to which Dru 
[:responded readily. Dru decided during the interview that he 
i 
should speak with the teacher to see if he could make amends 
for what had taken place. He gave evidence of an underlying 
feeling that if teachers were not so "boring" and "dumb," stu-
I dents wouldn't get into trouble. This attitude was also ex-
i:pressed later during the group sessions. Not only was this at-
1 
!· titude expressed toward teachers, but toward all authority. 
I· 
i, An example taken from the twentieth session indicates this 
!· 
L li feeling: 
!: 
i 
I' 
! 
Dru U! Hu! It's that I have a complete dislike for 
authority over and above me. "This I hate." 
Th You just can't stand having people telling you 
what to do. 
Dru Well, nobody likes to just do everything they're 
told what to do. There may be a show on TV and 
I'm watching it. I don't give a darn if I see 
it or not, but my parents say, "Turn it off 
'fh 
and go up and do your homework," and I 1 11 say, 
"I like this. It 1 s a very good show." 
Yeah---
:~ 
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i· 
Dru 
Th 
Dru 
Th 
Dru 
Sal 
Yeah, just for the sake of getting back at them, 
Of defying them. 
Not defying them exactly so much as I don't 
know, it's just trying to get back at them and 
show that I'd like to have a little authority 
myself which I maybe don't have the right to 
have. 
Un Hum, 
Even when I'm baby sitting with my little 
brother and sister and they do something wrong. 
Like my parents told them to go to bed by nine 
thirty, they'll stay up until ten thirty and 
I'll say "get to bed," and they'll say "shut 
up," or somesuch thing as that. It's just 
their utter disrespect for me, I am senior to 
them and I think I should have a little author-
ity over them but my parents don't go along 
with me at all. I'm just a tool as far as 
they are concerned. 
Well, you want younger people to respect you 
yet you don't want to respect anyone else. 
Why should someone respect you? 
Dru Well, I think it all stems from my not being 
able to have any control over anybody else, if 
you know what I mean, or I'm the domineering 
type, I guess, or I'd like to be. But the fact 
that I've not been able to do it more or less 
has made me go against everybody that is over 
me. If I can't be over anyone, why should 
anyone be over me? 
Dru was a compulsive talker having so many feelings to re-
lease he had to be the center of attention or he was not happy. 
Out of the total number of responses rated by three or more 
judges for the six sessions studied, Dru responded with over 
half of them. Of hiS total responses, 51 per cent were rated. 
I' 
11 Through his uninhibited responses, he indicated that he felt 
" !: fully received by the therapist and the group. This may well 
L account for the significant progress he made on the process 
!r-
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I' scale. 
'' At the close of the group sessions he indicated that he 
li 
1\would like to continue working with the therapist on some of 
1: the problems he had raised in the group. This was carried out 
i: 
1: and near the end of the school year a conference was arranged 
i! 
!!with his parents. During this conference it was decided that 
i 
\' the parents and Dru would accept a referral to a professional 
i' counseling agency. 
., 
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TABLE VI 
BABBS 1 PROFILE 
Growth not significant. Responses showed 
upward movement. 
Sessions 
1 4 8 12 16 20 
4 1 1 
3 1 
2 5 4 4 
TR 5 6 5 
mR 
2 
1 
13 
16 
The therapist first became acquainted with Babbs through 
the larger group organized by the therapist and described 
: earlier in the study. The selection committee recommended her 
' 
: as a possible member of the group. During the intake inter-
views she indicated that she would like to get over the habit 
!'of laughing excessively at any provocation. She reported that 
' I~ she had become known as the "giggly girl" around school and 
I' :; would like to discontinue this behavior. 
\' 
After the seventh session she requested individual coun-
-t 
! 
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/' seling and permission to remain in the group as well. Indi-
['vidual counseling continued after the completion of the group 
' i: sessions. This individual counseling may account in some way 
I! for the fact that she never mentioned her earlier stated prob-
i! 
I' lem in the group sessions. It no doubt limited her progress 
i; 
I' in the group setting, as well as her total output. Only 41 
per cent of her responses were rated. 
During the individual sessions she revealed a great number 
I: of disturbances in her life. She reported that she was often 
1: 
I' ! unable to sleep, and when she did she was constantly bothered 
I 
ii i by difficult and disturbing dreams. She reported that her 
I 
1 mother was very domineering and overprotective. She cited an 
example of this. Her mother had used field glasses to observe 
her actions while skating on a large pond near the home, during 
which time she had talked with a number of boys. Upon return-
ing home she was severely reprimanded for talking so freely 
with them. 
Responses from sessions twelve and twenty suggest the 
i' type of expressions made during the group sessions. 
I Session 12 
h. 
Babbs I find that after I do things like--I 1 m lazy 
about my homework, very lazy about it. Some-
times I do my assignments the last minute 
before school or I 1 11 forget them. I'm very 
forgetful because I really don't want to do 
it. I mean, you know I'll do things like that 
all the time. But I do figure that when I do 
sit down and it's quiet enough and I can con-
centrate when I do get into a studying mood 
after I 1ve done them I feel very satisfied. 
I mean I'm kinda 1 glad that I did do it. 
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Session 20 
4 
3 
2 
TR 
Babbs Well, I think from just being in here it must 
have affected everyone, because just coming 
No 
in 
in here, you know, I mean, you hardly ever 
talk like this, you know, in groups and every-
thing and it must make you think someway. In 
fact, it did me. And almost everything I do 
now I--it 1 s affected me because my marks are 
going up and I don't know, it just helped me 
a lot though. 
TABLE VII 
SAL'S PROFILE 
significant progress, continuous activity 
stages two and three. 
Sessions 
1 4 8 12 16 20 TR 
1 1 2 
15 2 5 5 27 
15 1 6 13 35 
30 4 12 18 64 
This member of the group was unknown to the therapist 
until she was contacted about membership in one of the small 
groups, although she had been a member of a larger group. 
Sal, an overweight girl, had come to the United States 
i with her parents shortly after the Second World War. Her horne 
n 
i' was bilingual, yet she spoke perfect English. She was recog-
nized by the selection committee as a withdrawn person and in 
many ways an isolate in the school population. During the 
I! group sessions she indicated that she had no personal friends 
" I' ii in the school, nor did she care to have any. She had friends 
1i of her own nationality on the outside and that was all she de-
,. 
1' " 
I' I· sired. During the eight sessions, she explained how she man-
i: aged in the school group-wise. 
'1 Session 8 
!I 
i 
I( 
" i! 
I 
,. 
I' 
1 the 
i· 
Sal Well, I don 1 t find that too true. I don 1 t be-
long to any particular group or anything like 
that. I just get along with everybody, most 
of the groups, but I don't particularly bebng 
to any of them. 
During the twentieth session, she expressed herself about 
value she felt she had received during the group sessions: 
Session 20 
Sal I can't say that it has. It hasn't had any 
effect on me at all. 
Babbs Hasn't it changed your personality in any way? 
Sal Well, maybe to you but not to anyone else. 
I can't---
Babbs It likely has but you don't realize it. 
Sal Maybe some of you know me better but I don't 
think anyone else does. 
Th The question is, have you been freer so others 
could come to know you better? 
Sal Well, I don't know that I want that---
She had a very good mind and used it to get good grades 
[which in turn satisfied, at least in part, her apparent hunger 
1 for acceptance. Sal could not understand the glaring inconsis-
tencies expressed by other members in the group. The following 
taken from session twelve indicates this feeling: 
Session 12 
Dru Well, I'd say that I wouldn 1 t want to be forced, 
yet maybe inside I want to be forced 'cause when 
I 1 m forced I want to get things done. Once I've 
got it done it 1 s over with and I 1ve got better 
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marks and you know, I don't want to be forced 
but it's good to be forced, I feel that I have 
to be forced, 
Sal Do you think there is anything that could be 
used to force you? At this point, I wonder if 
there is anything that could. 
!: Even though significant growth was not recognized on her 
il ll profile, with 62 per cent of her responses being rated, a re-,, 
1; port by another member of the group following the twentieth 
I 
1 session suggests that change was in progress. Two weeks fol-
('i 
I i' lowing the completion of the twentieth session Babbs contacted 
!I 
11 the therapist and reported an observed change in Sal's appear-
'· i' ance and school attitude, She stated that Sal had lost con-
,. 
i siderable weight, had had her hair styled, was using makeup and 
1 had improved the looks of her attire. To quote Babbs, she was 
"absolutely beautiful." Because of these changes she was being 
noticed and accepted more readily into the school group. 
fJl 
(!) 
00 
aJ 
"" <ll 
!! 
,, 
I· 
I Cop 
l,a member 
I l1 . 
' j: 
TABLE VIII 
COB'S PROFILE 
Significant growth evidenced. Substantial 
activity stages three and four. 
Sessions 
1 4 8 12 16 20 TR 
4 
"" "" 
4 4 
3 2 1:: 3 1:: 4 9 (!) (!) fJl fJl 
2 3 13 ,Q 5 .0 21 < < 
TR 3 15 8 8 34 
was recommended by the selection committee to 
of the group and was unknown to the therapist 
- ------·- - . 
become 
until 
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,, 
i: the contact was made inviting him to become a member. He was 
I' 
j:the only person contacted who showed any reluctance about join-
\ 
1: ing and then decided to do so. During the group sessions it 
i' was observable to the therapist and to the other group members 
[, that Cob was bored much of the time. He seemed to express a 
r: feeling of superiority over the rest of the group members. 
I 
I 
! Session twenty suggests this attitude. 
' 
Session 20 
Th Yet, Cob has challenged Dru a number of times, 
stating that he's just like Dru in many of his 
ways and feelings but he masters his feelings. 
Dru Nobody is like me. 
Sal Not like you in laziness. 
Cob There was a point when we were closer together, 
but we went different ways perhaps, because, 
well in high school the first couple of terms 
and including the third term has been pretty 
bad for me but I've started to study, well, in 
the third term harder, but I'll get good marks 
in the fourth term. I don't know, I just---
Cob's lack of concern for the group is evidenced by his 
I· :' being absent from the group a number of times on the pretense 
of needing to study. However, during group sessions when he 
became involved in a problem he showed a great deal of intel-
lectual insight and through his own feeling responses was rated 
significantly active in stage four during session twenty. His 
i 
', rated responses equaled 27 per cent of his total responses. He 
i 
,, was helpful in analyzing other members 1 problems. It was ob-
;, 
!'served that this repeatedly may have caused him to see some of 
1: the same problems within himself. The earlier quote from 
1: 
I 
f 
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i' session twenty indicates that he had resolved to do something 
I• 
r about his studying. Underneath he may have been saying, "I'm 
! 
' 
l· not going to be like you, Dru." 
!! 
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TABLE IX 
CLAR 1S PROFILE 
Progress approaching significance. Activ-
ity during session twenty recognized in 
stages three and four. 
Sessions 
1 4 8 12 16 20 
2 
1 5 4 3 
14 1 2 
1 19 5 7 
TR 
2 
13 
17 
32 
Clar requested membership into the group at the time the 
therapist was making the final selection of members. Since her 
name had been among the original list of students recommended 
by the selection committee, she was accepted. 
It appeared evident from her participation that she did 
have problems which she would have liked to discuss, but she 
never succeeded in expressing them. On one occasion she was 
i ~ 
' able to express her feelings. This was prompted by an accusa-
tion made by one of her teachers that she had been cheating 
during an exam. She reported that the teacher had told her 
i: that he knew that she was not capable of writing a perfect 
I' 
I: examination paper and therefore she must have cheated. During 
;: 
I 
! the group discussion which followed she decided that she should 
r 
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I' ! talk the matter over with the teacher and explain that she had 
just begun to study and therefore had known the material he 
;· 
! asked for in the test. This she did and reported that the sit-
1. i' uation had been corrected. 
I 
i! Even though her rated responses, which equaled 65 per cent 
!: of her total responses, did not show evidence of significant 
i progress during therapy, the following comparison made between 
I 
1: responses in session one and session twenty indicates that 
. 
i~ progress was 
1: 
being made. 
' 
!I 
i 
I 
Session 1 
Clar 
Clar 
Session 20 
Clar 
I have a problem. I just can't study. I just 
can't concentrate and -- and when I'm home 
studying, I just can't concentrate. 
I don't mean that I have to have the radio 
down or anything, but I just can't seem to do 
homework- a - not that I can't do it, ex-
cept I'm just not in the mood. I can't do it. 
I think so. Yes, because I - I don't know, I 
think because we talked about our abilities 
and stuff that I tried a little harder and 
because I did, I got better marks. I'm sure 
it gave me a lot more confidence. 
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TABLE X 
HAP'S PROFILE 
No significant progress. 
in stages two and three, 
stage four. 
Sessions 
1 4 8 12 
1 1 2 
4 4 2 4 
5 5 2 6 
Constant activity 
no activity in 
16 20 TR 
3 1 8 
2 1 17 
5 2 25 
Hap was recognized by the selection committee as a young 
;, man who was not working up to capacity in his school work. He 
was not a disturbing factor in the classroom, but it was felt 
he was very unsure of himself and his abilities. The therapist 
had noticed Hap about the school with his bright yellow and red 
slacks, but had had no personal contact with him other than in 
the larger orientation group. 
He showed a passive interest in the group from the begin-
ning. It was difficult for him to face reality. He seemed to 
i' be in conflict with his desire to remain comfortable in a con-
tinuance of his past behavior rather than make the effort to 
change. He was satisfied with himself and yet he was unsatis-
fied. This can be seen in a response during the twelfth ses-
sion. 
Session 12 
Hap I think what helped me to be lazy is because 
when I was a little kid (laughter), when I 
was younger they didn't make me do anything 
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that was hard. I didn't have to wash the 
dishes or go out and mow the lawn every day, 
anything like that. And I think I might have 
had it develop from that because I never had 
any real chores to do. I didn't mind that at 
all because all I wanted to do was go play guns. 
And I just never was pushed into - a - doing 
any work or anything so I think this had some-
thing to do with it. And now that I have to 
bear down a little bit, I find ways of getting 
around it. 
As has been suggested by his profile, there was little 
observable change during the twenty sessions, with only 17 per 
n cent of his responses being rated. He verbally stated his 
It 
I, feelings about his experience in the twentieth session. 
i ~ 
., 
Session 20 
Hap Well, I don 1 t think it 1 s affected me at all 
either • Maybe it shows up when I 1m not look-
ing but I don 1 t feel any different. Has any-
body else noticed any difference? (laughter) 
pause 
Th The only difference I have seen was when you 
came in to register for next year's classes. 
You indicated that you were going on to college. 
Hap Well, I was always planning to go 
Well, there has been twenty study 
wasted. I haven't changed a bit. 
to college. 
periods 
(laughter) 
Following the group sessions, Hap came to see the thera-
pist and asked him to help him out of a jam he had mentioned 
in session sixteen. 
Session 16 
Hap Is this confidential? What I say won't be held 
against me? 
Th 
Hap 
Yes, of course this is confidential. 
Well, I've got a few things I've got 
I 1ve been doing so many things wrong 
lately -- for about a half a year --
to confess. 
in school 
like forg-
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ing all my warnings (reports from the school 
about students' progress) and skipping a few 
classes, like first period every Tuesday, fifth 
period last Friday, I guess it was. 
Th Uh, huh. 
Hap Yesterday I run down to the Sunshine Dairy for 
lunch. I haven't been caught yet. 
He had requested a pass to a study hall, stating that he 
' had not reported to th:e study assigned him due to a change in 
schedule and this had not been found out by the main office. 
, He then stated that he didn't feel good about it and that he 
!: 
i was afraid his luck would run out. This proved to be a very 
' :; good counseling session during which Hap seemed to gain some 
insight into his behavior. 
rt.l 
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TABLE XI 
ROD'S PROFILE 
Significant progress. Substantial activity 
in stage four. 
Sessions 
1 4 8 12 16 
1 2 
1 2 
1 2 1 
TR 1 2 3 4 
Rod first came to the attention of the therapist due to 
an inquiry made by the Junior High School counselor. She had 
been seeing Rod's younger sister and wanted to learn more about 
the family background. 
It was learned that the father had left the family some 
66 
i years previously and that because of the mother 1 s emotional im-
i, maturity the family was generally disorganized. For example, 
,, 
I. the children were required to prepare their own meals and more 
i 
,r often than not they were required to work outside the home to 
,, 
\i earn the money to purchase the food. 
!! 
The therapist was instrumental in helping Rod secure a 
regular after-school job at a local market to meet this demand. 
Because of these situations and because the selection committee 
had recommended Rod for group work, he was invited to join. 
He readily accepted. After the group sessions were well under 
way, it was learned that Rod was seeing a psychiatrist. The 
psychiatrist reported that Rod seldom kept his appointments 
and suggested that he remain in the group. Another factor of 
importance occurred during therapy. The younger sister, men-
tioned earlier, became increasingly disturbed and was admitted 
to the state hospital for treatment. All of these factors, no 
, doubt, had real impact on Rod. He responded verbally very 
1 11 ttle during the six group sessions studied. 
It should be recognized, as reported earlier in the study, 
that nonverbal members of the group often make significant 
change in group therapy. Fifty-three per cent of Rod 1 s re-
spouses were rated, with a greater number being found in stage 
,'four than in either stage two or three. His only response in 
i 
,, 
i' session twenty was rated stage four, in which he stated his 
' ! 
! feelings 
I, 
ii 
i' 
i: 
~ ·-
about having been a member of the group. 
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Session 20 
Rod Well, I don't know, I think more about things 
I do than I used to. I used to go around, "what 
the heck," now I think about what is best. 
Rod was among those in the group who requested that the 
group continue after the twentieth session was completed. It 
is probable that he was receiving much more help than his re-
sponses indicate. 
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CHAPTER IV 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Sununary 
The purpose of the study was to test the following hypd-
thesis: The stages of personality change identified by 
Rogers as being present in client-centered psychotherapy are 
also identifiable in varying degrees in individual members of 
a small group of sophomore high school students participating 
in group-centered psychotherapy. 
The therapist's interest in the pursual of this particu-
lar study was supplied through a combination of reading the 
process scale and through searching for some way to meet the 
increasing demands on the high school counselor's time. 
A review of the literature indicated that little re-
search has been done on the small-group-process in therapy 
and that the available literature does not report any studies 
dealing with group therapy with high school students. The 
absence of extensive research on the college and adult level 
may be partially explained by the fact that it has only been 
recently that this form of psychotherapy has been looked upon 
as having any value. Previously, the method was used as an 
expediency measure, or as a substitute for individual treat-
ment. In the last few years, however, workers in the field 
have become increasingly aware that the social interaction of 
I' 
I 
' 
group therapy possesses real potentialities which are unique 
to this type of therapy. 
Another possible reason for the lag in group therapy re-
search is the very real complexity of the process. Analysis 
of what takes place in individual therapy involves a rather 
clear-cut interaction between two people whose roles remain 
differentiated and constant. Group therapy, on the other 
hand, possesses variables that are at once more numerous and 
elusive. Increased interaction as well as rapidly changing 
roles make an examination of members' behavior exceedingly 
difficult. It should be recognized that additional problems 
arise when group therapy is attempted with young high school 
sophomores. 
One of the basic assumptions of client-centered therapy 
is that individuals have within themselves the capacity for 
personal growth and self-realization. This ability of the 
individual, however, loses part of its effectiveness when 
the person feels threatened. Therefore, if a situation can 
be created in which the individual feels relatively free 
from threat, he no longer has the need to constantly defend 
his present self-organization and is able to look at himself 
with less anxiety and increased clarity. 
It is this sort of nonthreatening atmosphere which the 
I 
1 group-centered therapist attempts to establish. He does this 
chiefly by reflecting the expressed feelings and attitudes of 
the group members without censure, evaluation, or advice. 
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In this way the client is able to feel thoroughly understood 
and accepted. Due to this it may be that much of the therapy 
which goes on in the group setting may be unrecognizable on 
the process scale during short-term therapy. 
The process scale, in essence, represents a continuum 
of psychological activity which begins generally with fixity 
and remoteness. The client is rigid, expressing an imper-
sonal type of psychological functioning which evolves through 
distinctive stages to a less threatening self-organization, 
characterized by change, fluddity, and the ability to accept 
immediate experiencing of personal feelings. These feelings 
become owned and accepted as part of the self. 
Certain terms have specific meaning in the study. 
"group-centered therapy" refers to the application of that 
process of counseling advocated by Carl R. Rogers, and 
recognized as "client-centered psychotherapy", to counseling 
with several people concurrently rather than with one in-
dividual. 
The term "therapy" is used instead of the term "coun-
seling." Counseling is looked upon as a professional, per-
sonal relationship between two individuals. Therapy, however, 
in this study, is understood to mean professional counseling 
with a group of people. 
Growth of an individual progressively through stages in 
the process of change is recognized as indicating that the 
stages were present in group therapy. 
:: 
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Significant growth means that a person reached stage 
four. 
The therapist made the following assumptions: 
1. That judges could assess individual responses made 
!: by group members during group therapy as to their position 
1: 
I! 
on the"seven-point scale" identified by Rogers in client-
centered counseling.and responses are indicat~ve of personality 
change. 
2. That high school sophomore students who showed signs 
of disturbance could profit by participation in group therapy. 
It naturally follows that should this prove to be so, small-
group-therapy could be considered a time-saver for the busy 
counselor, in which case greater emphasis might be placed 
on training high school counselors to work therapeutically 
with small groups. 
3. Tnat some of the group members would not respond 
well to group therapy. 
4. That some of the group members would request in-
dividual counseling and at the same time remain in group 
therapy. (Should this happen, this would be acceptable from 
a client and group-centered theroretical basis.) 
5. That individual members would not all begin at the 
same stage in growth nor end at the same stage. Rogers 
points out that should a client reach stage four, he and the 
therapist could feel that significant progress has been made. 
He states that for an individual to achieve stage seven he 
would likely need to spend years in therapy. Consequently, 
it was assumed that should an individual show evidence of 
growth from his rated responses to. stage four, significant 
growth had occurred. 
6. The assumption was made that should the results of 
the study prove negative, this would not necessarily dis-
prove the hypothesis. Another therapist working with a dif-
ferent group may show altogether different results. 
The study was begun in January, 1959, and the following 
procedures were used: 
A committee of high school teachers, school administra-
tors, and counselors selected from 324 sophomore students 
those students they felt showed evidence that they could 
benefit from group therapy. 
These students were carefully screened and then invited 
to join a group. Some of the students declined membership, 
others accepted. When thirteen students had accepted, two 
groups were formed. Group one was made up of six boys. 
Group two was composed of four boys and three girls. The 
groups were kept small, as earlier studies indicated that 
groups work best when they are composed of from six to nine 
members. 
Before the actual group sessions began, an intake inter-
view was held with each member for orientation purposes. 
Early in the study it was learned that the use of one 
group would be sufficient to test the hypothesis. This 
proved advantageous due to the fact that group one was dis-
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continued after the fourteenth session. Group two (boys and 
girls) was therefore used in the study. 
At the completion of the twenty sessions, sessions one, 
four, eight, twelve, sixteen, and twenty were carefully 
! transcribed and presented to five judges for rating the in-
" 
f dividual member's responses on the process scale. Earlier 
studies by Rogers, Rablen, and Walker1 on the development of 
the process scale indicated that sampling protocols of a few 
selected sessions, rather than all of them, proved to be a 
reliable method of evaluation. 
The five judges, who differed in theoretical orienta-
tions, first reviewed the process scale and spent time 
training themselves to rate group therapy material supplied 
by the therapist from transcribed sessions of group one be-
fore attempting rating the actual study material. 
The names of the participants were changed in order to 
ensure anonymity. The order of the sessions was obscured so 
as to reduce possible bias on the part of the judges~ 
Rateable and non-rateable responses were defined for the 
judges, to the effect that only those responses which could 
be readily rated at one of the stages on the process scale 
should be rated; the rest were to be left blank. 
In order to determine whether a significantly greater 
number of higher step responses were made during the later 
lRogers, Rablen, and Walker, op. cit. 
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therapy session, a chi-square test of significance was 
utilized. The results indicated a chi-square value of 
93.52 with 10 degrees of freedom, thus refuting the null 
hypothesis that the proportion of higher order responses 
made did not increase with the number of therapy sessions. 
When a comparison of the total individual member's re-
sponses per session were compared with the number of rated 
responses per session by three or more judges, it was found 
that during later sessions a majority of the group members 
were responding with a higher per cent of rateable responses 
than in earlier sessions. 
Intercorrelations of the judges• ratings resulted in an 
average correlation of .62, which is significant at the .01 
level. One judge consistently produced lower correlations 
when compared with each of the other judges. When this 
judge was eliminated, the average correlation of the four 
remaining judges was .69, which is significant at the .01 
level. 
Reliability was evidenced further by the number of 
judges agreeing in their ratings of individual responses. 
Thirty per cent of the rated responses were agreed upon by 
two judges, 41 per cent by three judges, 26 per cent by four 
judges, and 3 per cent by five judges; or, 70 per cent of 
the judged responses were agreed upon by three or more 
judges. 
Group and individual profiles were used to graphically 
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present the growth of the group and the individual members 
during the process of group therapy. Reference to these 
profiles can be found in Chapter III. Since no group mem-
ber 1 s responses were rated above stage four, stages five, 
six, and seven were omitted from the profiles. Stage one 
was not consistently used by the judges in their ratings of 
the responses since this stage was undistinguishable from 
"incidental talk" in the group setting. 
Delimitations of the Study 
It was not the purpose of the study to evaluate the 
counseling techniques of the therapist. 
It was not the purpose of the study to determine whether 
or not Rogers' conception of the seven-stage process of 
psychotherapy is a valid measure of personality change in 
psychotherapy. 
It was not the purpose of the study to evaluate the 
permanence of change of group members through follow-up 
studies. 
It was not the purpose of the therapist to attempt 
homogeneous groupings of the students who were involved in 
the study. 
While it was recognized that each member had many dif-
ferent personal characteristics, this study concerned itself 
only with selected characteristics of members such as: 
manifestation of personal problems, willingness to partici-
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pate, and availability. 
:: Conclusions 
!' 
It was concluded that the stages of change identified 
by Rogers as being present in client-centered psychotherapy 
were also identifiable in varying degrees in the responses 
made by members of a small group of high school students who 
were experiencing group-centered psychotherapy. 
Observation of the group indicated that progress through 
the stages was evident for the group as a whole. The group 
was responding during the later sessions at a significantly 
higher level on the process scale than during early sessions, 
as judged by three or more of the five judges rating the in-
dividual responses of group members. 
Group members' individual profiles indicated that three 
of the seven members of the group made significant growth 
through the stages as judged by the raters. One member ap-
proached significant growth and three members made no sig-
nificant growth. 
It was concluded that group-centered psychotherapy has 
the potentiality of being a useful technique in the coun-
seling of students by busy high school counselors. 
Recommendations 
It is recommended that further studies be made to test 
the hypothetical statement of the present study. In doing 
this, the following suggestions are made: 
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1. Secure additional measures for testing the progress 
of individual members during and after therapy. Such tech-
niques as the following are suggested: the use of pro-
jective tests before and after therapy; the use of spe-
cially prepared check lists for teachers and group members 
to be filled out before and after therapy; the use of short 
anecdotal reports before and after therapy; the use of a 
control group to help measure gains; and the comparison of 
subjects• school marks before and after therapy. 
2. It would seem profitable to use a number of dif-
ferent groups with different therapists in different schools. 
3. Plan for additional sessions of therapy beyond the 
usual twenty spoken of in the literature. This seems es-
pecially important for younger group members. It is the 
opinion of the writer that additional sessions would have 
been very rewarding in the present study. 
4. It is recommended that further study be made of the 
relative growth experienced by clients in client-centered 
counseling as compared to group-centered therapy. 
:, 
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APPENDIX A 
The writer desires to supply for the interested reader 
materials extracted from the manual prepared by Carl R. Rogers, 
II 
I 
I 
Ph.D. and Richard A. Rablen, Ph.D., A Scale of Process in I 
Psychotherapy, University of Wisconsin, 1958. The main purpose 
here is to provide a descriptive summary of each of the stages 
in the process as these men have defined them. 
I THE PROCESS SCALE 
il 
!
1 
Stage 1 
I The individual is largely unaware of his feeling life. Even in 
,1 a receptive climate feelings are not described. Feelings may a 
I 
II 
'I ,, 
I 
times be exhibited in ways which seem quite obvious to the 
observer, but they are unrecognized as such by the individual. 
There is a strong resistance to exploring feelings and personal 
meanings implicit in them. 
The individual is unwilling to communicate himself or about 
himself. Communication is about material entirely external to 
self. 
Personal constructs are extremely rigid, unrecognized as 
constructs, and thought of as external facts. The individual i 
unaware that he has construed experience as having a particular 
I 
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meaning. To him it seems that the meaning exists external to 
himself. 
Trends to be noted: 
Stage 2 
There is an absence of statements about personal 
feelings. 
The individual does not tell or describe how he feels, 
1 thinks, or senses, right now, in the moment. 
The individual may ask questions such as, "What do you 
want to know?" 
The individual makes statements to the effect that he 
is O.K., that he is not ill, that he can see no need 
for change, that he can see no need for being in the 
therapeutic situation. He may possibly make state-
ments such as, "My advisor thought I ought to come in 
to talk to you," or "My family thought I should come 
and talk to you." 
Feelings are sometimes described as unowned, past objects 
J external to self. There is a strong tendency to shrug off 
I 
II 
II 
I 
I 
I 
.I 
II 
rather than to explore feelings. 
The individual is still remote from his subjective experiencing 
events within and without the organism are conceptualized in 
terms of the past. 
The individual voices contradictory statements about himself as ' 
an object with little or no awareness that these statements are 
contradictory. 
The individual begins to express himself on non-self topics. 
He also expresses himself on topics which might seem related 
to self but which are handled as non-self material. 
Trends to be noted: 
Stage 3 
The individual holds his experiencing at arms' length 
by use of extreme intellectualization. Intellectually 
at least, the individual seems to be discussing a 
wider range of events that was true at stage 1. Some 
approach to personally meaningful areas seems to be 
attempted but distance is kept or maintained between 
the individual and such areas by his objective 
intellectualized descriptions. 
The individual speaks as though he were making state-
ments which characterized an organism of which he 
disclaims awareness or ownership. 
The self ("I" or "me") is portrayed more as an 
intellectualized or externalized focus around which 
events have happened. 
There is much description of feelings and personal meanings 
which are not new present. In describing these distant 
feelings they are not pictured as acceptable but as bad or 
abnormal. i 
, There is a freer flow of expression about self as an object and' 
I 
II 
II 
'.I 
about self-related experiences as objects. Past self-related 
feelings are described. There may be communication about self 
as a reflected object existing primarily in others. 
I' ,, 
fl !I 
ij 
' 
I 
II 
Personal constructs are rigid but may at times be thought of 
as constructs. Occasionally there is a questioning of the 
validity of past constructs. 
There is a beginning recognition that problems exist inside 
the individual rather than externally. 
Trends to be noted: 
Stage 4 
The feelings and meanings which are described tend to 
"hang together" and become a focus or attention. It 
is out of this focus that a problem, as an internal-
to-self situation, appears to be appreciated. 
At times the description seems intellectualized, but 
this is of a different quality than is often obvious 
at stage 2. At this stage material, often that 
dealing with feelings, is given cognitive expression 
which at later stages becomes invested with 
experience and expressed feelings; at stage 2 the 
intellectualization seems to relfect a deeper 
resistance or defense against dealing with feelings 
in any form. In any event even in the intellectualize 
form noted at stage 3 the individual is not so far 
distant from his feelings as in stage 2. 
There are frequent references to "the problem." The 
problem is sensed as belonging to the individual yet 
he may not yet experience it fully in an affective wa 
You might say it is not yet tully in {immediate) 
awareness. 
Feelings and personal meanings are freely described as present 
objects owned by the self. There is considerable acceptance o 
these known described feelings. Feelings of an intense sort 
are still described as not now present. Occasionally feelings 
are expressed in the present but this occurs as if against the 
II 
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individual's wishes. There is often a dim recognition that 
feelings previously denied to awareness may break through in 
the present but this seems to be a frightening possibility. 
I There is an unwilling fearful recognition that one is 
II 
II 
' 
experiencing things--a vague realization that a disturbing 
tyPe of inner referent does exist. Sometimes the individual 
recognizes or reports such an existent only shortly after the 
actual inner experiencing event has occurred. Though this inne 
I referent is disturbing to the individual, he can focus some 
II 
li 
II 
attention upon it as being worthy of investigation in its own 
right. 
Contradictions in experience are clearly realized and a II 
r definite concern over them is experienced. 
therapeutic work there seems to be an experienced awareness of 
In this phase of 
I 
It 
'I 
II I, 
'I 
II 
II 
a discrepancy between a present experiencing self and the old 
object-self found in earlier stages. 
There is considerable communication of present self-related 
feelings. 
There is a beginning loosening of personal constructs. With 
some frequency it is discovered that experience has been 
construed as having a certain meaning but that this meaning is 
not inherent, absolute,:mor externally valid at all times. 
There is a questioning of the validity of some present 
II 
I 
i! 
I 
I 
II 
I 
I 
II 
I 
II 
li 
'I 
I 
I 
lr 
I 
II 
I 
!I 
constructs, organizations of experience, and meanings and 
feelings. 
I
' 
and a realization that the individual has contributed to their 
There is some expression of self responsibility for problems 
' ! 
1/ 
existence. 
Trends to be noted: I 
One of the clearest indications on stage 4 activity is 
use of the present tense in descriptions of feelings 
and personal meanings. These descriptions are almost [ 
always linked with the "I" or "me." Whereas at stage I 
3 there was a general retrospective orientation, stage 
4 is a present-oriented phase--although the individual 
in stage 4 is taking but the first tentative steps in 
this direction. 
I It seems that at stage 4 the individual has passed an 1 
important threshold in psychotherapeutic process. The
1 developments thus far have carried the individual r· 
through a train of external communication and through 
a "coming to terms with the past." Now he is at the 
threshold of discovering himself in terms of a present 
more immediate, focusing upon experiencing. From this 
point on, if the individual continues to progress, I 
distinctive changes occur in his approach to and 
experiencing of the therapeutic milieu. It is hard toJ 
describe the cues which indicate activity at this , 
level. It seems to be the grappling attempt to deal 1 
with the present which is a major characteristic of / 
stage 4 activity. / 
'
I 
I 
Stage 5 
In this stage we find many feelings freely expressed in the 
,I I 
I 
I! 
.I 
" 
moment of their occurrence, and thus experienced in the 
immediate present. These feelings are owned or accepted. 
Feelings which have been previously denied now tend to bubble 
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I 
through into awareness, though there is fear and distrust of 
this occurrence. There is a beginning tendency to realize 
that experiencing a feeling provides a direct referent to 
which the individual can turn for further meanings. 
Feelings are sometimes experienced with immediacy; that is 1 
the individual conceptualizes and expresses his experiencing 
at the moment it occurs. 
The individual freely expresses present. self-related feelings. 
There is increasing acceptance or ownership of these self 
feelings and a desire to be these feelings, "to be the real 
~·" 
Constructs are increasingly loosened. There are many fresh 
discoveries of constructs and there is a questioning of the 
validity of such constructs. 
The individual is concerned over his contribution to the 
problem. He feels that he has a definite responsibility for 
I
ll the problems which exist. 
Trends to be noted: 
In the recognition of contradictions at this stage 
the individual seems to be sensing a real cleavage 
between his old object-self and a new experiencing-
self which is in the process of emerging. 
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Stage 6 
Feelings which have been previously denied to awareness are ~ 
experienced with immediacy and acceptance. This immediately 
experienced feeling is something which is, not something to be 
denied, feared, or struggled against. Other types of feelings 
are experienced and expressed freely in the immediate moment 
with a deeper sense of ownership and acceptance • 
The experiencing in the immediate present of feelings previousl 
denied is often vivid, dramatic and releasing for the 
individual. There appear to be strong physiological 
concomitants. There is full acceptance now of experiencing as 
providing a clear and useable referent for getting at the 
implicit meanings of the individual's encounter with himself 
and with life. There is also the recognition that the self is 
now becoming this process of experiencing. 
In the significant moments of movement in therapy at this 
stage, what is vividly experienced is usually some aspect of 
incongruence as it disappears into congruence. That is, the 
individual is vividly aware of the inaccuracy with which he has 
symbolized his experiencing of some feeling as he symbolizes it 
more accurately in the moment of fully living it. In these 
moments, the feeling and the symbols match. 
There is no longer much awareness of the self as an object. 
The self exists in the experiencing of feeling• At any given 
90 
moment, the self 1! the experiencing. There is only a 
reflexive awareness, not a self-conscious awareness. 
JJ The self is primarily a reflexive awareness of the process of 
[ experiencing• It is not a perceived object but something 
confidently felt in process. 
Experience is tentatively construed as having a certain meaningjl 
but this meaning is always held loosely and is checked and 
II rechecked against further experiencing. 
I' 
The individual freely and openly relates to the therapist and 
11 to others on the basis of his immediate experiencing in the 
relationship. 
I 
" 
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APPENDIX B 
TRANSCRIBED SESSIONS OF GROUP-cENTERED PSYCHOTHERAPY 
WITH ACCOMPANYING RATINGS USED IN THE STUDY 
Rating ~ 
Hap 
Rod 
Hap 
Cob 
Hap 
Dru 
Hap 
SESSION I 
Response 
I don't seem to have any problems at the moment. (pause} I have a problem. I want to go up to 
New Hampshire skiing. I got skis for Christmas 
and I haven't had a chance to go skiing, so eve 
time I have a chance there is something going 
on. Something always comes up; no snow or some-
thing. Well, I called up to Peterborough and it' 
costs $15.00 to get up there and I don't have 
the $15.00. So how do I get up there? 
Hitch-hike. 
Oh, wouldn't I look great with skis over my 
shoulders? 
Why can't you go up on the train? 
The trains don't go up there. Yeah, and I'd 
probably loae my skis going up there. 
Why don't you go skiing around here? 
Yeah! Where? 
Cob The Ski Club's going up to Barton Hill or some-
where. Well, how had you planned.to get up 
there in the first place? 
Hap My father was going to take me. Then he had a 
hockey game. 
Dru Well, don't go skiing. Say, sell your skis to 
get your fare to go up there. 
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Rating ~ Response 
2 
Hap Yeahl (laughter) Say Dru 1 don't you have some problems of an author writing a booki 
Dru Be quiet. That's right. I don't have a title 
for the stupid thing. 
Th Sounds like 2Dl!ue has a book to write and ••• 
Dru 
Rod 
Dru 
Cob 
Dru 
Hap 
Dru 
Yeah 1 I 'm writing this story about a "Bar Maid. 
But I've lost the first fourteen pages of it. 
So I've got to start all over again. It's all 
about a bunch of kids down in Florida. 
What do they do down there? 
(Laughs) Beach parties and stuff like that. 
Well, you could call it "A Beach Party." 
Oh 1 thrill. 
You could call it "Rumble on the Beach." (laughter) 
Yeah 1 maybe I could. 
3 Clar I have a problem. I just can't study. I just 
2 
3 
Dru 
Clar 
can't concentrate and--and when I'm home 
studying 1 I just can't concentrate. 
Do you have a radio? 
your radio? 
I don't know whether 
I mean 1 do you listen to 
• • • 
Dru I can't concentrate when it's absolutely quiet. 
I don't know why. I just can't concentrate whe 
it is so quiet you--you can hear a pin drop. I 
can't stand it. I must have the radio on fall 
blast. 
Clar I don't mean that I have to have the radio down 
or anything 1 but I just can't seem to do home 
work--a--not that I can't do it, except I'm just 
not in the mood. I can't do it. 
Th There's something about the way you feel when it just comes to the moment or doing home work that 
ou ust can't et at it. 
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Rating Name Response 
2 Rod I find--a--I don't find, I find it hard to get 
started to study. I wait half an hour some-
times trying to get started to study, turn orr 
the radio, get it all up and sit down and then 
there is something else to do. 
2 Dru Yeah, on weird occasions when I attempt to do 
home work, I'm mostly disorganized. My desk is 
usually under several layers or, oh, books and 
sturr. I have to shovel out or that and then I 
have to go over and turn the radio on and turn 
the volume up so I can hear it, then I have to 
close orr my room so my brother won 1t come 
running in, then I remember I left my books do 
in the kitchen so I just stop. 
a 
(pau~ 
Hap We've only heard one problem from a girl yet. 
Maybe we ought to question them some more. 
Sal Maybe we 1re just all happy and no problems--
no cares. 
Dru 
Sal 
Dru 
Th 
Dru 
I doubt that. (laughs) 
I do, too, but ••• 
Do you have any suggestions, Mr. Th? 
Well, I think you have been doing all right. 
Certainly we need to get acquainted and be able 
to respond to eaDh other. Certainly at the 
beginning or a type or a session like this, we• 
not going to want to talk about our problems 
the first time we 1re here. It will be fine for 
us to talk as we reel. You're doing fine. 
Well, I have a slight problem in typing--an E (grade). Just recently, I went all the way up 
to 24 words a minute. This was yesterday, I 
think. And I •ve been there since the beginning 
or the year. I am not getting it. I don't know 
why I just can't get the hang or it. I'm just 
sick or typing and my mother won't let me get 
out or it. She says, "keep on." 
Th You think you have reached the point or your 
ability to do typing and it's become a real 
issue then? 
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Rating Name Response 
2 
2 
3 
2 
Dru 
Th 
Dru 
Well, I'm so far behind everyone else that 
it's--it's no use. It's just. I'm there, that's 
about what it amounts to. 
You're so far behind that there's no real need 
of trying to catch up? 
Well, I would love to learn to type and I'm 
going to take it again next year whether I pass 
or fail it, because I want to learn to type. 
But I don't know.-I just--just--I didn't try 
at first I guess--something like that. And now 
I'm so far behind that it's almost impossible 
to try to catch up. 
Th Because you didn't try at first--now it's 
become a real problem to do anything about it 
now? 
Dru 
Hap 
Th 
Hap 
Um, hm. So I guess it was my fault to begin 
with. 
(pause) 
I have a problem about dates. Because any time 
I want to go out on a date, either I have to b 
a ride with a friend and double date, or say my 
mother will pick you up at such and such a time (laughter) and I have to say, "Well I have to go 
now fellows, my mother's outside." I'm sixteen 
now and I said, ·~t do you think now about 
letting me have theccar with a licensed driver?" 
The thing that you •re concerned about is being 
sixteen and really being responsible and yet not 
being able to assume that responsibility because 
your parents won't let you. 
Yeah. And my parents have this crazy idea that 
you should get good marks. 
Dru Mine are like that, too. 
Hap I think they are right, but I don't agree with 
them. 
Cob Most parents have the same idea. 
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2 
2 
2 
2 
3 
Dru Yeah. That's great of theml 
Th Parents just kind of get in the way of a 
person's happiness. 
Hap Yeahl 
Dru 
Hap 
They're doing it for your· .. well being 1 hal hal 
I can 1t go up to Framingham and get one. They 
say I'll have to learn to drive correctly or not 
drive at all. I must be able to show I'm mature 
to get good marks 1 so I can go up and get a license by myself. But I hate to wait all that 
time. 
Cob Well 1 it isn't too long. 
Hap No, but you count every little day until you:•re 
sixteen. 
Sal Why don't you try getting good marks once in a 
while? 
Hap I did. It doesn't work. 
(pause) 
Th You mean even though you try to get good marks 1 
somehow you•re just not able to do it? 
Hap It takes too much to keep up good marks. 
Sal Well 1 if you wanted to get the car badly enough, 
I should think you could do that much • 
Hap 
Th 
Yeah 1 I could 1 but there are other things--
hockey--lots of things. I do my home work but 
not as thoroughly as it should be done. I just 
skip through it. I don't really study it. 
Somehow you don't get down to the real learning, just kinda 1 toss over it and ••• 
Hap Get a brief idea. 
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Rating Name 
Dru 
Cob 
2 Dru 
Th 
Hap 
2 Dru 
Th 
2 Dru 
Cob 
2 Dru 
Cob 
2 Dru 
Response 
At home I have a problem of 
I don't see why I can't use 
over a half hour at a time. 
awful fuss. 
telephone calls. 
the telephone for 
My folks make an 
If you don't have a sister, you're lucky. 
Yeah, like everything else in your house. 
It does pose a problem for Dru when he wants to I 
talk on the phone and he is unable to do so. 
Someone is just after him all the time. 
Dru is hen-pecked. (laughs) f 
Yeah, I have a paircf old-fashioned parents. 
They claim not to be old-fashioned, but they are 
The parents are really old-fashioned and they j 
don't know it. 
1 
They know. I'm--I tell them every once in a 
while that they're old-fashioned, but they say, 
11Ith good to be old-fashioned," or something 
like that. 
It depends on how old is 11old-fashioned. 11 
Well, I mean they--I can't think of anything in 
particular, but they frown on such things that 
are common place these days. If anything hap,pen 
they say, ''We never did it. Why should you? ' 
Main thing is, they did them in their day and 
they're ashamed of themselves. (laughtijr) 
Well, one thing is that I had permission to smok 
last summer up at camp and now that I'm home I 
still have permission and I try and keep it do 
aorta•, anyway. {laughter) At least when I'm 
around them. And they're always yelling at me, 
11Don't smoke so much, don't smoke so much." I 
may have one cigarette in front of them all day. 
And that's one place I don't think they are too , 
old-fashioned, except the times r, 11I didn't smoke 1· 
until I was 95, why should you?' You know, if 
it was good for my old man, it was good for you, 
you knowS 
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Rating ~ Response 
2 
3 
3 
2 
2 
Hap Well, all my neighbors, my friends' mothers and 
fathers have the same idea about smoking and 
cars and everything like that. They think that 
we're just a little to ahead of ourselves i 
actually. 1 
Th They're just trying to hold you down a little, 
not let you go too far. 
Dru 
Cob 
Dru 
Hap 
Dru 
Cob 
Dru 
Cob 
Dru 
Babbs 
I imagine they think it 1s right and all that kin 
of stuff, but I think that if everybody else can, 
do it, why can't we? Well, it's just that my 1 
parents are more old-fashioned than others. 
Well, it depends on what you're using to judge. 
If you go by the standards set by the people in 
South Boston and so on, well, I ••• 
Well, I - I - I - don't mean this real sloppy 
existence where the kids can do anything but I 
know plenty of kids who can go out and stay unti 
past twelve and they can talk on the phone if 
they want to. 
What do you mean--staying out until after twelve 
Well, what I mean is, there are plenty of kids 
that can stay out after dark and I - I just 
don't like to have to be home before dark after 
school. You know, and all this kind of stuff. 
It's just that I don't like it. 
Well, how is it? Have they given you a reason 
for getting home before dark? 
They just want me home before dark. 
Gee, that seems kinda 1 strange. My folks don't 
care about my getting home before dark. I come 
home when I want to after school. 
Well, I come home sometimes after dark. They 
put up a real beef about it. 
They probably want to know where you are. 
I 
I 
I 
I 
Dru They know darn well where I am. 
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Name 
-
Babbs 
Th 
Dru 
Th 
Dru 
Hap 
Dru 
Th 
Response 
They probably think you'll go down and mix in 
with a wild crowd and all that stuff, you know. 
Parents seem to feel kinda', oh, more 
responsible for you, more than you want them to 
Well, it's nice to have somebody care what's 
going on around. But to have a collar around 
your neck, "You do this and if you don't do 
this, and if you do do it, I'll belt you one" 
or something like that. Well, I can stand a 
little bit of guidance and stuff like that, but 
this kind of stuff, well, they got a chain 
around your neck. You know, they pull it tight 
when you even move an inch. You know. 
They just get at you at every turn. 
It seems that my parents find something wrong 
with everything I do. They probably don't, but 
it seems like it to me. I My parents don't tell me when to get in. They 1 just say don't stay out too late. I guess they 
think I have good judgment there. But in other 
things like cars, I guess they don 1t. 
My parents are always yelling about my marks a 
all that kind of stuff. I don't get the most 
desirable mar~s in the world. I 1m always hint-
ing to my parents about that I'm soon going to 
be sixteen and how my father's going to teach m 
to drive. And he says, "You're not going to ge 
a license until you get better marks and that 
you can show that you have enough gumption or 
something like that, that you can do it. Until 
then, You're not getting a license." I mean it 
It seems so unfair. And I - I don't get the 
poorest marks in the world. They aren't the 
best, but they aren't the worst ••• and they 
are always saying I ought to do better and 
everything, and--and ••• 
(pause) 
They just don't seem to be reasonable at times 
Dru Well, a - yeahl 
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Hap 
Dru 
Cob 
Dru 
Cob 
Dru 
Hap 
Cob 
Dru 
Cob 
Dru 
Cob 
Dru 
Response 
I think the reason they pounce on you to get 
good marks is so they can • • • 
Ohl I can understand the reason for getiing good 
marks and that kind of stuff. But they always 
seemtto be complaining. 
Well, it depends on what your plans are after 
school. If your parents know that you're not 
going on to school • • • 
Well, I want to go to college. I doubt that I 
will with the marks I'm getting but I'd love to 
go to college. 
Well, they're not going to let me get my license 
until I'm eighteen or at least not (B. Jeepers) 
take the car until I'm eighteen. They want me 
to go to college and I want to go to college. 
They keep after me so I'll get good marks so I 
can go. 
Well, I can very well understand that, this 
about getting good marks. And I 1d love to get 
good marks, but I mean I 1m • • • ( L. Lazy) 
yeahl I'm lazy. 
Well, I believe everybody is. 
Oh, yes, everybody is to a certain extent. 
Well, I mean if you're not lazy youf~e not 
human, or you're instinct or you're dead. 
Well, I'm lazy, too. I don't like to do home 
work. 
fl 
I 
Yeahl But I'm very lazy. 
f •m very lazy. 
I Most people are lazy.i 
I could lay around and do no home work. 
But you don't. I do. 
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11 
Th 
I 
Response I 
I 
I think that we should have a little exchange / 
here. I was just telling the rest of the group, 'r 
Dru, about our conversation of yesterday to the 
effect that, ah, that we talked about the 
incident that Dru brought up concerning Mr. G. I 
and his book. I just got through telling the 
group, Dru, that I was talking to ••• Mr. G. 
and Mr. s. were talking and I entered the room 
while they were talking and they happened to be 
talki~ about your book or something, and I 
said, Yes, I remember Dru mentioned something 
about a book in one of the groups we had." And 
that's all that took place and this is what came 
out of that, so I haven't betrayed any of your 
confidences. I shouldn't have done that much, 
I 
I 
I 
I 
II 
a 
2 
I guess, as I explained to Dru. So I wanted to 1 
make that clear today to you. 
Hap 
Th 
Rod 
Th 
Rod 
Dru 
Big dark secrets. 
(silence) 
Well, how do we feel today? Let's go to work, 
talk about our problems ••• the things we 1d 
like to talk about. Above all, feel free to 
respond as you see fit. 
I have a hard time trying to find time to do 
everything I want to do. 
Because of all the things you have to do, you 
have a hard time finding time to do the things 
you want to do? 
Yeah. 
I had a whole mess of stuff - ah - left over 
from the first quarter. 
(interrupted by a person coming into the room) 
Th You were making some comment about some 
unfinished business from first semester, or 
something. 
I 
I 
" 
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2 Dru Yeah, and I 1m having a terrible time trying to 
get it all made up. I 1ve almost given up in 
the process. 
Th 
Dru 
Cob 
Dru 
Cob 
Dru 
Cob 
Hap 
Dru 
Hap 
Dru 
Hap 
Dru 
2 Hap 
Cob 
Dru 
person almost 
what's the use of 
You've come to a point that a 
feels like he'd like to, "Oh, 
it all!" 
I 
Yeah! Well, I mean, I got an incomplete the l1 
first term because I didn't get the stuff done /1 
and I •ve got all them done except for eight of 'I 
them and I'm still trying to make a slight 
effort to finish them. : 
Well, what's it in? 
Biology. 
Biology! What are you going to do? 
Well, I imagine I'll make them up sometime be- [ 
::::. t:::n:o 
0:o:h:::a:~ d~~a~::~. what is J
11
1 
there to make up? 
Do you have Mr. H.? 
Yeah! 
Because I have all the [not able to hear]. 
You do? 
Yeah! 
Well, ah, now how ••• 
Well now I don 1t have mine but [not under-
standable]. I have his. He got A1s. 
Well, I thought that if you didn't make it up 
by the end of the next term that you got an E. 
Well, that isn't what he said. 
II 
I! 
I 
I 
II 
I 
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2 
3 
2 
2 
2 
3 
3 
2 
Sal You have to make up your incomplete before you 
get your next report card. 
Dru 
Cob 
Dru 
Cob 
Th 
Cob 
Th 
Dru 
Th 
Dru 
Well, I was talking to him. He said, I don't 
remember what he said. (laughs) He said that 
sometime I've got to make them up--somedayl 
That's funny because I have one or two things I 
should make up but I won't be able to make them 
up. 
Why not'l 
I didn't have a chance. So 1I 1 11 get a zero on 
them. 
You mean if they're not made up by a certain 
date that • • • 
Yeah 1 If they are not made up--ah--by the end 
the marking period, you get a zero on them. 
That's what I heard. 
Apparently in _ Dru!.ah case the situation has ~ 
been changed. His teacher is giving him some ' 
leeway to make them up if he is willing to do s 
I think ••• (laughs) ••• I'm not even sure J 
of that. , 
I But yet the question that Dru is really raising 'i 
is--it seems to be one of--well, I've had the II 
opportunity to make them up but yet I can't get I 
myself to doing it. I 
Something like that. I 1m still making up a 
little other stuff but trying to finish the 
vocabulary. But here is second semester and I 
haven't done that yet~ so I 1ve got troubles, 
as you know. (laughs J 
i 
Th A person has troubles, yet he just can't get 
himself to dig at it. 
Dru Yeahl 
Hap Yeah, got too many interferences like me. 
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Response !1 
I Yeah, sounds familiar. Mr. Th, do you know why 
they don't allow smoking in the school? In the 
lavs? Is it a state law or something like that 
Mr. Ch 1s (superintendent) law and that's law 
enoughl 
I mean all the ••• Well, there is nothing in 
the lavs that would burn that I know of • • • 
except the paper you wipe your hands on. 
(laughs) Well, I mean, I can't see any reason 
why we can•t. 
They discussed it in Home Rooms • • • I 
According to school rules, it's illegal. 
Because so many kids do it, I can't see any 
harm that I can see. That is 1 if you have permission from your parents as I dol Then, 
why can 1 t we smoke in school.? 
I, 
I 
I 
I 
I 
Your parents wouldn't give you permission to 
smoke in school, anyway. 
Oh yes they would. 
They don't mind if you smoke ah ••• 
rl 
I have permission to smoke 
that the rules permit. In 
have permission in school, 
would let you, I would. 
anytime 1 anywhere 1 
other words, I don 1 t 1 
but if the rules i 
I 
Well, they've already discussed that in student II 
council meeting and the only reason they don 1t 
have smoking in school is because they can't 
set aside a teacher to • • • I 
Why do you need a teacher in the lav? I mean, 
why do they? 
Well, it fills up the heads and everything full 
of tobacco and I guess that 1s ••• 
Why don't they get ash trays 1n there? 
Ash trays? Bucketsl 
(laughter) 
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Cob 
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Th 
Babbs 
Dru 
Babbs 
Response 
Well, if they are kept nice, I think the school 
ought to try it. You know, say to the kids, 
1We 1re going to try it for a couple of months 
and you've got to keep the lava clean and if 
the lavs are not clean, we'll go back to the wa 
it used to be. 11 Because there are so many kids 
in the high school that do have permission to 1 
smoke--and I-- ,J 
You have, too. I 
Well nol Well, I think they ought to set aside 
some kind of thing, maybe not in the lavs, but 
some kind thing where you could go in and smoke ' 
between periods or at lunch time, something lik 
that. Oh, and another thing. Upstairs during I 
lunch I 1m wondering why they don 1t let us go 
over the full floor. We are just confined to , 
the &irls' side of it. You know what Inean, th 
girls can go to their lav, but we can't go to 
ours. 
The girls don't smoke in their lavs. 
Yes they do. 
(girls agree, all talk) 
I've talked to girls who say they go into their 
lavs and they smoke like fiends and they 1ve 
never been caught yet. The teachers hardly 
ever go in there. 
Well, we have some girls who can clear up this 
matter. 
Yes, the girls do smoke. It's mainly down on 
the first floor. But those kids don't even eat 
lunch, they just sit around all the period and 
smoke. 
ll 
I! 
I 
So what, that's their privilege. If they're no~ 
hungry, they don't have to eat. II 
Well, you'd get sick--and you know what? The 
school doesn't want the kids to smoke. The 
parents don't want the kids smoking. 
105 
I/ Rating 
II 
I 
I 
,I 
![ 
II 
'I 
il 
It I' ,I 
li 
<I 
![ I• I! ,, 
It I[ 
II 
I' ,J 
,. 
li 
II 
I' 
11 
II 
i! 
!J I 
II It 
f: II 
I 
/, 
I' I! 
" 
2 
2 
2 
2 
2 
Name 
Dru 
Babbs 
Dru 
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Dru 
Babbs 
Dru 
Th 
Dru 
Hap 
Dru 
II II 
Response 
Yeahl But the school could get a note from the 
parents saying they give their permission. 
Then the school could give you a pass or some-
thing--a "Smoking Pass." (all laugh) 
Yeah, but it would start so many more kids 
smoking. 
have permission from your No, you'd have to 
parents. I doubt 
permission to the 
smoking already. 
the parents are going to give 1 
kids to smoke if they aren't 1 
Well, they probably figure it would be too 
complicated and they probably figure that the 
kids would fool around more. 
Oh, who would do that? 
I 
I 
I Yeah, but if you give that kind of privileges, li 
they would like more and more. I 
Oh, what else would we want? A coke machine in 
the cafeteria? I ••• I don't see why ••• I 
can understand why we can't smoke in the 
classroom or something like that, but when we 
can't even smoke outsidel That I can't under-
stand at all. That has less basis than the 
reason for not smoking in the lavs. 
II 
I 
We have a problem then to ah--take a look and I 
see why ••• why the school is frowning on itll 
I can't figure that out--especially outside. J 
Well, at the first of the year we could, the II 
first few days when we went outside. I' 
Yeahl There weren't any teachers out there. 
Yeahl Then Mr. 0. brought up the fact that 
we weren't allowed to smoke out there either. 
And I--I just can't find any basis other than 
they say we can 1 t. I mean • there is nothing 
inflammable out there. There is very little 
chance of anything catching on fire out there 
and they have all the teachers out there to 
supervise. 
I 
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2 
2 
Th It seems that somewhere there must be some 
reasons, or else they ••• 
Dru Yeaht But I don't know what it is. 
Th It would be good to know the reason. 
Hap Tell me. 
Dru Yeah. 
Babbs Maybe he doesn't know. 
Th I can see some--ah--possibilities. 
Dru But can you think of any reason why we can't 
smoke outside? 
Hap You can before and after school. 
Dru Yeah, but I'm talking about lunch tlme. 
Rod 
Th 
Well, maybe when the weather's a little bit 
warmer. 
Ah--let 1s see, you were going to say something. 
Rod Well, it wouldn't look good for Wellesley High--
everyone outside smoking. 
Dru Yeaht But who drives by back here in the back. 
There wouldn't be anyone driving by. 
Th Maybe Bod does have a point. If people saw it, 
this may bring a bad reputation. 
Dru 
Cob 
Dru 
Who would drive by? Who would drive by? The 
nearest place they could drive by would be way 
out there to the street. Who can see from way 
out there who has a butt in their mouth? 
Yeah, they could see the smoke rise. 
Oh, fooeyl There wouldn't be that much smoke. 
Hap Well, it would be pretty bad. 
Dru Well, we 1re allowed to before and after school. 
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Dru 
Response 
Yeah, but we're supposed to be thinking about 
st9dying. You're not supposed to be thinking 
of when you can have your next "butt" and how 
many hours or minutes you have to go before 
you can get out. If you're thinking about that, 
you're not studying. 1 
You're not studying during lunch time. You 
can't even get out of your classes. 
During lunch time, if you have a subject--ah--
at a lunch shift, say the third shift--you're 
thinking of--ah--you're looking at the clock. 
Oh, good, you get out in 25 minutes. You're 
not paying any attention to class. 
So you're out for lunch, smoking or not. 
Smoking is just something, I mean, there are 
plenty of kids that--it is causing a lot of 
unrest. I know a lot of kids that want to have 
permission to smoke out there. 
The thing which might be considered a moment is 
that Dru has kinda 1 accepted the idea that it 
might be bad for us to have a reputation that w 
are a smoking school, not so worried about 
people going by. But is there any Sl:'ea that we 
should talk about, regarding why people look 
down on us if we are smoking. 
I mean, there are plenty of kids in this school 
who have permission to smoke. 
Rod said that we might have a bad reputation 
for smoking. 
He sait it, I didn't. 
Yes, Rod said it. 
Well, it gets around you know -- the things I 
that happen over in Natick got over here pretty 
darn fast. 
Well, if we're allowed to smoke on the school I 
grounds before and after school, why can't we 
do it during lunch? 
108 
I ,, 
'I [, 
I' ,. 
li 
I 
1
1 109 
Name 
-
Cob 
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Dru 
Cob 
Dru 
Cob 
Dru 
Th 
Dru 
Cob 
Dru 
Cob 
Response 
Well, it wouldn't bother me. Well, but when 
you're going to school, you've got to study, not 
smoke. 
Well, how about a smoking room? 
Well, why not? (confusion) There is a room 
upstairs, 313, that is completely empty. It's just got desks and chairs in there. It isn't 
being used. Why can't we have it in there? 
That's the projection room. 
Yeahl That's where Mr. c. (teacher) goes in 
to smoke. 
Yeah, but he isn't supposed to either. 
Yeah, the doctor told him not to smoke but he ,j 
goes in there, you know. When he comes backl 1
1
1
1 
his breath is as heavy as can be. They don't 
use it for anything. 
Oh, yes they do. They use it to show film an 
stuff, because there are black shades and ••• 
Not 313. It isn't used for anything. 
I think what Dru is saying 
the rest of you guys don't 
like to smoke and why am I 
againstl 
is that just because 
smoke and I doi I'd 
being discriminated 
Yeahl What I mean, 313 could be used in the 
winter time because it would be on the third 
floor and if they would let us do that much, 
it wouldn't hurt anybody. 
Well, there would be a lot of people in there. 
Well, it's a big rooml 
Couldn't be that big. 
I 
li 
'I 
Dru Look how many kids on a shift at lunch who 
smoke, hardly any. 
Cob Oh, come now. 
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Dru How many kids do you think there are first 
shift in all? 
Cob 
Dru 
Cob 
Dru 
Cob 
Dru 
Cob 
Dru 
Th 
Dru 
Cob 
Th 
Dru 
Th 
Dru 
I'd say there were 350 kids. 
Okay, look. How many of those kids smoke? 
I don't know. I know that of those kids that do 
smoke and those that don't there is avvast 
difference. This would invite a lot of kids to 
smoke that didn't before. If those kids who 
never smoke around school or in the lavs heard 
they could smoke in there, boyl 
Oh, they would have to have a smoking pass. 
The office is pretty busy. 
Oh, it isn't that hard. We could get them from 
the teachers. 
The teachers are busy too. 
All you got to do is get a bunch filled out and 
issue them to each kid who has a note from home. 
What you mean is this would be a permanent pass. II 
Yeah, something like that. I 
That would be a way to make money--make them 
and pass them out. II 
I: When you're through with lunch, you could go to 1 
the smoking room? I 
Yeah, and as I said, that room's empty upstairs. 1 
(all talk) I 
There seems to be a feeling in our group that 
some people feel that smoking is unnecessary 
and ••• 
I don't think it's necessary either. It's just 
that kids want to smoke. 
Th And it kinda divides people up in a way--those 
that smoke and those that don't. Those that 
don't smoke ••• 
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Hap Bad buys smoke • • • 
Cob Oh there's nothing wrong with smoking that I 
can see. It's ••• 
Dru Other than it's bad for your health and all 
that jazz. 
Babbs (laughs) 
Cob 
Dru 
Cob 
Dru 
They have proof that • • • 
That's right. They have proved that it's bad 
for your health. But they haven't ••• 
Well, nobody will say it's good for you unless 
they are an absolute idiot. 
The only thing I see that is wrong is the buying 
the cigarettes themselves. 
Well, it's the kids, not the school. I mean, 
if kids smoke, they will buy cigarettes if they 
have permission or not. 
Yeahl They may start buying cigarettes 
instead of lunches. 
Dru You mean--what? 
Hap Yeah, if they have a place to smoke, they could just go up to smoke rather than to the cafeteri 
to eat; buy cigarettes rather than lunch. 
Dru So, what does the school care? Just because 
the school sells less lunches. Who cares about 
the school? 
Hap I know, but that doesn't educate the kids, just 
to have them filled up with smoke when they wal 
back into class. 
Cob Smoke instead of food. I can't study very well 
on an empty stomach, and I know that • • • 
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Th 
Response 
I 
Well, it 1s not that. The lunch shift is long ~, 
enough. You could eat and go in there afterward 
The kids have nothing to do after they get thro 
eating. All they do is stand in the hall, 
nothing to do. 1 
It takes me all period to eat. 
That's because you're a slow eater. 
That's becaus~ you have to wait in line. 
I'm not a slow eater. I can eat awful fast. 
But anybody who eats awful fast and then goes ou 
and has a smoke right after, they may get 
indigestion. {laughter) 
Look, a cigarette takes about three minutes, and 
three minutes out of an half an hour • • • 
It's only 23 minutes we have. (laughter) 
Yeah & You find it takes ten m1ntes in line. 
Then you've got to eat, then take the stuff 
back. 
Yeah, but what are we driving at? 
Have we looked at all sides that enter into it,, 
because it would change everything. And also, 
if you had a lot of kids smoking, we may get 
started with marijuana • • • 
(telephone interruption) J 
Coming back to Dru's question, we might continue! 
looking at his proposition. 1 
I •m perfectly willing to accept, if there is a 
11
[ 
reason. But why not? Why can't we? It's 
purely personal. 
The question might be: What justification do we 
have to ask to smoke on school property? Some 
of the group seem to feel this isn't really I 
necessary. 1 
i 
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Th 
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Hap 
Dru 
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'I 
I 
Response 
I know that it isn't necessary to smoke, but I just picked up the habit and I enjoy it and 
stuff like that. 
Because you enjoy it, you feel you ought to be 
able • • • II 
I'm not a fiend. Don't get that idea. I'm not 
as bad as Hap. 1 
I 
I have some marijuana Dru. You want some? 
Because you have picked up the habit, because 
you enjoy it, you're simply saying you ought to 
be able to smoke. 
If someone would bring up a good substantial 
reason why not, I think I would understand it; 
and if it was a good enough reason, it would rna 
sense and I would see why we can't. But other 
than the pure principle • "dot* smoke in school,' 
I 
I can't see any other reason. [ 
It seems that the members have felt that 
because the school doesn't want to be known as 
a smoking school, that it distracts from school 
work and that some would rather smake than eat 
lunch are important reasons. 
It would have to take more than that to convert 
me. 
Yeahl Bruce, don't you sometimes smoke two or 
three cigarettes in a row at one time? You 
would, though, if you had time. 
I don't just sit there and smoke cigarettes and 
then light up another one. I smoke when I feel 
like it, not because there's one lit, not 
because I have time. 
Why don't you stop smokingt Then you wouldn't 
need one. 
"People in glass houses don't throw stones." 
Have you quit smoking? 
Yeah. 
I 
I 
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Dru When? 
Hap 
Dru 
Th 
Dru 
Hap 
Dru 
Hap 
Cob 
Dru 
Hap 
Dru 
Th 
Dru 
Hap 
Sunday. (laughter, this was Monday) 
I believe it was Mark Twain that said, "It's 
easy to stop smoking. I've done it thousands 
or times." 
II 
Hap has quit smoking. He has made .. his decision. 
I'd bet you if I gave him a cigarette right 
he'd light right up if at all possible. 
I would not. 
now, 
Yeahl You wouldn't because everyone else is 
here, but I 1ll bet if you were down to "Ma's" 
you would. 
I, 
: 
I 
I've been down to "Ma's" the alleys and every IJ 
other place and I haven't had one. I 
Why do you say he would at'ka 1s"? 
1 Because it's a place where kids hang out. You just sit around and talk and talk. The Sunshine 
Dairy is strictly an eating place. But over to 
"Ma's" you can just sit around and do what you 
want. 
Yeahl You have to shut the door. 
Yeahl You have to shut the door, but you can do 
what you want. You can just stand and talk. 
You don't have to smoke. You don't have to eat, just do what you want and it's really quite a 
lot or run. It's something to do between 4:00 
and 4:30 because I have a 4:00 detention and I 
have to take the bus home at 4:30. I don't want 
to stay around the school so I go over to "Ma's. I 
You have to go home as quick as you get out or I 
school. 
I 
I don't have to, but there is nothing to do 
around here after school is out. 
It 1s a pretty dead town. 
I 
.I 
II 
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Rating ~ Response 
Dru 
Th 
Tru 
Dru 
Hap 
Dru 
Cob 
Dru 
Cob 
Dru 
Hap 
Dru 
Cob 
Dru 
Hap 
Cob 
Dru 
Cob 
You said it. 
There isn't anything much to do around town? 
Well, I mean, you can go shop-lifting or some-
thing like that • 
{laughter) 
Well, what I mean, there is nothing left to 
Yeahl Bruce has already made the rounds. 
Who me? Got off it. Well, I mean, there is 
nothing to do. Well, you can go up to the 
alleys (bowling) but they are all filled up • 
It costs 50¢ a lane and that runs up. 
That much now? 
Yeah, fifteen cents for shoes and thirty-five 
cents for a lane. 
Boy, they want to get rich fast. 
Well, I bowl stocking footed. You're not ' 
supposed to, but I do it anyway. It's cheaper. I 
Yeah, they have sanded down the lanes and fixed 
things up. 
Yeah, there's one place where a person threw a 
ball up against the ceiling. There's a little 
round hole up there. 
I don't believe itl 
Yeahl Honest, that's so. 
That's right. 
Well, I've felt like doint that myself. 
Well, some of us kids do raise "cain" up 
there, but they throw us out. 
You mean the cops. 
I 
II 
I 
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Dru 
Response 
Oh, there's plenty of cops around the place. 
2 
2 
Cob Well then, that's the only place in Wellesley 
where there's a whole lot of policemen. 
Dru 
Hap 
Dru 
Cob 
Hap 
Cob 
Dru 
Th 
Dru 
Clar 
Hap 
Dru 
Well, there is a cop right inside. 
I haven't seen many cops up there. I've seen 1
1 
Al up there once. l 
Say, why can't we leave school during the lunch' 
period? We ought to get a pass to leave school 
Can you get a pass to leave? I 
Some of the kids do. Grandy never stays in the 
building and he doesn't have a pass at all. 
I didn't know you could do that. 
Do you know why we aren't allowed to sleep 
during four o 1clocks? I mean, seriously, why 
do we have to study during four o 1clocks? 
This is a Qetention, not a sleep hour. 
lj 
II 
'I 
I 
i 
Well, I'd rather sleep at home than in four 
o'clocks, but why can't we just sit around and 
draw pictures or somet~? It's bad enough just being in the room after school. Why do , 
we have to study? Like last night, I had all I 
my home work done by 5:15 and I had to do , 
something, so he had to give me something to do 
That was a punishment. 
What did you do to acquire all these gems? 
I got caught turning in a fire alarm and my 
father suggests that I might get some four 
o 1clocks so I will get all my home work done. 
Yeah, and at the moment, I have a very low 
opinion of said fatherl (said with great 
feeling) 
Cob Well, he didn't tell you to get four o'clock 
so you could get home work done. 
Dru Yes he did. 
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2 
2 
2 
2 
2 
Cob I don't believe that. 
Dru He told Mr. G. to give me a mess of four 
o•clocks so I'd get my home work done. 
Cob Oh, well • • • 
Th In other words, you think your rather stepped 
in here and was just a little over bearing. 
Dru Slightlyll 
Cob Well, if that's the only way your father can get 
you to do your home work, well, I guess ••• 
Dru 
Cob 
I usually get it done in study period. 
Well I know, I tell my parents, too. I usually 
do but my parents would rather me do home work 
at home than in the study, because they know 
that I 1m doing it. And they know that if I do 
it the night before and if I have a whole bunch 
of studies the next day, I can go over it. 
Well, if you go over your home work just like 
going over your tests, the result comes out 
better. I mean that if in history you read the 
lesson once and then put the book away--ah--
sometimes you don't do so well. Then when it 
comes to mid-years, you don't do so well. 
Th It 1s a matter of really learning it or just 
taking a look at it. 
Cob Yeahl 
Th Well, there is an interesting thing Dru--the 
way you feel toward your parents. 
Dru Well, I think they 1re a little stiff. It's bad 
enough getting kicked out of school for two 
days, but to get indefinite four o 1clocks after 
school--this I don 1 t like one bit. 
Th You feel your father was just a little hard on 
you. 
Dru Slightlyl I don't think ••• it gets my goatl 
====="==========-=- ----
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2 
2 
2 
2 
Cob You know, here when they kick you out for two 
days, as they say, you will be expelled until 
your parents come in and have a conference, or 
something to that effect. That isn't really . 
too bad--ah--where I came from if they caught 
us smoking, they gave us two weeks--boom, right 
outl 
Dru Well, I'm not mad at the school for enforcing 
it. I'm mad at my father for suggesting it. 
I think it's a pretty raw deal. 
Cob I would say that you were the one who brought it 
on yourself, rather than him. 
Dru Well, what business does he have assigning me 
four o'clocks for all the rest or the year. I 
had an indefinite number. 
Hap Well, they could stop today! 
Dru But they won't. They won't stop for a month. 
Cob Well, maybe if youget your make up, they will. 
Dru 
You get all your home work in, get these eight 
biology lessons in. Well, if you took home a 
good report card, I don't think your parents 
would be so tough on you. 
Well, I'd rather have a long school day than 
four o'clock. 
Th Seems kinda 1 unfair. Is that it, Dru? 
Dru I think so. 
Th It's just like your dad doesn't have confidence 
in you. 
Dru He doesn't, he doesn't. I know he doesn 1tt 
Cob Well, if you gave him some kind or confidence. 
My parents are initiating rules on me now 
because I haven't been getting too good marks. 
Dru All I've had is rules ever since I was born. 
I'm the kid that gets into trouble. 
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2 
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Cob Well, I suppose that was your fault, not your 
parents or the fault of the rules. I could get 
into trouble Just as easy as you, I think. 
Dru Yeah, but you weren't born getting into trouble 
like me. 
Cob I don't think anybody was unless you were--
well • • • 
Th Dru feels he's kinda had the "hicki" on him 
right from the beginning. Everything he's done 
has turned bad. 
Dru Oh yeah, that's the way it's been. I usually 
get into trouble with my parents because I get 
into trouble with my teachers. 
Th It usually starts with your teacher and ends up 
at home. 
Dru Yeahl I don't get scared about getting kicked 
out of school; it's what I get when I get home. 
Cob That's the reason I'm afraid of getting bad 
marks. It isn't that I mind the bad marks so 
much, its ••• 
Dru Well, I may get a good mark like--ah--my last 
report card I got--ah--well, I won't say what I 
got • but I got a B. And I arranged the report 
card in such a way as to let them see the B 
first; then they wouldn't be so unhappy about 
the others. They started complaining about all 
the bad marks. And I said, "Say • look, I got a 
B." They Just said, "But look at all these bad 
ones, big deal, you got a B--look at all these 
other rotten marks • " I got one good mark and 
they don't give a darn. I get bad marks and I 
get my head knocked orr. 
Cob You should put your good marks on the bottom. 
Dru 
Cob 
Dru 
I've tried it both ways and it makes no 
difference. I get it, no matter what. 
Well, so do I. But ••• 
But you don't get it as bad as I do. 
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Hap Well, Dru said he was scared of what would 
happen if he got kicked out of school. I don't 
think anyone should fear their parents. 
Cob Yeahl My parents don't beat me if I come home 
with bad marks. 
Dru 
Cob 
Well, my parents don't beat me either, but they 
get on me til • • • 
Well, my parents tell me--well you can't do this 
and you can't do that. 
Dru Well, what I mean is, because I was kicked out of 
school this last time, I can't get my driving 
license. I'll be sixteen this coming Saturday 
but now I can't getnmy license. Well, I'd 
rather be kicked out of school for a month than 
have my license taken away. 
Cob 
Dru 
I won't get my license for a long time. And it'~ 
not going to do me any good because even if I do 
have my license, I won't get the car. Getting 
a license is one thing. You have to have a car. 
My folks won't let me have the car until I'm 
nineteen or twenty. 
(school bell--end of period) 
Well, this doesn't bother you. I like to go 
bombing around in a car. You just like to sit 
home and study. 
Cob Oh, no I don 1tl [great feeling] Listen, I'm just as lazy as you are. 
Dru 
Cob 
Oh no l No one 1 s as lazy as I am. 
Well, I can be pretty darn lazy, because I 
don't sit around studying--my marks are not 
that good. 
Dru They 1re not that bad either. 
Cob Well, I've got them as low as they go. 
Dru You get C or about, don't you? 
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2 
2 
Cob 
Dru 
Well, three out of four of my classes are C or 
better. 
Yeah! Mine are D or below. Well, that's what 
I mean. 
Th Well, it's a little hard to out this at this 
point, but the bell has rung and we had better 
get to class. 
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Th 
Dru 
Th 
Dru 
Rod 
Dru 
Th 
====---
SESSION VIII 
Response 
Well, this is our session together. 
Can I go to sleep? (laughter) 
Dru reels he needs to go to sleep. 
About a half a period--I didn't get any sleep. 
Why? You got a test? 
No. 
Let's see, last time Rod was absent. This 
time Cob is absent. We have six of us here. 
Sal Five and a half. 
Th Why, Sal 1 s only half here. 
Sal Yeah, with thisl (shows German book) 
Th You have a tough test coming up next hour? 
Sal No, after school. 
Th A make-up exam? 
Sal Yeah. He 1s making everybody come in and do it. 
Hap Everybody in the whole class? 
Sal Yeahl About two hundred words--vocabulary words. 
Th This means a lot to you? 
Sal Yes, it does. 
(pause) 
Th The time's yours. Feel free to use it as you 
wiilh. 
Dru I almost got kicked out of biology today. 
Hehl Hehl Hehl 
================== ·-
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2 
3 
2 
2 
2 
3 
Th You say you were almost kicked out of class 
today? 
Dru 
Dru 
Yeahl I 1m always popping off with some corny 
line right in the middle when he's telling a joke or something or other. He doesnt like 
that. He doesn't like me to pull his jokes. 
He told about the corniest joke I 1ve ever heard. 
You know, he sa:r;s--ah--"Do you know what a drip 
is?" We said, 'Yeah, yeah, yeahl" He said 
"Do you know what a drizzle is?" We said, "Nope;." 
"Two drips going steady." Hal hal You know, 
the whole class goes up in hysterics. (All 
laugh and talk together) 
You can't give with that guy; he won't give an 
inch--unless you play right along with him. (pause) But he's really quite a nice guy though. 
He thinks he's so original though. He probably 
made it up himself. 
(pause) 
Th Well, if you go along with a teacher and give 
them what they want, then you can get along 
pretty well with them. 
Sal Amazing, you have to do that with some teachers. 
Like if you bring up an argument for something--
you argue with them--you put up a good argument 
for something else. Some of them you really have 
to humor. You wouldn't think so, but you do. (laughs) 
Th They seem to have to have their own way. 
Sal They don't seem to be that kind of people but 
there are a few. 
Th There are a few that are that way. If you ever 
cross them or take exception, they retaliate. 
Sal 
Dru 
Yes, they're sorta like that. Some of them 
like you to think by yourself though. 
Yeahl I'm always butting in on Johnnie's class 
to cause a conversation. 
Th In whose class? 
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Dr\1 Oh. Mr. H •••• John, I think. Isn't it John? 
Th I believe 1t•a John H. (pause) And when you 
come 1n with a queat1on with him? 
Th 
Hap 
Dr\1 
Hap 
Dr\1 
No1. ~t a question to him. I go talking, ta.l..ld.ns to the 1d.da in the cla8s around me. I 
4on•t even P81 attention to him sometimes. I 
mean, he'll aay some pertectly innocent relll8l'k 
an4 I'll think ot some corny line and I'll POP 
ott. He doem•t like that. (laughs) 
(pause) 
It 1c:1nda • needlea him, bOthers him. 
Boyl I don't think thel'e 1s a word tor it. (pause) Well, he aaya he's going to kick me 
out 1t it happens any more. I 1m not worried; 
I don •t tbink he will. 
He !ticked It. out ot our class. 
D14 l'le for good? 
I wu kicked. out tor one day. 
YOU were CMating though. 
No, I was kicked. out tor two days. Oh, yes, 
he caugl'lt roe cheating on a teat today and he got. 
very mad at me. 
Hap What teat waa that? 
Hap 
Dr\1 
A apelling test. I ait at that table 1n the back 
you know. I pulled out a drawer and shoved. my 
Bna;lish bOOk 1n there, you know, and I •m wdting 
them down, you know, reading them out or my 
Bngl1ah book. He 41dn1t like that. 
What did he say to you? 
He aa14t "You know you could get kicked. out or 
school ror thia • " I aa14, "On, I didn • t know 
it," etc. 
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Hap Well. I'll do it next week then. I have to 
plan out my • • • 
Dru Yeah. we know. 
(laughter) 
Hap Bod. you haven't done it yet. have you? 
Rod (laughs) 
Dru Oh. yes. it's the girls' turn. 
Hap Eenie. meenie. m1ney. mo • • • 
Sal Well. I do most of the talking. usually anyway. 
Dru cnar,, you've already done it. haven't you? 
Clar Yes. I have. 
Dru She's working on her German. So ••• 
Babbs Don't all look at me and g~in. I can't 
No. I wouldn't know what to say. • • • 
Th It's quite a problem to begin talking about 
one's self ••• take a look at one's self. 
It is a difficult thing to do. 
Babbs Yes. it is. 
Th It seems to be one in which we're afraid how 
others might look upon us. 
Clar Well. I'll go again. I'm Clar. 
Dru Well. that's a good start. 
2 Clar. Well. I guess I'm like everybody else. Well. I 
don't like cliques; I think it's a very 
cliquey town. The schools • you know • that's 
the way the school's divided up. And I don't 
like cliques at all. not if they think they're 
above you. I just go my way and let them go 
their way. and--ah--I-- (pause) 
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Th What you don 1t like--ah--in these cliques; they 
are snobby people; they k1nda 1 bother you. 
So you just • • • 
Clar I just ignore them. My sister kinda 1 bothers 
me, you know, I•ve talked about her before. 
Dru What is it about these cliques you don 1 t like? 
Clar They think they 1re above you. You know, we have 
so many of them 1n school. 
.. --- .... --- --
Dru I mean, do they go around bumping their noses on 
the doorways or something? 
2 Clar No, I mean ••• 
2 
2 
2 
2 
2 
Dru You mean, leave me alone peasant. 
Clar It's the way they look and the way they put on 
the "airs 11 and all. They 1re not friends with 
each other; they just try to compete with each 
other all the time. You know? And ah ••• 
Dru Give some examples. 
Clar No, I 1m not going to use any names. But ••• 
Dru Why not? 
Clar 
Th 
Clar 
Dru 
Well, because the group that I ••• 
You mean that you belong to a group and • • • 
Yeahl There 1s a whole bunch of kids. You know, just a group of kids, a bunch of regular kids, 
you know, the regular ones ••• 
Yeah. The low class peasants. Ha! Hal 
Hap Don 1 t talk boy. You 1 re one of us. 
2 Clar And then the kids you know. They're all friends 
and everything, and then you see these you 
know, these snobby kids. They put on "airs." 
And they say, "Oh, this thing happened. 11 And 
they, you know, they just compete with each 
other all the time and I just don 1t ••• 
~=-~--- ····· - . 
Rating ~ Response 
Dru You mean these people just always brag about 
how they go skiing on these fabulous trips up 
to Maine? 
{all laught at Hap as he had gone) 
2 Clar That's about all. 
3 
Th This was ah--if we catch what you say Clar--
it1s that they seem to think that they're better 
than many of the rest of us. 
Clar That's right. 
Th And that they shouldn't have to go out of their 
way for anyone else--just do what they do for 
themselves. 
Clar That 1s right. And even the kids they go around 
with--they're not like a friend; they just seem 
like, I don't know ••• 
Dru Partners in crime. 
{laughter) 
2 Clar Yeah. They don't value friendship much. It's just the way they look at each other. They're 
catty, not ••• 
Th They just don't need anyone else, just themselves. 
3 Clar Yeah, and I don't like it. 
3 
Th They seem to be self-centered. 
Clar Yeah, but some of them are very nice. You know 
if you go to another town and the kids say, 
"Where are you from?" and you say 1 "Wellesley," 
they say 1 ''Wellesley?" Yes they do 1 because 
they think it's a snobby town, because that's 
what this town is noted for. 
Hap Yeah, and that's probably right. 
Th In other words, if you come from Wellesley, 
you·t:t-e, really supposed to be somebody? Yet 
_,they're not as much as they think they are. 
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3 Clar Yes. 
Th Do outsiders kinda' get that feeling? 
Clar Yes. Don't you kids find it that way? Isn't 
that right, Babbs? 
2 Babbs Yes 1 that 1s right. You talk to the kids from Natick and they say, "Oh, kids from Wellesley" 
and then they start off with all that bologna. 
They ••• 
Rod Yeah, but the kids from Natick look like a 
bunch of hoods. 
Babbs Yeah, they lean too much in the other direction. 
2 Clar Yeah, they say the girls over here look like 
they just came out of a box. 
2 Babbs Yeah, they say we dress to go to school as if we 
3 
3 
3 
were going to a party. 
Dru I 1d like to go to school and see what they have 
over there. The way they go to school111 
Th You mean there is a difference between the kids 
1n Wellesley and kids in other schools. 
Clar Yeahl 
Sal You know, I don't think that 1s quite true. I 
t~ink that all schools are divided up. That way 
you can't just name Wellseley. 
Clar Yeahl 
Dru Wellesley has the largest share of people who go 
running around with their noses in the air. You 
know they feel they're superior to everybody 
else, you know. 
Sal Oh, I don't know. I think there's a certain 
amount of it in every school. 
Dru Yeah, but there is more in Wellesley than in 
other places because Wellesley is a more well-
to-do-town. 
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Response 
It•s got a reputation everywhere you go to 
Needham. 
Often when this happens, they think it is 
Wellesley College. I know, I 1ve got into more 
messes, so embarrassing. Oh, now what are you 
majoring in? 
Th Then there are people from the outside who look 
upon us and say that we are cliquish. Then 
there are people who live within our group who 
say that we are cliquish. 
Dru Not all of us, no. 
Clar 
Dru 
No, not all of us. Oh, Nol 
(laughter) 
Just most of us. Yeah, like--ah--I won 1t say 
any names, but ••• 
Th You mean there are little cliques within 
cliques. In other words, if we should take our 
little group right here--we belong to different 
outside groups, and these cliques form groups. 
2 Clar They think they 1re so much better than you are. 
2 
In gym, they all go over to their side and we 
stay on our side. Then we get in our little 
group and they get in their little group; we 
don•t say anything. It 1s k1nda 1 like a silent 
game. 
Hap Cold war. 
(laughter) 
Th Cold war going on, and within yourself you 
Clar 
don 1t like this. This is hardly as you think it 
ought to be. 
Yeah, but I•d rather have it that way to tell the 
truth. We always try to get an argument out of 
them. The gym teacher tries--oh, it 1s something 
I can•t explain. Do you understand me? 
Th Well, I think so. Maybe you 1d like to try a 
little more. 
====================c-=-~=o= ==== 
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2 Babbs Well, we have a very big gym class and it 1s 
not--clar doesn't mean the kids in our group. 
In fact, it's most of the kids, it's like high 
class, middle class and low class. And we're just about in the middle, see, so we 1re up with 
most everybody else. It's not a small group; 
it 1 s a very big group. Well, when we get in 
gym, I don't know if we exactly split up that 
much. Like in the dressing room, we have corri-
dors and, you know, between the lookers. 
We'll be here and they'll be there and then we'll 
go upstairs and the first thing she says, 11Get 
in groups .•• And then when we •re eating lunch, 
here's one table and there's another table and 
so, I mean, it's not really. They say 11hi 11 and 
you can talk to them and everyone else, but 
you're not really friends. 
Clar Yeah, that's it. 
Babbs And together. I believe what she means about 
being real true friends. You know, they're 
friends but with each other. But you know, 
something will happen and they'll talk about each 
other behind their backs; they don't really turn 
out to be as friendly as they appear, you know. 
In other words, it's something on the surface 
but it's ••• 
Th It isn't genuine. 
Babbs Yeahl 
Th It isn't real. It's being done just because they 
think it ought to be done. They don 1 t want to 
be looked upon as one not being friendly but they 
don't really mean it. 
Clar If they want something from you, they'll be sweet 
to your face. There's this one girl in 
particular--! won't say anything, _but she--ah--
says 11hi 11 if she wants to get some information 
out of you. But then, she'll never do you a 
favor. But I don't know ••• 
Th It's always 11give me 11 but never take. 
Clar Yeah, that's right. 
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Babbs 
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In our corridors when they talk to you, they 
talk to you as if you were a child. Well, like 
yout~e someone younger, you know. "Oh, hello," 
and "how are you?" you know. Ohl It just gets 
you. 
Th Makes you feel smaller than you really are. 
2 Babbs Yeahl It makes you fell like you'd like to 
really stand up to them. 
3 Sal Well, I don't find that too true. I don't 
belong to any particular group or anything like 
that. I Just get along with everybody, most of 
the groups, but I don't particularly belong to 
any of them. 
2 
2 
2 
2 
2 
2 
Sal 
Dru 
Sal 
Dru 
Sal 
Dru 
I don't find that such a pressing problem. 
Well--ah--compared to us, you're very studious, 
I mean ••• 
Oh, I wouldn't say that. I could do a lot more, 
believe me. 
No, but I mean you take your school work a heck 
of a lot more serious than we do, I'm sure. 
What I mean ••• I'd say, you're a lot more 
studious than any of our group. 
But I don't see what difference that should make. 
No, but I mean, as a general rule, a person who 
is very intent on school and whose life moreor 
less revolves around his studies, they always do 
their homework; they do their best to get the 
best kind of marks; and they work extra hard in 
their school work. But then there are kids like. 
me. I don't even pay attention to it. I mean, 
school is just a place where you talk to kids as· 
far as I am concerned. If you're going to do all 
that studying stuff, you're not going to have 
much time for groups. 
Rating Name 
-
2 Sal 
Dru 
Sal 
Dru 
Sal 
Dru 
3 Sal 
Dru 
Sal & 
Babbs 
Sal 
Th 
2 Dru 
Hap 
3 Dru 
., 
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Response 
Oh, no? I think there is plenty of time, like 
at lunch time. 
Oh, there must be a little group that you • • • 
Oh, not really. 
Who do you talk with? 
Oh, just about everybody. 
Well, don't you sit with about the same kids 
every day? 
Well, not really. Welll, one day it will be 
this way and one day it will be that way. 
Sometime I'll eat with that person, we'll get 
together or something or it depends on a ••• 
In other words, you go to the cafeteria to eat. 
Yeahl 
(laughter) 
Well, I like to talk too. Well, after all ••• 
What you say Dru is that you don't necessarily 
come to school to learn or study. You--ah--
Well--ah--I suppose I come here to learn, but 
• • • 
Not to study. 
(laughter) 
Well--ah--I think of school mainly, of course, 
for learning but besides that I think of school 
to meet kids to talk to them and stuff like 
that, just hang around with them generally. 
Smoke in the lava, you know, that kind of stuff. 
Whereas some people of--well, whereas, some of 
the people are very studious--ah--they come to 
school early in the morning and they work on 
school work usually, or they make take a walk 
aroundt;the halls. But there 1 s no groups they 
hang around with. After school, they go home in 
the first bus and do their homework and watch 
TV a bit. Isn't that so Sal? 
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Sal Nol 
Dru What do you do then? 
Sal 
Dru 
Well, I have a job in the afternoons anyway. 
But I have some friends, but--ah--most of my 
friends are--ah--Latvians. (coughs) Oh, boy 
laryngitis! Most of my friends are Latvians 
from Boston or towns around here. And I donlt 
know somehow--ah--I do get along with everyone 
around here, but I donlt have any particular 
friends that I 1m close to around here in our 
school. So I donlt see any sense in--ah--doing 
what--I mean--itls rather hard to explain, but 
• • • 
Well, I, I understand you. You havenlt many 
friends, just casual acquaintances. 
Th Is it that Sal is saying that she does have her 
r~al friends, but theylre not necessarily in 
this school. And that while shels in this 
school, what shels doing here is that shels here 
for studying and she talks to all people and is 
a person who hasn 1 t identified with any little 
particular group. Yet she has identified with 
the whole school group. Am I saying what • • • 
Sal Yes, I think so. 
Th The whole school group. In other words, you 
don 1t say, well, this person belongs over here 
on this side of the track and so I donlt talk to 
him. 
Sal Yeah, that•s it. 
Th Yet Dru has a point that some people seem to be 
married to their books--ah--kind of a clique 
with their books. 
Dru I 1m not thinking of her as just a bookworm or 
anything like that. Please donlt get that 
impression. Ilm just saying as compared to me 
or Hap; I don 1 t know too much about how much 
Hap studies, it canlt be too much. No, but 
compar~ng me to you, you 1re very studious. 
Sal I know what you mean. 
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Dru But you may not think of yourself as such. I 
mean, like me, I don't give a darn if I have the 
most important test of the year. I wouldn't sit 
in the middle of this thing and study German. 
But here you werel · 
Th Here you feel important enough to study for a 
test. But Dru would ••• 
Dru Heck with it. Fooeyl I'd rather talk than study 
German. 
Sal Well now, I don't always do that. I quite 
often • • • 
Dru No, but I mean as a general.rule you get most of 
your homework done. Right? 
Sal Usually& 
Dru You use your studies for homework, don't you? 
Sal 
Dru 
Sal 
No 1 Ml.--I very rarely study in studies. I can 
think at home much more clearly than in school. 
Somehow I sit in that study and don't get much of 
anything done. I'd rather not have them at all--
be able to leave earlier. Irnean they are useless 
as far as I am concerned and I believe for lots 
or people. 
The only time I'd ever get homework done would be 
during class or a study--and seldom in study. I 
usually read or talk t o other kids or draw 
pictures or write a story or something like that. 
I seldom to homework. I almost never do it at 
home, and my life more or less revolves around 
the friends I have; whereas yours, I don't know 
if this is true--this might--this is my 
interpretation, yours revolves around school and 
a few of your Latvian friends and stuff like 
that, where you take school more seriously than 
I do. 
Yeahl 
Dru Or the kids I hang around with. 
Sal I know, it means quite a lot to 
put that in first flace always. 
yhpt Tim sett'PS 8 . 
me. But I don't 
Sooi don't know 
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Th It's a little hard for you to bring out what you 
really mean here. 
Sal Yeah. 
Th Could it mean that you work at school very 
ardently because it means a lot to you to 
succeed, and yet you don't sacrifice your having 
a good time altogether? 
Sal Yeah! Yes, I have fun going to parties and 
everything. I don't just stay home and study 
every night. Nothing like that--just that I do 
think I take it a little more serious than do 
some people. 
Th You look upon school as an opportunity. You must 
make the most or this time. 
Sal Yeahl 
Th While ';Druc; feels his schooling is--ah--
Dru I don't say there are more important things than 
school. It's just that I don't find it as 
important as she does. I mean, I still think 
it's the most important thing I'm doing about 
this time of life, but I don't take it as 
seriously as she does. You know what I'm 
getting at? 
Th Yes, we understand you. 
Dru 
Sal 
Whereas she puts more important time than I do 
in studying. 
(pause) 
I think we've come to a stalemate or something. 
(laughter} 
Th At least we have come to a point of understanding 
that there are people who look upon things 
differently. 
Sal Oh, yes. After all. 
• c• ••• - •• •• ~====' 
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Th There might be some relationship here as to how 
cliques cause people to be different. Maybe you 
would like to talk for a few minutes about how 
the group which you go around with influence you, 
your studying and how you behave. 
Dru Well, I picked up the trait that I do all the 
homework I do, I do 1n school because I don't 
like to carry books home and nobody I usually 
hang around with does either. Well, a few kids 
might--I mean--there are a few who are a little 
higher class than we are. As for myself • I •m 
about as low as you can get. I seldom take 
homework home and I always go down to Ma 1s. 
I smoke, occasionally I drink, I'm not a fiend 
like Hap • • • 
(laughter) 
Hap I'm a real 11lush. 11 
Dru I swear a blue streak and as a general rule I'm 
one of the lower types, you know. 
Th Um hum. 
Dru But there are some kids that are between low and 
low-middle class who bring books home and who 
might smoke and who might swear, but as a general 
rule are not as lousy an individual as I am. 
Youklowl 
Th You feel that as you look upon yourself then 
there is an area where you are kinda' lousy about 
assuming your responsibilities and so forth. 
Dru Well, I like to have responsibilities. It's just that I hate to carry them out if I don't 
like them. 
Th You want to do what youwant to do when you 
want to do it. 
Dru Yeah! I'm very socially inclined. I like 
friends. The more friends I have the more I like 
it. The more close friends I have the more I 
like it, as I imagine most people do, but I like 
friends. I like to hang around with a lot of 
people. Some people are very contented to be 
=====- ''=~=---=-=·=' 
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2 
3 
all alone, with Just a few close friends and 
that's all, but as for myself, the more friends 
I have the more ! like it. You know, I try to 
be a leader. You know, I'd rather lead than 
follow, if you know what I mean. 
Th Sure. 
Dru As I imagine as pretty nearly everybody does. 
I doubt that I set a very good example, but I 
love to be one--or something. 
Hap I-ty friends don•t--ah-·bring books home too much 
ot the time, but they'll bring aome home every 
night and I do. But I don't do much homework 
at night and if I do something that really has 
to be done, I usually do part of it, not all of 
it. 
Dru He 1s between the middle and low class. 
Hap But when I go out at night and my friends want 
to go over and have a little argument with 
somebody else--ah•-I know that if they do, 
they'll have their heads beat in. I won't go 
over there beoause--ah--one kid I hang around 
with, he's pretty strong and he 1 ll pick a tight 
with anyone if he Just doesn't like his looko, 
not because he 1s crazy or anything, but ••• 
Dru Who's that? 
Hap I 111 tell you later. But he picks fights • • • 
Dru Who? Jim? 
Hap Yeah. He, well, during this vacation, about ten 
kids were hanging around the bowling alley. I 
was away, but I heard about it. This one kid, 
he looked at my friend and !1e didn't like the 
way he looked at him, so he went over and he 
told him i;o com.e outside and he started a tight 
with him. My friend cracked his kne<;~ but he 
beat up the other kid and then he had another 
fight with him. And he's always fighting to 
protect his friends or he doesn't like the way 
somebody looks at him. 
Dru He likes to be a leader and he likes to show 
his strength. 
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Hap Yeah. 
Dru As he is very willing to do with me. I have him 
in IIIY'r•machine class and he is forever picking 
on me. 
Th He's forever picking on you? 
Dru And I'm a lousy fighter and I won't stand up to 
hardly anybody. 
Hap You're thinking of the wrong person. 
Sal I guess I show my strength too. but I do it in 
a different way. I show it by getting a higher 
mark than someone else. That's another way of 
showing it actually rather than fighting. You 
beat them in another way though. 
Th Yeah. 
Sal I have that tendency. so I have that aggressive-
ness that pushes me on to do it. Maybe that's 
why I study a bit. too. I don't think it all just because I know how much good it will do me. 
but it's partly that. too. 
Th In other words. your aggression is shown in 
your drive to beat this person in grades. 
Sal 
Th 
Yeah. It's not quite the same thing. but it's 
close to it. 
But it's still the same principle. 
is a very interesting time we have 
hate to break it. but it 1s the end 
See you next time. 
Well, this 
had and I 
of the period. 
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Response 
Do you know what Gener 1 s famous for? 
No, never heard of him. 
Generator. Mr. Howard didn't like that one at 
all. (laughs) 
That's one of those you use in biology? 
Uh huh. I'm always ~oppin~ up with these 
brilliant remarks. lpause) 
The time is yours students. 
(chatter and humor) 
Dru Go ahead you gals. I talk all the time. 
a Babbs I haven't anything to say. 
2 Dru What were we talking about a couple of times ago 
when we talked pretty much the whole time? 
2 
Babbs About cliques. 
Th Yes. Cliques --groups that look at other 
groups and seem to be opposed to each other. 
(pause) 
Th What is it that causes cliques to form? 
Dru Oh, the clique I belong to is a bunch of kids --
oh -- that don't get good marks, smoke, drink, 
swear --most of them smoke and we're just 
general low-down characters. And then there's 
those high-classed ones--they go around with 
their noses scraping the doorways and everything, 
you know. 
Th They don't smoke and 
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Dru Oh, they may smoke and they may come down off 
their ivory tower every once in a while. But 
as a general rule, they're a bunch of snobby 
people--as if we're all peasants, you know. 
Hap Well, you can't help it. 
Dru Shut up. (laughter) Yeah, I mean they think 
they have the money --we're it -- you know. 
Th They think they are certainly above --
Dru u~ poor peasants, you know. 
Th Us poor peasants -- ah -- smoke, drink, don't 
get good marks --
Dru Hang around 11Ma 1s." 
Cob Some of the kids who are high class smoke and 
drink, too~ 
Dru Yeahl I mean, they don't do it so openly, shall 
we say. They may do it in private or small 
little groups of their own. But we'll do it any 
place there happens to be liquor or bad jokes or 
cigarettes. 
Th Then, you you saying you are not as good as they 
are? Because they --
Dru I'm just saying that I have lousy habits. 
Cob Ohl That's your fault. You can't be blaming 
them. 
Dru Am I blaming them? (great feeling) 
Cob Nol 
Dru Okayl 
Th But there is a difference between the two. 
Dru I think it depends on what I have as our -- what 
everybody -- everybody in the group is about the 
same character. I mean, you wouldn't find some 
kid that get straight A's along with the same 
clique with some kid that gets straight E's. 
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Th Birds of a feather flock together. 
Dru Yeah, exactly. You band together by your 
likenesses. 
Th By your likenesses -- and grades are one of the 
things which are likenesses. 
Dru Well, not as a general rule because I know 
several kids who get A's, B's like -- ah --
Hap Jim c. 
Dru Did Jim ever get on the honor roll? 
Hap Yeah1 Twice. 
Dru I'll be darnedt I thought he got good marks 
but I didn't know he got on the honor roll. 
Anyway, he's one of the kids that are in my 
general little clique, you know. 
Th Do I see the relationship then that the way one's 
habits form, the way he looks at life determines 
who he picks as his friends~ 
Dru 
0 
Not necessarily. He chases around with a certain 
person because he looks on life a certain way. 
In other words, he belongs to the clique for his 
own characteristics and their characteristics 
being like his. I mean, some person that is our 
type wouldn't go around with someone like him. 
I mean, your characteristics come before your 
cliques and then the clique may change them a 
little bit. 
Th Uh huh. 
Dru Your characteristics are styled and then the 
clique, then they just change a little. Very 
confusing, isn't it? 
Th No. Then one can go back a step farther and 
ask where did I get my characteristics. If they 
Dru Well, I mean -- I don't know. You just develop 
them,like I'm a very lazy individual. I don't 
think anyone is taught to be lazy. But I may --
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Rod I find that I'm lazy too. I 1ve had some work to 
do and I just don't get it done. I think this 
all starts quite young. 
Th Well, if we start with what Dru has said -- he 
said he is a very lazy person. How does he 
decide to be lazy? · 
Dru I think it just happened. I don't think anyone 
taught me. I mean, I've been pushed enough when 
I was younger. 
Cob I believe everybody's lazy. 
Dru Yeah, but I'll wager I 1m lazier than most people. 
I'm lazier than most people. I don 1 t like to do 
homework. I don't like the mental part of it. 
I just like to write stuff. 
Sal Yeah! Who is there that does like to do home-
work? 
Dru I don't like to look up stuff and you know! 
It 1 s the time. Who wants to waste time on 
home work? 
Th But the rest say they don't like to do homework 
either. 
Dru 
Hap 
Yeah, but it~ just that -- they do it. But I 
don't. 
I won 1t, and I've gone from an E to a B in 
history. 
Dru You 1re trying! 
Hap I just like the teacher now. 
Cob Well, you must do some homework. 
Hap No! I just talk, and I don't have to prepare to 
talk. 
Dru We don't have talks in our history class. 
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Hap All you have to do is agree with everything the 
teacher says and you can get an A in that class. 
Dru Who do you have for a teacher? 
Hap Mr. B. The other teacher (trainee) is -- I 
don 1 t know his name • We are having the 
trainee now. 
Th You're responding better to this teacher than 
the regular one? 
Hap Yeahl I like him. 
Th Therefore you're working harder for him. 
Hap Yeahl Everybody likes him better. Mr. B. just 
talks and talks. 
Dru That's the way with Mr. H. He'll talk for the 
longest time. You'll want to say something and 
he'll see you, but pay no attention. Then you 
get bored and put your hand down. And in about 
a half an hour, he'll ask you what you want and 
you have forgotten your question. He has 
changed the subject completely. 
(pause) 
Th I've been fascinated by this problem of how a 
person would create the habit of being lazy. 
Dru 
Hap 
(pause) 
I don't know how he would. Well, maybe he'd just 
every once in a while not do homework or you 
don't feel like it or something like that. And 
after a while you don't do anymore and then none 
at all. It goes from one thing to another and 
you end up doing nothing. 
I think what helped me to be lazy is because when 
I was a little kid -- (laughter) when I was 
younger they didn't make me do anything that was 
hard. I didn't have to wash dishes or go out 
and mow the lawn every day, anything like that. 
And I think I might have had it develop from that 
because I never had any real chores to do. I 
didn't mind that at all because ~ll I wanted to do 
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Dru 
was go play guns. And I just never was pushed 
into -- ah -- doing any work. I think this had 
something to do with it. Now that I have to 
bear down a little bit, I find ways of getting 
around it. 
I feel like busting Hap's theory, because I have 
to mow the lawn. I wash dishes. I have all 
kinds of jobs, and I'm still lazy. 
Hap Maybe that takes all the strength out of you 
so you can't do anything else. 
Dru Oh, go ont 
(pause) 
Th This is a really mixed up thing in our lives. 
Dru 
I guess we're all plagued with it some way. 
Well, everybody is lazy to some extent. It's 
fun to be lazy. But nobody 1s as lazy as me. 
I know that. But ah -- what was I saying --
Th Are you saying that you have to -- that you have jobs -- mow the lawn, do dishes and so forth and 
you do them. But you do them because you're 
forced? 
Dru Yeaht 
Th Then we would call this laziness. 
Hap Would you do them if you didn't have to? 
Dru 
Rod 
Dru 
Rod 
Well, I don't have to. But if I don't I won't 
get any money, so I --
Well Dru, do you want to do your homework? 
I mean, do you --
I don't want to do my homework, but I want good 
marks in school. But I mean, you can't have 
your cake and eat it too. 
Well, why don 1 t you try and say to yourself. 
I 1m not going to be lazy anymore and I 111 do my 
homework. I mean --
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Dru What do you mean? 
Rod 
Dru 
Rod 
Dru 
Well, you just can't get down to doing it. You 
just -- ah --well, I won't do it now. I'll do 
it some other time. 
Well -- ah --if I'm bored stiff and TV's on the 
blink and no good shows are on and I'm sick of 
listening to the radio, I'll go up and work on 
homework. But usually when I have to do homework 
I come horne late, having stayed at 11 Ma 1s" or go 
up in the gym or something like that. And there 
is a movie on at five o'clock and I always see 
the movie. Then we eat. After we eat, there's 
a whole bunch of good shows on. So if I go up 
to do homework I feel as though I 1rn missing 
something, so I don't like to do my homework. 
I'm more or less doing it out of force. 
It takes will power to do. 
Well. I have very little will power. 
Cob Well, if your parents made you do your homework 
or your couldn't watch TV, what would you do? 
Dru I'd go listen to my radio. You know, they got 
real mad because I got three out of five warning~ 
(Reports from school about low marks). 
They didn't like that. 
(pause) 
Cob What didn't you get warnings in? 
Dru Phys. ed. and --machine shop. I got a warning 
in typing. English and history. 
Hap Who do you have for English? 
Dru 
Hap 
Dru 
c. --I haven't done any homework for him for 
over three weeks. 
All I do is tell him, "I left it on your desk." 
and he says. "oh. yeala. Yeah, I have it." 
I tried that once; he did it. too. But I don't 
like to lie -- you know -- mach. The truth is, 
I never thoughtof it. But I'm going to try it. 
------·-·· 
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(pause) 
Th How about you girls? How does this affect you? 
Babbs, in your home where there are so many 
people to deal with--there isn't much chance to 
be lazy. 
2 Babbs No, you're kinda 1 forced to do it there. You do 
it or else. 
Th You do it or else, and if you don't, you pay. 
And how do you feel about it? 
2 Babbs Oh, I don't mind it at all because --
Hap Because you're used to it. 
2 Babbs Yeahl I guess that's about it, because my 
mother starts us off right from thereginning. 
Except how we have three boys coming up you know 
but they get so stubborn that you just have to--
they just stand up to r,ou and say, "I'm going to 
punch you in the nose.' 
2 Dru Boy, I'd say, ''Well, I'll just belt you right 
back. 11 
2 Babbs Well, I just start twisting their arm and my 
mother comes up to me and --
Dru "Why are you picking on my little"-- (great 
feeling). 
3 Babbs I know. I mean, they just stand right up to you 
now and they really feel they're getting big you 
know. They look at you like this, you know, 
make faces at you and everything. And I don't 
know, but I don't think they are going to be 
brought up the way we were. The girls in our 
family, we do it and that's it. 
Th You do it and that's it. 
Babbs Yeahl 
Th If it isn't done there is heck to pay. (pause) 
That which you persist in doing becomes easy --
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I find that after I do things like -- I'm lazy 
about my homework, very lazy aboutit. Sometimes 
I do my assignments the last minute before 
school as I'll forget them. I 1m very forgetful 
because I really don't want to do it. I mean, 
you know I'll do things like that all the time. 
But I do figure that when I do sit down and it 1s 
quiet enough and I can concentrate when I do sit 
down to study and get into the studying mood I 
feel very satisfied. I mean I'm kinda glad that 
I did do it. 
As far as I'm concerned, the satisfaction isn't 
worth the TV show. 
Th You'd sooner have the TV show than the peace of 
mind and the satisfaction. 
Dru I don't get that much satisfaction. Big deal, 
so what? 
Hap Well, look at me. 
with my first A+. 
anyway. 
I'm so happy. Look at me 
But I never do my homework 
Cob What did you get an A+ in? 
Hap History 
(pause) 
Cob I have yet to get an A+ in history. 
Dru Did you get a receipt for that bribe? 
Hap No. 
(laughter) 
Th Bruce is wonder~ how you got an A+. 
Hap Ten dollars. 
Dru Is that all? 
(pause) 
Th Sal, how does this thing work at your house? 
Is it easy to do? 
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Well no. I don't want to do it until I get 
around to it, but I have to do it. I'm the only 
one there to do it. I don't have a brother or 
sister to do it or that I could talk into doing 
it so I have to do it all myself. I hate to do 
homework. I know I have a reputation of having 
it done all the time, but I know I sit in school 
quite often just before school working away then. 
It's really not the way most people think. 
:.: 
Th In other words, because you got good grades you 
feel people look upon you as being a real 
studious person, but your feeling in yourself is 
that they don't really know you. 
Hap I'd like to be considered a real studious person. 
I know I never will be though. 
Th This is challengtng about how one feels about 
being studious. 
Dru I wouldn't want to be considered to be too 
studious. I mean, it would be nice to have 
people say, "There goes that boy who always does 
his homework," but not one of those kids that, 
when you do all your homework and everything 
there is no time to have any fun. I mean, to get 
straight A's, you go home right after school with 
about five tons of books. You can't have any 
fun in life. 
Th This true Sal? 
Sal 
Dru 
Th 
I don 1 t think so. Usually I take home a pile of 
books, but I don't look at half or them. I make 
out like I'm going to, but I never get around to 
it. 
No, but I like to go down to "Ma 1s" and talk and 
do stuff like that. I can't see any fun in 
going home and doing the blasted homework and then 
watching the American Bandstand or something. 
No fun. 
So there 
studies. 
you have 
seems to be a choice--have fun or do our 
If you 1re going to be a good student 
to give up a lot of fun. 
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2 Dru To a certain extent. You could do stuff on 
weekends or stuff like that. But as a general 
rule, you can 1t go out on nights, maybe on 
weekends, but you can•t go out on nights. You 
can 1 t talk on the phone, you can•t do this, you 
can•t do that. 
Cob Not many kids can go out on school nights. 
2 Dru Well, I mean, you come home from school, you 
go up and do the homework, you come down, you 
_get something to eat and watch TV. Thrilll 
2 Hap< You can get home at six o 1clock and still get 
2 
3 
3 
your homework done. 
Dru Yeahl But then you miss some good TV shows. 
Cob My parents don 1 t let me watch TV on week nights. 
Sal That 1s a very bad habit to have to watch TV. 
My parents say I can do it if I want to. 
(pause) 
Th Well Cob, how do you meet this problem at your 
home? 
Cob I do my homework sometimes, most of the time. 
Dru What do you do for fun? 
Cob Oh, sometimes I read. I don 1 t always go home 
after school. As a matter of fact, hardly ever. 
Dru What do you do in the afternoons? 
Cob Oh, go over to my friends house and hack around, 
eat, not too much. 
Dru Don 1t you miss a lot of TV shows? 
Cob Doesn't bother me none. I don 1 t watch it on 
school nights. 
Dru You can1 t watch TV on school nights? 
Cob Nope. 
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2 Dru I guess I'd do my homework if I couldn't either. 
3 
3 
3 
Th Do you think this would be a good thing, that 
you shouldn't watch TV on school nights? 
Dru I think that if everybody wasn't allowed to, 
they'd get their homework done. I don't like 
the idea though. Well, TV's for entertainment, 
why not make use of it. To the heck with the 
school work. 
Sal Pleasure before business. 
Dru I think the reason I don't do my homework is 
that I fool around. My motto is I live for 
today, not tomorrow, not yesterday. Today's 
here, why not have fun, the heck with tomorrow, 
the heck with yesterday. You know, I do very 
little planning for the future. 
Cob Eat, drink and be merry for tomorrow you die. 
Dru Yeah, I think that's my basic philosophy, 
whereas I'd say this is true. (To Sal) You'd 
want to go to college, don't you? 
Sal Yes. 
Dru And you want to do something or the other. You 
have more or less planned what you want to do 
when you're grown up, haven't you? 
Sal No, I don't have any definite plans. 
Dru I mean, you know what branch you --
Sal I don't know. 
Dru I thought chemistry or something like that. 
Sal Oh, chemistry or biology. 
Dru It's more or less centralized with science. 
Well, where am I? I like science some and 
everything, but I'm not making too many specific 
plans to be a scientist when I grow up. I 
don't even know what college I'm going to. 
I'm not even going to college. 
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Cob 
Dru 
Cob 
Sal 
Th 
Dru 
Sal 
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Cob 
Dru 
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Response 
At this rate, I don't think you'll get there. 
I doubt it too. 
You don't have TV in college. 
Yes, that's right. 
You mean Dru, at this point that you don't care 
to go to college? 
I'd love to go to college. Seriously, I'd love 
to go to college. 
Why, what purpose? For the fun in college? 
No. I don't want to go to college. It's just 
what I could get out of it if I want. I don't 
give a darn to go to college as long as I could 
have a college diploma. The diploma's what I 
want, not college. The diploma gives you --
you get a better job. 
Well, you need a high school diploma first. 
Well, I think I'm going to pan high school. 
At least I hope so. 
Something I've been thinking of is passing high 
school before I get into college. 
Well, that makes sense. 
You've got to have a certain number of credits. 
(pause) 
Th Well, it seems as we have talked this morning 
we have been bringing up the problem that we 
need goals. 
Dru I'd like to be a physicist. But I never will be 
because I never will make it. If you want some-
thing, you've got to work for it. And ! 1m not 
in the mood to work. 
Th This brings us back to an earlier point -- how 
do we get such feelings and attitudes? 
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It's just that I 1ve never been forced too much. 
Oh, I've been told what to do and stuff like 
that, but nobody every forces me to do them. 
I think I was always this way and I've just 
helped it along or something. 
Th But now you'd like to be forced to make good 
grades so that you could go on and become a 
physicist. 
Dru Well, I'd say that I wouldn't want to be forced, 
yet maybe inside I want to be forced 'cause when 
I'm forced I want to get things done. Once I've 
got it done it's over with and I've got better 
marks and you know, I don't want to be forced, 
but it's good to be forced. I feel that I have 
to be forced. 
Sal 
Dru 
Sal 
Dru 
Sal 
Dru 
Do you think there is anything that could be 
used to force you? At this point, I wonder if 
there is anything that could. 
Oh, my father's suggested a whole bunch of 
four o•clocks for me and that worked out fine 
but I got sick of them. 
So that didn't help any so --
Sure it did. I got a whole bunch of homework 
done. 
You did? Did you grades improve any? 
Uh huh. But I don't like four o 1clocks. 
Cob Why doesn't your parents do something about it 
if they care? 
Dru Oh, they're always yelling at me to do my 
homework and I say, 110h, it's already done." 
Hap Why don't you join the Navy with me next year? 
Dru You're crazy if you do. 
Hap Why? 
Dru You won't get a diploma. 
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Hap Yeah, that's right. 
Dru Oh, I want white coDar work. 
Hap Oh, I see you and half a dozen other people 
huddled around a water cooler. 
Dru Yeah, but they make money. 
Th 
Dru 
The goal is to make more money. 
Everyone is striving toward the goal to make 
more money. They figure if you make more money, 
you're happier. Try to improve their surround-
ings or something like that -- more luxuries. 
As a general rule I believe most people do that. 
Th Our desire for getting ahead is to get more 
luxuries. 
Dru Yeahl The more money you have the more you can 
pay for other things. But you hear a lot of 
those millionaires committing suicide. 
Hap I never hear of any doing it. 
Dru What about that gangster? He owned seven cars, 
cadies and so forth. He committed suicide a 
couple of weeks ago. 
Cob He didn't commit suicide because he was a 
millionaire. He committed suicide because he 
was in too deep with somebody. 
Dru Well, he happened to come to my mind first, but 
you have read of other guys. I don't know of 
many millionaires personally, but -- (bell) but 
I've heard of unhappy millionaires--maybe they 
don't commit suicide but they're unhappy. 
Hap I'd like to be unhappy with a million dollars. 
Dru Me too. Everybody would until they had it. 
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Th Well --
Hap Is this confidential? What I way won't be held 
against me? 
Th Yes, of course this is confidential. 
Hap Well, I 1ve got a few things I 1ve got to confess. 
I've been doing so many things wrong in school 
lately--for about a half a year--like forging all 
my warnings (reports from the school about 
students• progress) and skipping a few classes, 
like first period every Tuesday, fifth period 
last Friday, I guess it was. 
Th Uh huh. 
Hap Yesterday I ran down to the Sunshine Dairy for 
lunch. I haven't been caught yet. 
Dru What shift do you have for lunch? 
Hap Which day? 
Dru I don't care, either one. 
Hap First shift. 
Th You've been able to do things and not be caught? 
Dru Oh, yeahl I have a butt every single morning 
down in the lav and I have one most every single 
noon time down in the lav. 
Hap Scannell and I are leaving for Florida tomorrow 
morning. 
Dru You're crazyl 
Hap We •re going 1l::> run away. 
Th You and who? 
Hap J. Scannell. 
EiiU ===--===~=~c~c.· 
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Hap You want to bet? 
Dru I 111 go with you. 
Hap You want to? 
Dru How much you got? 
Hap I don't know. Scannell is paying the way. He 
wanted to go today but hes stupid. He doesn't 
get road maps or anything. He --
Dru How you going to get down there, thumb? 
Hap Thumb, hop a train, anything. 
Dru Bunch of idiots! 
Hap You have to get road maps and other things. 
Dru Do you know what you should do? 
Hap What? 
Dru I'll tell you how to get there, right to the 
town I lived in. You go out route 9 to 128 1 then 
to 1 and follow it right down past the place I 
used to live in in Florida. 
Hap All the way down to Florida? 
Dru Yeah. 
Hap Thank you. 
Th I'm interested in Hap's earlier statement about 
why he is able to get away with all these 
things. 
Hap 
Dru 
I don't know why I can do them and get away with 
it. Other kids will go in the lavatory and just 
taka a drag on a cigarette and get caught. 
It's strictly luck, it's just luck. Yet you've 
got to keep your eyes open, too. I can watch 
through the mirror who may enter, then I can drop 
the butt. It's not always convenient but it is 
nice. 
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2 
Hap What happens if you're caught skipping a class? 
Th Well, I don't really know. As a counselor, I 
don't deal in discipline. 
Babbs Do you know what they do now? They were telling 
us about it this morning. From the office they 
are double checking everything. When a kid is 
sent back to the class they check to see that 
they go. They are going to do something that 
will catch all the kids. 
Hap They won't catch me. What I do is when we have 
a substitute, I just go and take my name out 
of the class card slot and throw it away. Then 
I go do what I want to. 
Dru Well, now there is an idea. 
Hap I get away with it every time. Then every 
Tuesday first period the first half of the year 
I had driver training that period. This second 
half I never showed up at the study so I just go 
out and have a time. 
Dru What shift do you have on Monday? 
Hap Second, I guess. 
Dru I'll go with you on Monday to lunch at the 
Sunshine. (Not permitted by the school) 
Hap I'm going to get a lunch pass on Monday. 
Dru How you going to get a lunch pass? 
Hap I'll get my mother to give me a note for a pass. 
Dru Yeah, but what if she won't? 
Hap Then I won't go. 
Dru What do you mean? You're not that good? 
(pause) 
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Th Well, let's see. As you came in today you 
spoke of wanting to talk about getting on at 
school. 
(laughter) (pause) 
Th Well, does anyone have something they would like 
to talk about? 
Dru Yeah. I want a license and my "old man" won't 
let me have one. 
Hap It's your father, not your "old man." 
Dru I think he's an "old man." I dim 1 t give a darn. 
Th It would help things if you could have your 
license? 
Dru Well, I sure would like to have one. "No," he 
says, "you can't have your license until you're 
doing better in school." So we had a big argu-
ment. And I sai:l, ''Well if I did better in 
typing, will I get a license?" He said, "Who 
ever told you that?" 
Th He was suggesting that you must get better 
grades in more than one class? 
Dru I don't know. He wouldn't tell me. Anytime I 
put up a good argument, he just tells me to 
shut up because he can't think of anything to 
say. 
Th You just out-argue him? 
Dru Why --ah--, we 111 be -- ah -- arguing, I don't 
mean discussing, I mean arguing, yelling and 
screaming and running and -- we'll be arging 
about something and I'll get a good point, you 
know, all that kind of stuff and I just keep 
pressing and pressing it, you know and he is 
very stubborn. So he can't think of anythbg to 
say so he just tells me to shut up and go to my 
room or something. So I shut up and watch TV. 
Th It just never solves anything. 
Rating Name Response 
3 Dru No, but it sorta 1 gives me a feeling of satis-
faction that I can put.up a better argument than 
him. Never gets me any place though which makes 
me mad. 
3 
2 
2 
3 
Th You can out-argue him, yet he has the authority 
to rule over you. 
Dru Yeah, that's what I hate. 
Th Someone having power over you really makes you 
angry. If you 
Dru Well, it isn't necessarily the fact that he has 
power over me. It's just his enforcing it so 
much. I can understand him forcing it some, but 
Oh 1 in the middle of the day he has his mind made 
up except when I'm in school. 
Th He let's you know right now he's going to manage 
you just the way he wants to. 
Dru He doesn't give a darn whether it's right or 
wrong. It's just his way is right as far as he 
is concerned. 
Th He kinda 1 suggests the idea that he's right no 
matter what. 
Dru His authority makes him right whether he is or 
not. 
Th And no matter whether he 1s right or not, he just 
says --
Dru I'm the boss no matter whether I'm right or not. 
Th Sometimes you feel he isn't right and this makes 
you very disturbed? 
Dru Definitely! But there isn't anything I can do 
about it. 
Th You just have to keep on living with it the way 
it is. 
Dru Yeah. 
(pause) 
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I was interested too, sometime back. I believe 
Sal spoke of this same thing in a little differ-
ent way, however rather than her fighting back 
this way she would fight back in a different way. 
2 
2 
2 
Sal 
Th 
Sal 
In different ways? 
Yes, when someone opposes you, you fight back by 
getting good grades. 
Ohl I thought you meant just about parents. 
Th Oh, not just to parents. 
Sal Yes, to some people. It's not really just 
because I don't like them or anything. It's just a natural tendency. 
Th It's just a natural tendency the way you respond 
to a challenge or to prove your point. You 
won't go out and argue with them, you just go 
ahead and excel. 
Sal Yeah! 
Th How do you handle this at home when you don't 
agree? 
Sal Well -- ah -- I don't know, we ah--I have flares 
of temper. I'm very temperamental. Both of 
my parents, are too and ther, usually let me do 
what I want, but they say, 'Well, we haven't 
been in this country and we don't know the way 
things are done at all," and they usually let me 
do what I want. But other time, I guess I just 
flare up and just yell at each other and then we just cool off. There is nothing ever done about 
it actua.ly but it flares up. 
Th It just flares up and then cools off and then --
Sal It's just back and forth. That 1s about all we 
seem to do. 
Th At your house, things aren't always settled 
either. Something like Dru 1s. 
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Sal Uh hum, that's right. I think it 1s worse than 
most families because ah--my parents come into 
it a lot and they're temperamental anyway. 
They are very sensitive, both of them and I 
guess I inherited those characteristics and so 
we have all different opinions. It's Just bound 
to flare up. 
Th Principally their having been raised where they 
were and then your being raised here -- this 
makes a cross fire. 
Sal Uh huh. 
Th In other words, you would like to take on many 
of the American ways and because they haven't 
been here they can't understand all this. 
Sal Not necessarily the American ways. They Just 
don't like to come to PTA's and things like that. 
I don't actually mind, but they never know what's 
going on later on. It rather irritates me, but I 
don't do too much aboutit. 
Dru I have somewhat the same problem with my parents. 
Maybe it's because they are such an old 
generation. My father's fifty, I think, and 
mother 1s forty-eight or about that. They're old 
you know (laughter). Well as far as I'm 
concerned they'redd. Well as far as I'm 
concerned most parents are in their thirties, 
some of them in their early thirties. 
Sal You're kiddingl 
Dru No, I'm not. 
Hap They getdder as we do too, you know. 
(laughter) 
Dru I mean, I'm the oldest one in the family and I 
don't know too many kids' parents, but --
Th But because you're the oldest in the family they 
ought to be about thirty or thirty-five~ 
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Dru Well, maybe forty. That doesn't matter. It's just that our generations are different. They 
can't understand when I do something. You know 
"It's wrong it's wrong. We never did it, why 
should you?A All this kind of stuff. It drives 
me batty. 
Th Is this true with the rest of us? Does this 
kind of thing take place? 
Hap Yeahl 
Sal There isn't much that can be done about that. I 
think there always has been that gap between 
generations and I guess there always will be. 
And sure, when we grow up and have children, 
they will probably feel the same way. I'm sure 
your parents felt the same way toward their 
parents, too. It's a thing which arises 
naturally and very hard to actually settle it. 
Well I hardly know how to putit. 
Th It's just a thing that keeps on going. 
Sal There's progress going on all the time. It's 
bound to happen. 
Th It seems to be a thing that has plagued mankind 
from the beginning. Adults don't seem to think 
the way young people do. 
Dru Yeah, but I find mine are more extreme. At 
least I think so. 
Sal Doesn't everyone? 
Dru Well, yeaht But I find mine more extreme than 
others. Oh, they think it 1s outrageous to talk 
on the telephone any more than twenty minutes. 
After all, gee, its horrible. I come home at 
6:45 or something like that and they hit the roof. 
I mean it's just stuff like that. 
Th Some of these little things and they really get 
after you. 
Dru Yeah. I know but the phone is the thing which 
"bugs" me the most. 
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Hap It "bugs" you, huh? 
Dru Well, it makes me mad. Well, whenever I'm 
talking to, I say, "Are you expecting any calls?" 
"No." "Is it all right if we talk." "Yes." I 
ask my parents, "Well some one may want to use 
their phone." "No they don't" Well, maybe their 
parents want to." "No." "Well, we might be 
expecting a call." I say, "I know we aren't." 
And all that kind of stuff. But they still 
won't let me talk long on the phone. 
Th They just all the time find something to needle 
you about. 
Dru 
Dru 
Yeah, well 
out of the 
something. 
(laughter) 
I mean. Oh, it's easily seven days 
week that they get mad at me for 
I mean I'm not that bad a kid. 
No, I mean seriously, I have a few minor faults. 
No, but they can find something wrong with almost 
everything I do and it isn't that wrong. 
Th They just seem to be agabst you at every turn. 
Dru Definitely, at least that's the way I look at it. 
Course I guess they think they're right. 
Th They probably think they are right as you think 
you are right. 
Dru 
Hap 
Oh, "we're doing what's best for you son." 
Well, now the way you SS¥it your parents 
have a black whip over you all the time. 
parents aren't like that at all. 
seem to 
My 
Dru Your parents are different than mine. 
Hap I guess so. They sure care when I'm in. They 
tell me to be in at a reasonable hour, but they 
leave it up to me~ I'm usually in by a reason-
able hour, too. 
Th How do you solve this problem at your house Clar? 
How do you get along with your folks in these 
matters'l 
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All right I guess. You know, they disagree with 
me, but we talk about it and they get the last 
word. It's all right though. 
T.h You feel then if that's the way it is then 
that's all right. 
J Clar Yeah. That's the way it is most of the time. 
3 
4 
4 
Th 
Clar 
They let me take care of myself most of the 
time. 
They don't bother unless you need it. 
Yes, that's the way. 
Th I was also interested in what you had to say 
recently about your problem with your biology 
teacher. 
Clar Oh, that 1s all taken care of now. We 1re friends. 
(laughter) 
Th But it did pose a problem at the time? 
Clar It did yeah, but ah--we--ah, like 
talki~ to him and now he's nice. 
now. llaughter) He's okay, now. 
today I was 
I like him 
Th It was a kind of a misunderstanding. 
Clar Yeah, that's it. 
(pause) 
Th Well Rod, how does this matter affect you in 
your home? 
Rod Well, I used to argue a lot, but I don't any-
more. I used to get real mad. I remember one 
time I threw a book through an antique clock 
and-- (laughter). But I don't think I've been 
in an argument with my mother in almost two 
years now. 
Th You just let troublesome things go by or just 
take them out. 
Rod I do both. 
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(pause) 
I don't think I'd have so many arguments, but my 
mother and father start arguing and then they 
get me into it. 
Th Yeah, they want you to help them decide the 
answer. 
Sal Well, ah--my father when he's arguing with my 
mother it's always my mother and I are on one 
team. He thinks of it and my mother always puts 
me on his team. And wowl You get right in the 
middle of it and I get it from both of them and 
well, it's just not too pleasant. 
Th It's not too pleasant at that point? 
Sal Yeah. 
Th There you are in the middle of the situation 
with your rather thinking you are against him 
and your mother thinking you are against her. 
Sal 
Dru 
Uh huh. 
It may not be the same type of a problem, but it 
-- sometime my rather will be picking on my 
brother and it appears to me that my brother's 
not at fault at all or he hasn't done anything 
at all. And I'll say ah--"Dad, Steve didn't do 
that" or something like that you know. And 
he'll say, "You mind your own business or you'll 
go up to your room or you'll get your head 
knocked in," or something like that. I mean, it 1s 
completely unfair. I feel I ought to defend him 
and my rather jumps on me. 
Hap But I thought you beat up your little brother. 
Dru But I do sometimes. 
Th What he does is not regard you as a person who is 
capable of making a decision. 
Dru As far as he is concerned, I 1m inferior. At 
least that's the way it seems to me. 
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Th He just makes you feel inferior. 
Dru Yeah, definitely. 
Th Yet in your own self, you don't feel that way. 
Dru I'm conceited. 
(pause) 
Th Is it conceitedness to not feel inferior? 
Sal 
Dru 
Not really. Well, to a certain extent. It 
depends on how much. 
Well, I find myself quite conceited because you 
know the old:line the teachers give you, "¥ou 1re 
smarter than everybody else, why aren't you 
working hard?" I'm sure everybody hears this at 
one time or another. Well, I used to believe 
them. (laughter) I used to think I was better 
than everybody else. You can't touch me you 
know. 
Th You're better than everybody else even though 
you're not doing the work you should be. 
(laughter) 
Dru I mean, that's just one example of my conceted-
ness. 
Th At least, now you have come to know tihat this is 
not so. 
Dru I know it isn't so. 
Th You know that you're as smart as the rest of 
them. Is this what you mean? 
Dru Well, I don't think I'm not as smart as the rest 
of them, but I don't think I'm any smarter --
I'm conceited, yet I like to poke fun at myself. 
Th Uh huh. 
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13 Dru I don 1 t know why 1 but there are two things which 
are working against each other rather than with 
each other. 
3 
Th In other words, you like yourself, but sometimes 
Dru It isn't that I don't like myself, it's just 
that sometimes I think of myself as some superior 
article or something -- I don't know. 
Th You regard yourself as a superior article and 
yet you poke fun at yourself to other people. 
Hap I don't make fun of myself -- funny subject. 
Th At times you wonder why you speak of yourself 
the way you do. 
Dru I don't enjoy my conceitedness, but I like to 
make fun of myself, to poke fun at myself. Yet 
I know that I am conceited. Not as conceited as 
some people I know, but I'm not speaking of you 
Hap, I'm speaking of a mutual friend of ours 
that is blonde, not naturally Cbnd. 
Hap Yeah, I know. According to the clock, you 1re 
going to be late. 
Th Yeah, that's right. Well, we better out it at 
this point then. 
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Th Well, last time we mentioned that we would spend 
some time talking about what we have done during 
our sessions together and further that we might 
look at what some of our prospective goals might 
be. • • • I hope you will respond just as you 
feel. 
Dru 
Sal 
No, Cob. No. (Dru 
to say in the ~roup 
side the group) • 
seems to be telling Cob not 
what he may have said out 
Well, if nobody else is going to start, I don't 
think it's done too much for me. I mean, I've 
gotten to know some people better than I did but 
I don't think it's done anything for me. I 
think I'm the same as when I came in the first 
time. I can't think of much else to say. 
Except --
Hap Maybe if we took the first tape we had and the 
last one and see what differences there are. 
Th If you did this what would you be comparing? 
Dru To see who talked. 
Sal Yeah, what else could you compare? Well, you 
might try and see how deep you went. 
2 Babbs Do you know what I think you should do? If you 
have a group like this again I think you should, 
I think you should -- well, you know how the 
kids sit here scared stiff? You know I think 
you should help them a little more, give them 
something to talk about. 
2 Sal The first few times, I mean before you get to 
know what -- what they're supposed to do. I 
mean like the first time a person doesn't know 
what they're supposed to talk about and what 
they're supposed to do.l But after that, every-
body will probably be used to it and they'll do 
what you want. 
Rating ~ Response 
Th You feel it would be much better to begin our 
sessions by giving a little more direction and 
guidance~ Is that what you mean? 
2 Babbs Yeah, because when you come in you did say talk 
but they don't know what they're supposed to 
talk about. 
3 Dru You could give them a vague subject. I mean if 
anybody feels like talking they'll begin then. 
2 
2 
2 
2 
2 
Th It's very interesting though that the first 
session you did as much or even more talking 
than any other session. 
Sal Still we kinda fumbled around at first. We got 
into some things, but I think that it was by 
accident. Itwouldn 1t naturally happen usually, 
in my opinion. I might be wrOng, I don 1 t know. 
Th Then it was just an accident that the first 
time that you really talked about things. 
Sal Because after that we --
Th Kinda choked up --
Sal Yeahl 
Babbs You know what I think, I think that in the 
beginning that when you said, "the time is 
yours," -- that was the signal for everyone to 
shut-up. I mean then every one was quiet. 
Dru Yeah, we'll be talking a blue streak and then 
you will turn the tape on and say this is the 
fourth session and the time is yours. 
Th 
Dru 
Hap 
Then in other words, this likely shouldn't be 
done. It should --
I mean it 1s --
You should just put the tape recorder 1n the 
drawer. (laughter) 
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2 
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Th Well, this is a good thing for me to know to 
Sal 
get these points because I certainly wouldn't 
know how you feel about these matters. You feel 
that you need more help to get started and that 
you feel that because I call you to order in a 
sense that this puts a damper on things. 
Yes, because otherwise we're just talking away 
and you don't want to have that kind of stuff on 
the tape -- just talking to be talking. 
Dru Not to change the subject or anything like that, 
but did you select us for this group because of 
our scholastic standing? 
Th No -- No -- Not by scholastic standing. 
Dru Was there anything you used to select us by? Or 
did you just pick out kids at random? 
Th Well, I found people who were available during 
study periods, then I went through the list and 
tried to get a good cross section of students 
who --
Dru What, what you wanted as a high pupil, and a low 
pupil --
Th Not necessarily, other than that I wanted people 
that showed some evidence that they could benefit 
from such a group. I thought that some were not 
able to mix with the other kids in school as 
Dru 
they should. Some were having troubles in 
classes and not working up to capacity. For 
example, Babbs had told me earlier that she had 
some things she would like to talk over. Clar 
asked to join just because she wanted to. So it 
was a matter of bringing a group of students 
together to see how they would work these things 
out. 
Well, ah, if you were to organize another one, I 
think that if you got one certain type of a 
person --
Sal No, I don't --
Rating 
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Dru 
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Well not a bunch of withdrawn people or a bunch 
of real good students. I mean not too closely 
knit, but I mean like me ••• I 1m a bad student 
and you're a real good student. 
Sal But I'm not, I'm not --you make me sound like a 
--well, I mean what --
Dru 
Sal 
Dru 
You get A's and B's don't you? 
Ohl Yes, but that's not fabulous. 
I think it's fabulous. No, I mean you're in the 
upper bracket of students and I'm way down at the 
lower bracket. 
Sal Well, I think that's a better idea than having 
just the --
Dru I don't mean get all the kids who have E 1s, but 
I mean get some that maybe get a B once in a 
while a C, maybe a D. Not necessarily based on 
marks as some kids who more or less just stay by 
themselves --something like that. Well kinda' 
pull them in sorta 1 altogether. 
Sal I like to get the different views or different 
people in doing different things in different 
ways and it's much better because you get a 
broader view of the whole. 
Dru Yeahl Especially when everyone gets tongue-
tied. 
Sal Do you think that's the only reason? 
Th Why do we think that some have not talked much in 
the group? 
Dru Scared. 
Clar I don't talk very much, ever. And I'm not 
scared, very much. I don't know, I don't have 
anything to talk about. Well, once in a while 
I do. 
Dru Yeaht But I talk a lot. 
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2 Clar Well I know, but you can talk, you just talk. 
2 
2 
Dru Yeaht You mean me. 
Clar Well, I just don't have anything to say. But 
sometimes I do. 
Sal Yeah, sometimes you get started on a subject 
that might not interest the girls at all and 
you just go talking away. What are we supposed 
to do? 
Dru Well, why don't --
Sal I do enough talking myself. I mean, I don't just 
sit here. But quite often there is just nothing 
I can join in on --
Dru Start something new -- well, we talk a blue 
streak about something. 
Th Interesting, I have seen this happen a number of 
times that when the girls were carrying the 
discussion you boys would just start another 
discussion by yourselves. (girls readily agree). 
2 Clar Maybe if they didn't talk so much, it would give 
the girls a chance to --
2 Dru Well, let's let the girls talk -- (laughter) 
Th Well, I'm sure that for today we want all to 
talk. 
(silence) 
Th This kinda 1 put a damper on us all. Well, now 
going even farther into evaluating. When we 
think of our purpose of coming together, 1 never 
did really define our principle purpose of being 
here other than that you might become better 
adjusted, better able to understand yourself, 
better able to talk in groups and etc. --
Dru Well maybe some people don't want to change. 
Th That may be true • 
Rating .!'!!!!!! Response 
3 
3 
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4 
Dru Like me. I 1m having a ball. I'm not accomplish-
ing much, but I 1m having a lot of fun doing it. 
I don't want to change except to get better 
marks. 
Th And to get better marks you 1 11 have to --
Dru I'll have to do everything. 
Th It 1s just too much of a job to make all those 
changes to get the good marks. 
Dru It isn't worth it. But I just don't just feel 
like doing it. 
Th It's worth it, but you just can't come to it. 
Dru Yeah. (pause) 
Th I wonder if Bruce is the only one that has this 
difficulty? We seem to have labored his point 
on this before. 
Sal He 1 s been the guinea pig. 
Th Yet, Cob has challenged Dru, a number of times 
stating he's just like Dru in many of his ways 
and feelings, but he maters his feelings. 
Dru 
Sal 
Cob 
Nobody is like me. 
Not like you in lazyness. 
There was a point when we were closer together, 
but we went different ways perhaps, because, 
well, in high school the first couple of terms 
and including the third term has been pretty 
bad for me, but I 1ve started studying, well, in 
the third term harder, but I'll get good marks 
in the fourth term. I don't know, I just --(pause) 
Th To what would you attribute this Cob? Why 
would you ah --
Cob Well just resign myself to doing home work. 
Something I can't get out of so I have to do it. 
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Tq You can just see that if you are going to get 
what you want, you must just pay the price for 
it now. 
Cob Yeahl 
Th Your parents requested that you get it done and 
they put the pressure on to see that you did get 
it done. 
Cob Well, they don't put the pressure on that much. 
They suggest that I do some home work. 
Th I was interested if I recall correctly, that they 
had said no TV during the week. 
Cob Uh hum., 
Th And Dru's folks didn't make that requirement. 
Dru 
So in a sense there is some type of pressure. 
Even yet I'm not going to be a darn fool enough 
to suggest it to my parents. 
Th We could write them a letter from the group. 
(laughter) 
Dru Nol Well, I think it's a darn good idea, but 
I wouldn't. Well, in the long run it'd, it 
would probably help me, but I woumdn 1 t like it. 
I mean if the TV isn't on, I go upstairs and 
listen to my radio until I get bored of that, 
then I'd do my home work just for something to 
do. 
Th In other words, home work is just something to 
do when there is nothing else to do. 
Dru Well, the only thing that's left is horne work. 
Cob Well, I don't like to get caught in class and be 
made to feel I'm stupid by the teacher. I 
suppose that's one reason I do a lot of my home 
work. I don't want the teacher to make a fool 
out of me, and I want to know what's corning off. 
I suppose if I didn't do my horne work it 
wouldn't make that much difference. I mean, I 
suppose it's just that if I did no home work at 
all for a couple of months it wouldn't make any 
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though my parents would bawl me out for getting 
a lousy report card. 
Th What you feel Cob is that you have a pride that 
you must not come to feel intimidated. 
Cob Well not that much I don't think. I just don't 
like the feeling of -- of -- of that I'm stupid 
and that all the people around me are saying, " 
·~ell, he didn't do his home work, he's stupid. 
We're smarter than he is." Well in German I 
always do my home work, at least I try and this 
hasn't made any real difference at all. 
Sal You can surely get yourself mixed up in class. 
Cob Sometimes it's easier to say I didn't do it than 
to try and stumble through it. 
Sal Yeahl 
Th It's been a tough subject. 
Cob Yeah, it will continue to be a tough subject, 
I guess. 
Th But you are determined you're going to master 
it and --
Cob Yeah. 
Th And this is some different than Dru might feel. 
(pause) 
Th Is this right Dru? How do you feel about being 
intimidated? 
Dru He said it and I agree with him. 
Th It isn't a good feeling. 
Dru Well, who likes it? Only an idiot would like it. 
Th This does seem to be one of our real problems. 
Why would we let ourselves get in that kind of 
a situation? 
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Well, I 1ve been an idiot from way back. Well, 
ever since I was in the first grade, teachers 
have always had trouble with me, sending home 
notes to my parents or walking me down to the 
office, or something like that. So it isn 1t just this year(or last year, it 1s been going on 
every since I 1ve been going to school. Maybe 
it 1s my nature, I don 1t know. 
Th Do you think Dru, that our having discussed this 
with you as a group has helped you look at your-
self and remedy this in your life? 
Dru Well, the whole thing as a whole -- maybe not. 
But that one day I got real involved in it, well, 
I was thinking about that for several weeks 
after that, contemplating about that while I was 
washing the dishes as something like that. Well, 
I mean -- that had the most profound effect on 
me -- that one day. 
Th The one day when you were sitting where I am and-
Dru I said I was lazy and you said "prove it. 11 
Th That we had to justify that we were lazy or 
something else behind it? This may be something 
you should continue to investigate. 
Dru Uh Hum. It 1s that I have a complete dislike for 
authority over and above us. "This I hate." 
Th You just can 1t stand having people telling you 
want to do. 
Dru Well, nobody likes to just do everything they 1re 
told what to do. There may be a show on TV and 
I 1m watching it. I don 1t give a darn if I see it 
or not, but my parents say, "turn it off and go 
up and do your home work" and I 111 say, "I like 
this. It 1s a very good show. 11 
Th Yeah. 
Dru Yeah, just for the sake of getting back at them. 
Th Of defying them. 
Rating 
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Not defying them exactly so much as -- I don't 
know -- it 1s just trying to get back at them and 
show that I'd like to have a little authority 
myself which I maybe don't have the right to have. 
Th Uh hum. 
Dru Even when I'm baby sitting with my little 
brother and sister and they do something wrong. 
Like my parents told them to go to bed by nine 
thirty, they'll stay up until ten thirty and 
I'll say "get to bed." They'll say "shut up," 
or some such thing as that. It's just their 
utter disrespect for me. I am senior to them 
and I think I should have a little authority 
over them, but my parents don't go along with me 
at all. I'm just a tool as:.'far as they are 
concerned. 
Sal 
Dru 
Well you want younger people to respect you, 
yet you don't want to respect anyone else. 
Why should someone respect you? 
Well, I think it all stems from my not being 
able to have any control over anybody else, if 
you know what I mean. Or, I'm the domineering 
type, I guess, or I 1d like to be. But the fact 
that I've not been able to do it more or less 
has made me go against everybody else that is 
over me. If I can't be over anyone why should 
anyone be over me? 
Th Yeah. 
Cob You were born at the wrong time, I think. 
Dru What do you mean? 
Cob You should have been born a Roman. What you 
should have had was to lieing on a couch eating 
grapes. (laughter) 
Sal Or you could have been Nero. 
(pause) 
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Th How about some of the rest of us? As you look 
at your goals and your future could we ask this 
question? As you think of your purpose in life, 
your goals, has anything happened in here that 
may help you in some way to take charge of your 
life? Have you made any growth? 
Dru Well I think essentially this group ends as soon 
as you go out that door. I mean, there is very 
little mention of it outside -- not for shame 
Th 
Clar 
or anything. 
I don 1t mean mentioning it. I mean in 
behavior, in attitude, your being able 
relate to your work and other people. 
spoke of getting better marks. Do you 
what we have done here had anything to 
it? 
your 
to better 
Clar you 
feel that 
do with 
I think so. Yes, because I -- I don 1t know, I 
think because we talked about our abilities and 
stuff that I tried a little harder and because 
I did I got better marks. I 1m sure it gave me a 
lot more confidence. 
Th You mean that by seeing other viewpoints and 
making comparisons it helped you try to do a 
better job. 
Clar Yeah. 
Th What do you think Babbs? 
2 Babbs You mean about studying? 
Th Well not -- not just studying. 
# Babbs Well, I think from just being in here it must 
have affected everyone, because just coming in 
here, you know, I mean, you hardly ever talk 
like this, you know, in groups and everything 
and it must make you think someway. In tact, 
it did me. And almost everything I do now 
affects me because my marks are going up and I 
don•t know, it just helped me a lot. 
Th Rod, what about you? 
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Rod Well, I don't know. I think more now about 
things than before. I used to go around "what 
the heck," now I think about what is best. 
4 Clar That 1s the way with me. Now I think more about 
4 
2 
2 
2 
what I do when I have a problem. I don 1 t know , 
it makes you think more. 
Th Are you saying then that we have grown up a 
little more emotionally. We are maturing. 
Clar That 1s what it is. 
Th Sal has any of this happened to you? 
Sal I can 1t say that it has. It hasn 1 t had any 
affect at all. At least my marks don 1t show it. 
Th Your marks aren•t any different? 
Sal And I haven 1t changed any other way either. 
Babbs Hasn 1t it changed your personality in any way? 
Sal Well maybe to you, but not to anyone else. I 
can 1t --
Babbs It likely has, but you don 1t realize it. 
Sal Maybe some of you know me better, but I don 1t 
think anyone else does. 
Th The question is have you been freer so others 
could come to know you better? 
Sal Well, I don 1 t know that I want that 
Th Uh hum. Hap, what about you? 
(pause) 
Hap Well, I don 1 t think it has affected me at all 
either. Maybe it shows up when I'm not looking 
but I don't feel any different. Has a~body 
else noticed any difference? (laughter} 
Th The only difference I have seen was when you 
came in to register for next year•s classes, you 
indicated that you were going to college. 
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2 Hap Well, I was always planning to go to college. 
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Well, there has been twenty study periods wasted. 
I haven't changed a bit. (laughter) 
Th This is interesting. Do you think you need to 
change? 
Hap Well, I'm satisfied with myself. 
Th sure you are. 
Sal Well, I think in a way we could all change. 
Th You mean we could change for the better. 
Sal Yeah, I 1m sure I could. But I guess I don 1t 
have the initiative. 
Dru How? 
Sal You don't think I could improve myself? 
Dru Everyone can improve a little bit, but how would 
you improve your marks? They 1re as good as I 1d 
ever want to get. 
Sal Oh, I might want to get better. 
Dru You want to get all A1s? 
Sal That wouldn 1t be bad. 
Th There are other things besides marks -- getting 
along better in the family, community, 
organizing a philosophy of life. 
(pause) (bell for end of period) 
Th I'd like to say that I feel I've benefited. 
I 1ve had personal growth. I feel I understand 
young people a little better. I think I am 
stronger emotionally than before. It's been a 
pleasing experience to be with you. Best of 
luck to you all. Remember the door is always 
open to you here. I believe that 1s the end of 
the period. 
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APPENDIX C 
ANALYSIS OF GROUP ONE 
Early in the study mention was made that the study would 
include two groups. However, as the sessions got under way, 
further study indicated that one group would be just as ade-
quate as two in testing the hypothetical statement. This was 
fortunate, since group one disbanded after fourteen sessions. 
Group one was made up of six boys nominated by the selec-
tion committee. In the main, these boys had delinquent tenden-
cies and were problems to their teachers and the school admin-
istration. 
The boys were eager to meet as a group. They openly 
stated that this would excuse them from study hall and thus 
. break the monotony of their school day. 
Even though this group was not used in the study, it seems 
:wise to relate some of the observations made by the therapist 
• in working with the six boys. 
It was observed by the ~herapist that homogeneous grouping 
of students who show evidence of delinquency tendencies pre-
:Sents difficult problems for the group-centered therapist. In 
such a permissive relationship, they had a great amount of dif-
'ficulty in forming themselves into a group. It would be correct 
·to say that an adequate therapeutic situation was not achieved 
with these boys during the time they were together. They 
: seemed afraid of each other--afraid that they would be looked 
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upon as "sissies" should they mention subjects of real impor-
tance. Therefore, they kept their innermost feelings out of 
the discussions. Rather, they talked about their exploits in 
misbehavior, each one feeling that he had to outdo the other. 
Transferences occurred toward the therapist and toward 
each other during the sessions. On occasions they would hit 
each other, tip each other over as they rocked back in their 
chairs. They were sarcastic and boisterous. 
During the third session the therapist invited discussion 
about how the group felt concerning the way they were conduct-
ing themselves during the sessions. The following resulted: 
Th Go ahead. How do you feel about our relation-
ship here? How should we conduct ourselves 
while we 1 re in the group? 
L Hey, wise up will ya? (pause) Be polite. 
Don't say anything while the director's talking. 
(said very quietly) 
Th You said, "Be polite and don 1 t say anything." 
L Don 1 t talk, don 1 t talk, it 1 s impolite. 
Th You mean when who 1 s speaking? 
L I'm pulling your leg, boy! 
From this client-centered-counseling point of view, it is 
reasonable to assume that had this group been able to continue 
therapy over a longer period of time, their defenses may have 
been lowered and growth experienced. According to the thera-
pist's judgment of their responses, seldom did the group per-
form above stage one. This would seem natural for a group 
composed of sophomore boys who had spent many years becoming 
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what they were and who, at this point, were feeling a need to 
defend and justify their behavior. 
There were other problems which hindered this group. The 
emerging leader dropped out of school after the eighth session. 
He found himself so far behind in all his subjects that he 
knew he would be unable to receive credit in any of his 
courses. Before leaving he requested and received help through 
several individual counseling sessions. During one of these 
sessions, at which his father was present, he decided that it 
would be best for him to withdraw from school and to try again 
the coming year. 
Shortly after this happened, two other members of the 
group were expelled by the principal for cutting classes and 
smoking in the school building. 
The group of three carried on for some time, but finally 
the novelty of the group sessions wore thin. They had run out 
of stories of their exploits and there seemed nothing left to 
do but face themselves. In the judgment of the therapist, they 
chose the easy way out by discontinuing the group meetings 
after the fourteenth session. 
The therapist observed a greater seriousness of purpose 
generally among the members as the number of sessions increased, 
but there appeared to be no evidence of therapeutic change. 
They seemed to have come to recognize that they needed to change 
in some way, but in their present circumstances this was too 
i: threatening. 
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